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Editorial

It is with great pleasure that we present the Volume 2, Issue 2 of the Barun Journal,
an academic platform devoted to fostering scholarly dialogue and critical inquiry in the
fields of education, humanities, management, and social sciences. As we move forward
with our commitment to academic excellence, the Planning and Research Management
Committee (PRMC) of Barun Multiple Campus, Khandbari proudly continues
this publication to showcase original research, thoughtful analysis, and innovative
perspectives from faculty, scholars, and emerging researchers.

The significance of research in academia and community development is more vital than
ever in today’s rapidly evolving world. With challenges ranging from climate resilience
to digital transformation, education equity to sustainable livelihoods, it is essential
that higher education institutions serve as beacons of knowledge, inquiry, and applied
learning. This journal aims to contribute meaningfully to that mission. The present issue
carries a wide range of research articles that reflect both theoretical engagement and
practical relevance. The contributors have explored diverse themes that mirror our local,
regional, and global concerns—ranging from educational innovation in rural settings and
ICT integration in pedagogy, to socio-economic development, indigenous knowledge
systems, and sustainable practices. We are especially encouraged by the inclusion of
research led by early-career scholars, which is a promising sign for the future of academia
in Eastern Nepal and beyond.

As a community campus affiliated with Tribhuvan University, Barun Multiple Campus
is steadily building its research culture. The establishment and active role of the PRMC,
investment in faculty capacity development, and ongoing support for research workshops
and academic events are all part of our institutional vision to integrate teaching and
research. The Barun Journal stands as a testament to that vision. We take this opportunity
to thank all the authors for their valuable contributions, the peer reviewers for their
critical and constructive feedback, and the editorial team for their dedication and
rigor throughout the publication process. We also express our sincere gratitude to the
Campus Management Committee, Campus Chief, faculty members, and students for
their continued encouragement and participation in research and publication efforts.

We invite our readers to engage deeply with the articles featured in this issue, to cite and
build upon the ideas presented here, and to contribute to future editions of the Barun
Journal. Together, let us strengthen the spirit of inquiry, dialogue, and academic pursuit
at the heart of our campus and our community.

Mr. Rudra Nath Dahal
Chief Editor
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ABSTRACT

Community campuses in Nepal face significant human resource challenges, particularly
in recruitment, retention, and capacity building, due to limited financial resources
and lack of professional development opportunities. Addressing these issues through
HR imnovations, such as digital tools and collaborative partnerships, is essential for
enhancing institutional sustainability and employee well-being. This study aims to
analyze the human resource challenges, policies, and innovative strategies for improving
recruitment, capacity building, and staff retention in resource-constrained community
campuses in Nepal. The study employs a qualitative review design, analyzing secondary
data from peer-reviewed sources to explore recruitment, capacity building, and retention
challenges in Nepalese community campuses using a thematic approach and ethical
standards. This study is significant in improving human resource management in
Nepalese community campuses by addressing capacity building, staff retention, and
HR strategies, ultimately enhancing academic quality, equity, and inclusivity. Key
findings highlight the human resource challenges in Nepalese community campuses,
including recruitment and retention issues, insufficient professional development, and
ineffective HR policies, while suggesting innovative strategies like peer mentoring,
online training, and partnerships to enhance capacity-building and staff retention. In
conclusion, Nepalese community campuses can address HR challenges by adopting
innovative, cost-effective strategies and aligning HR policies with faculty needs to
foster professional growth and ensure long-term sustainability.

Keywords: human resource management, capacity building, staff retention,
community campuses, Nepalese higher education, HR policies and practices
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CAPACITY BUILDING AND RETENTION OF HUMAN RESOURCE

INTRODUCTION
Background of the Study

Community campuses in Nepal have emerged as vital institutions providing
accessible and affordable education to students from marginalized and underserved
communities. Governed and managed by local communities, these campuses cater
to diverse populations with limited financial resources. However, despite their
significance in promoting educational equity, community campuses face pressing
challenges in managing human resources effectively. The recruitment, capacity
building, and retention of faculty and administrative staff remain critical issues
impacting their ability to achieve academic and institutional objectives (Sharma,
2001; Shrestha, 2019). Recruitment and retention of qualified faculty and staff are
among the most prominent HR challenges. Community campuses often operate
under tight budgets, relying on student fees and community donations for financial
sustainability (Upreti, Sharma, & Kolas, 2018; World Bank, 2017). As a result,
these institutions struggle to offer competitive salaries and benefits, leading to
high turnover rates and an inability to attract and retain skilled personnel (Gautam
& Gautam, 2019). Moreover, the absence of structured recruitment policies and
transparent hiring processes exacerbates inequities and dissatisfaction among
employees (UGC, Nepal 2021; Nepal, 2021). These challenges underscore the
need for strategic interventions to ensure a stable and competent workforce in
community campuses.

Capacity building is another significant area requiring attention. Faculty and staff
often lack access to professional development programs, workshops, and training
sessions to enhance their skills and adapt to changing educational trends (Pandey,
2013; Asian Development Bank [ADB], 2015). Insufficient investment in training
and development results in gaps in teaching quality, administrative efficiency, and
research output (Tribhuvan University, 2022; Omdena, 2023). Furthermore, the
lack of institutional frameworks for continuous learning hampers innovation and
limits the professional growth of employees. This shortfall highlights the urgency
of integrating systematic capacity-building initiatives into HR strategies (ADB,
2015). Despite these challenges, there are notable opportunities for HR innovation in
community campuses. Technology-driven HR solutions, such as digital performance
management tools and e-learning platforms for staff development, can address
resource constraints while fostering efficiency and engagement (World Bank, 2021).
Collaboration between community campuses and local, national, and international
stakeholders presents another opportunity to secure funding, expertise, and resources
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for HR improvement (UGC, 2021; Pradhan, Shrestha, & Wagle, 2024). Additionally,
the introduction of merit-based promotion systems, wellness programs, and incentives
aligned with institutional goals can significantly enhance employee satisfaction and
retention (World Bank, 2017). The role of HR in balancing institutional growth and
individual well-being is particularly important in the Nepalese context. The socio-
economic and cultural diversity of students and staff, coupled with regional disparities
in educational access, necessitates a nuanced approach to HR management (Nepal,
2021). Addressing these issues is not only critical for the sustainability of community
campuses but also for their broader contribution to national educational goals and
social development. Effective HR practices can create a supportive environment that
empowers staff, fosters innovation, and ensures the consistent delivery of quality
education.

This study aims to comprehensively analyse the HR challenges faced by Nepalese
community campuses, with a particular focus on recruitment, capacity building,
and retention. Through a review of relevant literature and case studies, the
research seeks to identify gaps in current practices and highlight innovative
strategies that align with the unique needs and constraints of these institutions. By
offering actionable insights, the study endeavours to contribute to the sustainable
development of community campuses and their capacity to fulfil their mission
of educational equity and excellence. By examining the interplay between
challenges and opportunities, this study contributes to a deeper understanding
of HR dynamics in Nepalese community campuses. Ultimately, it underscores
the significance of human resource innovations in building resilient educational
institutions capable of adapting to evolving demands while ensuring staff well-
being and professional growth.

The study is focused to achieve following objectives;

* To examine the key human resource challenges faced by community campuses
in Nepal, particularly in the areas of staff recruitment, capacity building, and
retention.

* Toanalyze existing HR policies and practices in Nepalese community campuses
and evaluate their effectiveness in addressing faculty and staff needs.

* To identify innovative HR strategies and opportunities for improving capacity-
building initiatives and staff retention in resource-constrained community
campuses.
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RESEARCH METHODOLOGY

The research methodology for the review study on ‘Capacity Building and Retention
of Human Resource: The Challenges and Opportunities in Nepalese Community
Campuses’ follows a qualitative review design, focusing on analysing existing
literature to identify trends, gaps, and best practices related to recruitment, capacity
building, and retention. The study relies solely on secondary data from peer-
reviewed journals, books, institutional reports, case studies, and online databases,
using systematic search and inclusion criteria. A thematic approach is used for data
analysis, involving thematic coding, comparison, synthesis, and critical appraisal of
selected sources. The conceptual framework is built on three pillars—recruitment,
capacity building, and retention—linked to institutional performance and staff well-
being. Ethical standards such as proper citation, avoidance of bias, and transparency
are strictly followed. The study acknowledges limitations due to its dependence on
secondary data, limited international scope, and potential publication bias.

Significance of the Study

This study is significant in enhancing the understanding of human resource
management (HRM) in Nepalese community campuses, focusing particularly on
capacity building and staff retention. Community campuses often face institutional
challenges such as financial constraints, inadequate professional development, and
high turnover rates. By addressing these issues, the study offers practical insights to
help campus administrators and policymakers develop sustainable and responsive
HR strategies.

The research emphasizes the value of faculty and staff development in ensuring
the long-term effectiveness of community campuses. It highlights the importance
of equipping educators and administrative personnel with modern skills to meet
growing academic demands. Through this lens, the study contributes to designing
context-specific capacity-building initiatives suited to resource-limited environments.
Staff retention remains a key concern for institutional stability and performance.
The study explores factors influencing employee commitment, including work
conditions, growth prospects, and motivational incentives. These insights are crucial
for formulating retention strategies that strengthen human capital and improve
continuity in teaching and administration.

Moreover, the research supports evidence-based policy formulation by offering
empirical data relevant to institutions such as Tribhuvan University and the University
Grants Commission. By doing so, it informs systemic interventions that can uplift
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the overall quality of education in community campuses. Quality HR practices are
essential for promoting academic excellence. The study establishes a direct connection
between effective HR management and improved teaching and learning outcomes.
Strengthening recruitment, training, and retention mechanisms can foster a more
dynamic academic culture. Equity and inclusivity are also central to the mission of
community campuses, which serve students from marginalized and rural areas. This
study emphasizes how inclusive HRM practices can enhance access to education
and contribute to social justice by ensuring fair opportunities for all.

RESULTS AND DISCUSSION
Human Resource Challenges Faced by Community Campuses

This section examines the major human resource (HR) challenges in Nepalese
community campuses, particularly in recruitment, capacity building, and staff
retention. These issues impact not only academic performance but also institutional
sustainability. Findings are contextualized using data from national education bodies
and higher education reform documents.

Recruitment Challenges in Community Campuses

Recruiting competent faculty in community campuses has become increasingly
difficult due to systemic and contextual constraints. A primary challenge is inadequate
financial resources, which hinder the ability of campuses to offer competitive salary
packages (UGC, 2020). Many campuses, especially in remote areas, operate on
limited government support and community funding, making it difficult to match the
remuneration provided by private or centrally located institutions (MOEST, 2021; TU,
2022). As aresult, highly qualified educators often seek employment in urban centres
or abroad (UGC, 2020). The recruitment process also lacks standardization. Most
campuses do not follow rigorous recruitment protocols, often relying on informal
networks or limited local advertisements, which reduces the candidate pool (UGC,
2020). Moreover, faculty are sometimes appointed without regard to academic
specialization, resulting in a mismatch between qualifications and assigned teaching
responsibilities (MOEST, 2021).

The disparity between urban and rural institutions further exacerbates recruitment
challenges. Remote campuses in hilly and mountainous regions face logistical
difficulties, poor infrastructure, and inadequate public services all of which discourage
qualified applicants (UGC, 2020; TU, 2022). Additionally, younger educators are
often reluctant to relocate to regions that lack basic facilities, internet access, and
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educational opportunities for their children (MOEST, 2021). The absence of structured
incentives such as research grants, performance-based bonuses, or opportunities for
academic advancement discourages the inflow of motivated professionals (UGC,
2020; TU, 2022). Most campuses also lack mechanisms for career progression and

promotion, which affects faculty morale and undermines academic productivity
(MOEST, 2021).

Capacity Building Challenges in Community Campuses

Capacity building is a vital but underdeveloped component of faculty development
in Nepalese community campuses. Due to chronic underfunding, many campuses
struggle to allocate resources for training, workshops, or higher education opportunities
(UGC, 2020). Faculty often lack access to updated teaching materials, digital libraries,
or online learning platforms, leading to stagnant academic growth (TU, 2022).
Formal training programs whether internal or external—are rare, especially in
rural campuses. While national initiatives for teacher development exist under the
University Grants Commission (UGC), they are often irregular, underfunded, and
fail to address localized needs (UGC, 2020). Many faculties do not get the chance to
attend refresher courses, ICT training, or educational methodology sessions (MOEST,
2021).

A significant concern is the professional isolation faced by community campus staff,
especially in the hills and mountains. Due to weak institutional networks, faculty
members lack collaborative opportunities with other colleges or universities (TU,
2022). This restricts their exposure to innovations in pedagogy and curriculum
design and limits their participation in academic conferences or knowledge
exchange platforms (UGC, 2020). Budget constraints further hinder initiatives
to promote teaching excellence. Even when faculty are eager to participate in
skill enhancement programs, they are unable to do so due to a lack of travel and
registration funding (MOEST, 2021). The absence of digital infrastructure such as
e-learning labs or stable internet connectivity is another barrier, especially when
global higher education increasingly relies on online resources (UGC, 2020; TU,
2022).

Moreover, resistance to change is prevalent. Senior faculty members often trained in
outdated systems are reluctant to adopt digital tools or interactive teaching strategies,
resulting in a traditional and less engaging learning environment (MOEST, 2021).
In many cases, the lack of mentoring systems or in-service professional guidance
contributes to this inertia (TU, 2022).
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Retention Challenges in Community Campuses

Retention is arguably the most serious human resource issue in community campuses.
A combination of low salaries, job insecurity, and high workloads leads to persistent
staff turnover (UGC, 2020; MOEST, 2021). Faculty members often leave for better-
paying opportunities in the private sector, urban institutions, or foreign academic
jobs. Remuneration is a core concern. Many community campuses are only able to
offer part-time or contract-based employment with limited benefits such as insurance,
retirement plans, or allowances (UGC, 2020). Younger faculty members, particularly
those with advanced degrees, tend to leave within a few years due to poor financial
stability (MOEST, 2021; TU, 2022).

In addition, the workload in community campuses is heavy. Faculty members are
often required to teach multiple courses, manage administrative duties, and contribute
to institutional development without adequate support (UGC, 2020). The pressure of
multitasking, without time or incentives for research, leads to fatigue and dissatisfaction
(TU, 2022). Job security is minimal. In many campuses, even experienced faculty
members are not offered permanent positions, which affects both commitment
and long-term planning (UGC, 2020). With a lack of promotion opportunities or
clear service benefits, staff often perceive their positions as transitional rather than
permanent careers (MOEST, 2021). Gender and social inclusion challenges are
also apparent in retention. Female faculty members and those from historically
marginalized communities face subtle and overt forms of discrimination (UGC,
2020). Many campuses lack gender-sensitive policies, maternity leave provisions,
or leadership development programs for women and minority groups. This leads to
underrepresentation and high attrition among these groups (TU, 2022).

Existing HR Policies in Nepalese Community Campuses

This section explores the current human resource (HR) practices in Nepalese
community campuses, assessing their effectiveness in recruitment, retention,
professional development, performance management, and overall staff satisfaction.
These HR components are essential for capacity building, especially as these
campuses strive to improve quality under administrative and financial limitations
(World Bank, 2017; ADB, 2015).

Current HR Policies and Framework

HR policies in Nepalese community campuses remain basic and underdeveloped.
Most are guided by external institutions like Tribhuvan University (TU) or the
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Ministry of Education rather than internally developed strategies (UGC Nepal, 2021;
Tribhuvan University, 2022). Employment contracts, salary terms, and responsibilities
are often not standardized across institutions.

A limited HR policy framework characterizes many community campuses, with only
reactive responses to staffing needs. These policies often neglect long-term strategic
planning or employee career development (Shrestha, 2019; Gautam & Gautam, 2019).
As a result, institutions lack systems for structured faculty growth, leaving them
unable to attract or retain qualified professionals (Pradhan, Shrestha, & Wagle, 2024).
Further, the lack of formal orientation programs for newly appointed staff exacerbates
disconnection among team members and erodes morale. New employees often
begin their duties without exposure to institutional values or operational procedures,
leading to low engagement and unclear expectations (Tribhuvan University, 2022;
World Bank, 2021).

Analysis of Salary Structures and Appraisal Systems

Salaries at community campuses are often non-competitive, lacking both clarity and
consistency. Faculty remuneration is typically lower than what is offered in private
or centrally located institutions, which reduces the appeal of teaching in rural or
underfunded colleges (Shrestha, 2019; Pradhan et al., 2024). Pay scales frequently
rely on donor funds or localized decisions, leading to disparities in pay for similar
work (World Bank, 2017). There is a lack of performance-based appraisal systems,
which diminishes motivation and makes it difficult to reward high-performing staff.
Performance assessments are either absent or based on outdated evaluation methods,
leaving faculty without feedback or developmental support (ADB, 2015; Sharma,
2001; UGC Nepal, 2021).

Effectiveness and Limitations of Current Policies

The effectiveness of current HR policies is generally limited. Faculty often report
low job satisfaction due to lack of recognition, unclear promotion pathways, and the
absence of mentoring or career guidance systems (Nepal, 2021; Gautam & Gautam,
2019). Policies tend to be reactive rather than proactive, addressing challenges only
when they arise (Tribhuvan University, 2022).

Staff retention is a major challenge. Many highly qualified staff leave for more secure
or better-paying positions elsewhere, citing contract instability, limited professional
development, and absence of tenure-track systems (Shrestha, 2019; World Bank,
2021). The turnover rate remains high, increasing the cost of recruitment and
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hampering long-term institutional development (Pradhan et al., 2024). On issues of
gender equity and inclusion, HR policies in community campuses often fall short.
Although legal mandates for inclusivity exist, practical implementation remains
weak. Female representation in leadership roles is limited, and few initiatives exist
to empower women or marginalized groups within the academic hierarchy (Nepal,
2021; Upreti, Sharma & Kolas, 2018). When it comes to training and professional
development, very few campuses offer structured learning opportunities, such as
workshops or faculty exchanges. Capacity-building efforts largely depend on external
agencies or donor support, with little internal policy emphasis (Omdena, 2023;
Pandey, 2013; World Bank, 2021).

Job security is another critical issue. Many faculties are hired on short-term or
renewable contracts without career guarantees or clear promotion ladders. This creates
uncertainty and reduces institutional loyalty (Shrestha, 2019; Pradhan et al., 2024).

Key Challenges in Implementation

Several structural and financial barriers inhibit the implementation of effective HR
policies:

Budget Constraints: Most campuses operate under limited financial resources,
preventing the development of competitive salary schemes, training programs, or
reward systems (World Bank, 2021; ADB, 2015).

Administrative Overload: Campus leaders often juggle multiple responsibilities,
limiting their ability to focus on strategic HR development (Gautam & Gautam,
2019; Tribhuvan University, 2022).

Lack of HR Expertise: Many campuses lack professional HR staff, which hinders
policy implementation and monitoring. This leads to poor alignment of HR practices
with broader institutional goals (UGC Nepal, 2021; World Bank, 2017).

Resistance to Change: Faculty and administrative personnel often resist modern HR
practices due to entrenched traditional systems and fear of accountability or change
(Sharma, 2001; Rai, 2021, as cited in Omdena, 2023).

Recommendations for Effective HR Policy Reform

Develop Uniform Salary Structures: Introduce standard pay scales across community
campuses to reduce inequities and attract competent professionals (Sharma, 2001;
World Bank, 2017).
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Strengthen Career Development Systems: Establish mentorship, academic
growth pathways, and clear promotion criteria. Support participation in national
and international training (Tribhuvan University, 2022; Pandey, 2013).

Institutionalize Performance Appraisal: Implement a structured system of
performance evaluation tied to rewards and development opportunities (ADB, 2015;
Pradhan et al., 2024).

Enhance Job Security: Create long-term employment policies with tenure opportunities
and performance-linked progression (World Bank, 2021; Shrestha, 2019).

Promote Gender and Social Inclusion: Actively implement policies for gender
equity and inclusion of marginalized groups through leadership opportunities and
institutional quotas (Nepal, 2021; Upreti et al., 2018).

Build HR Capacity: Train campus administrators in modern HRM techniques, and
employ dedicated HR officers where possible (UGC Nepal, 2021; Omdena, 2023).

Mobilize External Resources Strategically: Tap into development partners, such
as the World Bank or UGC programs, to secure resources for policy implementation
(World Bank, 2021; ADB, 2015).

Innovative HR Strategies for Capacity Building

Capacity building is vital in strengthening institutional performance, enhancing
instructional quality, and developing research capabilities. While budgetary
limitations persist, Nepalese community campuses can implement several innovative
HR strategies without major financial outlays.

Peer Mentoring and Internal Capacity Utilization

Peer mentoring and knowledge exchange mechanisms provide sustainable ways
to build internal capabilities. Senior faculty mentoring junior colleagues fosters
collaboration and enhances research, teaching skills, and professional development
without external costs (Sharma, 2001; Pandey, 2013). Tribhuvan University (2022)
emphasizes internal mentoring as a performance-enhancing tool in rural institutions.

Online and Blended Professional Development

In response to geographical and financial barriers, online and hybrid capacity-
building programs offer flexible and low-cost alternatives. Initiatives like Omdena’s
collaboration with NIC Nepal demonstrate how Al and digital learning tools can
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improve educator competencies even in remote settings (Omdena, 2023). The
Ministry of Education’s (2020) sector analysis also supports integrating ICT into
HR development, especially post-COVID.

Academic and Research Collaborations

Inter-campus and university-NGO collaboration supports capacity building by
promoting joint research, seminars, and co-publication, thereby enhancing scholarly
output and institutional credibility (Upreti, Sharma, & Kolas, 2018; Pradhan, Shrestha,
& Wagle, 2024). The University Grants Commission (2021) encourages collaborative
knowledge-building practices, especially in the context of federal governance.

Establishing Centers for Teaching and Learning (CTL)

Creating small-scale CTLs at the campus level supports ongoing improvement in
pedagogy, classroom management, curriculum innovation, and learner engagement.
These centers have been linked to faculty retention and development, especially where
financial rewards are limited (World Bank, 2021; Asian Development Bank, 2015).

Innovative HR Strategies for Staff Retention

Staff retention, particularly in rural higher education institutions, is a persistent
challenge (Shrestha, 2019). Strategic HR policies focusing on non-financial
motivation, recognition, growth, and participation have shown significant positive
effects on faculty retention and institutional commitment.

Flexible Work Practices and Autonomy

Offering part-time positions, job-sharing, or workload flexibility enables faculty
to maintain work-life balance, especially in campuses with limited infrastructure
(Nepal, 2021). Providing autonomy in academic decisions increases commitment
and reduces turnover (Upreti et al., 2018).

Structured Career Pathways and Professional Growth

Designing career pathways with clear progression opportunities increases staff morale
and loyalty. Even without high salaries, faculty are more likely to stay when they can
grow academically and professionally (Gautam & Gautam, 2019; World Bank, 2017).

Recognition, Incentives, and Morale Boosting

Recognition and award programs, public appreciation, and titles for teaching
excellence significantly enhance morale. These non-monetary approaches are
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particularly valuable in resource-constrained institutions (Yadav, 2020; Pradhan et
al., 2024).

Participatory Governance and Inclusive Decision-Making

Involving faculty in governance fosters a sense of ownership and shared responsibility.
Studies show a strong correlation between inclusive governance and long-term
retention in Nepalese institutions (Upreti et al., 2018; Sharma, 2001).

Best Practices from Leading Institutions
Leveraging Alumni Networks and Community Support

Some campuses have built successful alumni mentorship models and fundraising
mechanisms. These networks assist in faculty training, internship programs, and
infrastructure development (Pandey, 2013; Tribhuvan University, 2022).

Inter-Campus Collaborations and Regional Clusters

The University Grants Commission (2021) encourages the formation of academic
clusters networks of nearby campuses sharing resources, faculty exchanges, and
collaborative programs to reduce isolation and cost burden.

Institutional Well-being and Team Culture

Wellness programs, team-building retreats, and informal gatherings can significantly
increase faculty satisfaction and cohesion. These strategies contribute to organizational
citizenship behaviors that enhance retention (Asian Development Bank, 2015; Yadav,
2020).

Recommendations for HR Innovation and Sustainability

Introduce Modular Training Programs aligned with individual development plans
and institutional goals (Government of Nepal, 2020). Establish Institutional
Research Funds for collaborative and applied research (World Bank, 2021). Digitize
Performance Appraisals to ensure transparency and goal alignment (Omdena, 2023).
Create a Faculty Fellowship System funded through external partnerships, enabling
sabbaticals, research leave, or innovation grants (Tribhuvan University, 2022).

Key Findings and Implications

Human Resource Challenges in Community Campuses: The human resource
challenges identified in Nepalese community campuses are multi-faceted, often
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arising from both institutional limitations and external pressures. Staff recruitment
is hindered by limited financial incentives, and many campuses are unable to offer
competitive salaries that would attract highly qualified faculty members. Retaining
skilled staff remains a challenge, as faculty often seek better-paid opportunities in
public or private institutions after gaining experience. Moreover, the lack of sufficient
training opportunities and professional development contributes to limited career
progression, causing frustration among staff members (Sharma & Pandey, 2021).
Additionally, managing diverse faculty needs, ensuring quality education in the
face of limited resources, and dealing with administrative inefficiencies add to the
challenge.

Analysis of HR Policies and Practices: The HR policies adopted by Nepalese
community campuses often lack comprehensive frameworks for addressing faculty
and staff development. In many cases, existing policies focus primarily on the
recruitment of staff rather than their continuous professional growth. As a result,
effective retention mechanisms such as performance-based incentives, mentorship,
and capacity-building programs are either underdeveloped or non-existent in many
campuses (Gurung, 2021). The study found that, although some campuses have
policies designed to encourage staff involvement in institutional development, these
policies are not always aligned with the core needs of faculty members, making their
implementation ineffective (Khadka, 2021).

Innovative Strategies for HR Capacity-Building and Retention: Community
campuses can adopt innovative HR strategies to address the challenges of capacity-
building and retention effectively. Among the strategies discussed, peer mentoring
and knowledge sharing emerged as powerful tools for staff development. These
strategies help lower the financial burden on campuses while fostering an environment
of collaboration and support (Pandey, 2020). Additionally, online training programs
allow staff to enhance their skills without the need for physical relocation or additional
financial strain on the institution (Rai & Sharma, 2021). Collaborative research,
professional development programs tailored to the needs of faculty, flexible work
arrangements, and clear career paths were also highlighted as effective methods for
improving staff satisfaction and long-term retention (Paudel & Gurung, 2020).

Opportunities for Enhancing HR in Resource-Constrained Campuses: Despite
financial constraints, there are significant opportunities to enhance the HR landscape
in Nepalese community campuses. Leveraging alumni networks for mentorship,
financial support, and career development opportunities can mitigate the lack of
resources. Establishing partnerships with universities or NGOs could also help
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access external funding for HR initiatives, including training programs (Joshi, 2020).
Furthermore, integrating technology in teaching and administrative processes presents
an excellent opportunity for capacity building, as it improves efficiency and faculty
engagement with educational content (Sapkota, 2021). Lastly, enhancing involvement
in decision-making and allowing faculty more agencies over institutional affairs can
foster an ownership mentality, which significantly aids in staff retention (Tamang,
2020).

CONCLUSION AND RECOMMENDATIONS

In conclusion, Nepalese community campuses face substantial challenges in human
resource management, particularly in areas of recruitment, capacity building, and staff
retention. However, by adopting innovative and low-cost HR strategies, campuses
can overcome some of these barriers and create a more sustainable environment for
faculty and staff development. HR policies need to be more aligned with the real
needs of faculty, providing them with the resources and support they require to grow
professionally. Moving beyond conventional models of staff management to integrate
modern, collaborative, and flexible practices will be critical for the continued success
and sustainability of community campuses in Nepal.

Recommendations based on this study include:

* Developing more robust and inclusive HR policies that focus on the long-term
career development of faculty members.

* Offering online and affordable professional development opportunities that
cater to the specific needs of faculty.

* Encouraging a participatory approach to governance in community campuses,
where faculty members have more influence on decision-making and campus
policies.

* Enhancing recruitment strategies to focus on hiring faculty who align with the
institutional values and who are more likely to stay in the long term.

* Expanding capacity-building programs to include collaboration, research, and
external partnerships, especially in marginalized and remote regions.

The effective implementation of these strategies will not only help overcome existing
challenges but also create a strong, skilled workforce, ready to adapt to the growing
needs of the academic landscape in Nepal. By investing in human resources, Nepalese

14 Barun Journal, Volume 2, April, 2025



CAPACITY BUILDING AND RETENTION OF HUMAN RESOURCE

community campuses can pave the way for academic excellence and long-term
institutional development, ensuring a bright future for faculty, staff, and students alike.
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ABSTRACT

This study attempts to analyzed the cause and consequences of youth and adult
migration of Jugal Rural Municipality-1, Selang, Sindhupalchwok District. One
Hundred One respondent aged 13 years and above have been selected by purposive
non- probability sampling methods. Descriptive research design, quantitative research
method and deductive approach are applied. Data were collected through direct
interview applying the pre-structured questionnaires. Main reasons of migration
of youth and adult are the better and quality education, better work opportunities,
better income in destination and low infrastructure and advanced technology,
weak development policy of government, family pressurize and no employment
opportunities in the place of origin. Lack of human resources, low agricultural
productivities, increment of remittance dependency, more cost of goods and services,
brain drain, poor government policy and lack of security are the main consequences.
Based on findings, there is still area for further study i.e access of better education
of child due to migration, contribution of migrants for rural development, role of
migrants to enhance of rural life of Nepal.

Keywords: youth, migration, causes, impact, consequences.
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CAUSE AND CONSEQUENCES OF YOUTH AND ADULT MIGRATION

INTRODUCTION
Background of the Study

Migration is as old as humanity itself. Throughout history, people have migrated in
search of better lives, to flee conflict or seek safety, or simply to find new opportunities.
It may surprise people that most migration is regular, safe and orderly — regionally
focused and often directly connected to work. What captures attention in headlines
is just part of the story. Migration is an issue that has been deeply affected by
misinformation and politicization, and dominant narratives have strayed far away
from balanced, accurate accounts of migration — both its simple truths and its complex
situation-specific realities (IOM 2024).

Migration refers to the movement of people from place of origin to place to destination
basically movement of individual or group of people from one administrative area to
another administrative area in certain time period for economic motive or to search
for better life within country or out of country. There are two types of migrants,
national migrants or international migrants. Globally, practice of migration from
rural to urban or less opportunities areas to high opportunities areas (Castle, S., de
Haas, H., & Miller, M. J., 2014).)

Migration continues to be part of the solution for many societies, economics and
family around the world. In the face of negatively skewed discussions, it can be easy
to lose sight of the fact that international migration remains relatively uncommon,
with a mere 3.6 per cent (or 281 million) of the world being international migrants
(see discussion in Chapter 2 of this report). The vast majority of people do not
move across borders to live. We also know that most international migration is safe,
orderly and regular. Migration can also provide an important skills boost, which can
be critically important for destination countries experiencing population declines.
In addition to enhancing national income and average living standards, immigration
can have a positive effect on the labour market by increasing labour supply in
sectors and occupations suffering from shortages of workers, as well as helping
address mismatches in the job market. These positive labour market effects are not
just evident in high-skilled sectors but can also occur in lower-skilled occupations.
Immigration increases both the supply of and the demand for labour, which means
that labour immigration (including lower-skilled workers) can generate additional
employment opportunities for existing workers. Globally, narrowing of mobility
options for people from developing countries since 1995 and the need for more regular
migration pathways, human security in migration, gender dimension of migration
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and climate change, food insecurity and migration are the globally emerging and
challenges (IOM, 2024)

Globally, a total of 281 million migrants are migrated. Out of them, 52 percent are
male, and 48 percent are female. 253 million are youth and 28 million are children
below 18 years (I0OM, 2024).

As Lee (1966), there are two basic dimensions are playing vital role for migration
one is push factor which playing vital role in origin place to motivation for individual
to leave the place of origin or where they are presently residing and another Pull
factors which are playing vital role to attractive to migrants in place of destination.

In Nepal, youth migration has become a defining characteristic of the country’s
socio-economic landscape, significantly influencing household dynamics, economic
structures, and national development strategies. As (2021) census of Nepal, around
21,00000 youth have been absent at their origin place due to migration (Government
of Nepal, 2021)

Kathmandu, the capital, is a major destination for migrants due to its diverse job
opportunities in construction, manufacturing, and services (Rana & Rajbhandari,
2020). This migration is often permanent, contributing to rapid urbanization,
especially in cities like Kathmandu, Pokhara, and Lalitpur. However, it also leads to
challenges such as overcrowding, strained infrastructure, and the growth of informal
settlements. While urban areas offer better economic opportunities, rural areas
are left with aging populations, leading to imbalances in demographic structures
(Sharma, 2019).

Urban to Rural Migration: Although less frequent, urban-to-rural migration is an
emerging trend in Nepal. This migration typically occurs when individuals or families
leave urban areas in search of a more peaceful, affordable, and less stressful lifestyle.
People may move to rural areas for reasons such as retirement, the desire for a slower
pace of life, or a lower cost of living compared to expensive urban centers. In some
cases, individuals may also relocate to rural areas for agricultural or entrepreneurial
ventures, especially in regions close to urban centers where commuting is feasible.
This trend is gradually gaining momentum, particularly in peri-urban areas where
rural and urban features blend (Koirala, 2018).

Objectives

To analyze the cause and consequences of youth migration of the study area
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Significance

This primary based research is important to researchers, local level planners, teachers,
students and other concerning individuals and organizations.

METHODS AND MATERIALS

This primary based information study was conducted in Jugal Rural Municipality-1,
Selang, Sindhupalchwok. Brahmin/Chhtri, Tamang are majority inhabitant and Dalit
and other caste/ethnics are minority inhabitant besides these majority, Newar, Mijar,
Magar, Rai, Bhujel are also residing in the in-minority numbers in the study area but
they are not selected on the research sample. One hundred one (101) respondents aged
13 years and above were selected by purposive non-probability sampling methods
to collect the data. Descriptive research design, quantitative research method and
deductive approach was applied. The primary data have been collected through direct
interview with respondents using the pre-structured questionnaires. Secondary data
have been collected from different published and non-published documents, scholarly
journal articles, research report, annual report and other relevant documents. The
collected primary data was analyzed using the latest data analysis software tools.
During the data analysis, the authors have been generated different graphs, frequency
table, cross table to make meaningful result, data consistency and measurement of
reliability and validity.

FINDINGS AND DISCUSSION

Tablel: Age Sex Distribution of Respondents

Age Group Male Female Total
N % N % N %
Teenagers (13-19 Years) 4 6 5 14 9 9
Young Adults (20-39 Years) 25 39 10 27 35 35
Middle-aged Adults (40-59 Years) 27 42 17 46 44 43
Elderly (60 Years and above) 8 13 5 14 13 13
Total 64 (63%) | 100 |37(37%)| 100 | 101 | 100

Source: Field Study, 2024

Out of 101 respondents, 63 percent are male and remaining 37 percent are female. While
analyzing the age highest percent (43%) are aged middle-aged adults (40-59 years)
and second highest (35%) are young adults (20-39 years) aged old, third highest (13%)
are elderly 60 years and above and lowest (9%) are teenagers (Aged 13-19 years) old.
However, the highest percent of migrants are middle adults comparing to others (table 1)
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Table 2: Caste/Ethnics Groups of Respondents

Caste/Ethnics N %
Brahmin/Chhetri 67 66
Tamang 29 29
Dalit (Pariyar and Kami) 5 4
Total 101 100

Source: Field Study 2024

As table 2, among the 101 respondents, Brahmin/Chhetri are highest (67 %), Tamang
are second highest (29%) and third are of Dalit (Pariyar and Kami) 4% but besides
these three major ethnics Brahmin/Chhetri, Tamang and Dalit, Newar, Mijar, Magar,
Rai, Bhujel are also residing in the study area but they are not selected on the research
sample because their number were very minimal. The research area is dominated
by Brahmin/Chhetri in the southern and Tamang in the northern of the study area.

Table 3: Educational Status of Respondents

Educational Status N %
Literate 92 91
Illiterate 9 9
Total 101 100

Source: Field Study 2024

Out of 101 respondents, 91 percent are literate, and 9 percent are illiterate. However,
literate are more than 9 times more comparing to illiterate (table 3)

Table 4: Level of Education of the Respondents

Level of Education N %
Some Primary 27 25
Secondary (SLC) 33 36
+2/ Intermediate 21 25
Bachelor and above 11 14
Total 92 100

Source: Field Study 2024

Out of 92 literate respondents, highest percent (36%) have secondary (SLC) level
of education, second highest percent (25%) are +2 level of education, third highest
(16%) have only primary level education, fourth highest (14%) have Bachelor and

Barun Journal, Volume 2, April, 2025 21



CAUSE AND CONSEQUENCES OF YOUTH AND ADULT MIGRATION

above level of education and lowest percent (9%) respondents have lower secondary

level education. However, migrants are selective (table 4).

Table 5: Reasons for Migration of Respondents (Multiple Response)

Reasons N Y%
For better and quality Education in destination 80 94
For better working opportunities and high wage rate of For- 77 90
eign
Employment opportunities more income in destination 30 35
Lack of Infrastructure and Advanced Technology 69 81
Weak policy of Government 57 67
Following Friends and family pressure 25 29
Less opportunities of employment 65 64

Source: Field Study, 2024

Out of 101 respondents, 94 percent are migrated for better and quality education, 90
percent are for better working opportunities and high income in abroad, 35 percent
are for employment, 81 percent are migrated for lack of infrastructure and advance
technology in Nepal, 67 percent are migrated for weak policy of government, 29
percent are migrated due to friends and family influences, and least percent (15%)
are migrated due to other reasons but they have not explain what are those other
categories of reasons. However, highest percent are migrated for better and quality
education, better working opportunities and high income in foreign countries. It

seems better life and economic is the main motives of migration (table 5).

Table 6: Brain Drain and Its Impact

Impact of brain drain

N

%

Positive Impact

A number of People perceive brain drain as positive, potentially
due to remittances sent back home by emigrants and they also
bring the new skills idea and techniques gained abroad that can
be beneficial upon return.

24

24

Negative Impact

Brain drain lead to a loss of skilled workforce, impacting local
businesses, services, economic growth, innovation, healthcare
and education sectors, production sectors, agricultural, social,
cultural sectors and it also affecting an environmental sectors.

65

64
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Impact of brain drain N %
Not significant impact
Some respondents may perceive brain drain as not significantly | 12 12
affecting their hometown’s development due to other compen-
sating factors or limited impact on local resources.
Total 101 100

Source: Field Study, 2024

As table 6, highest percent (64%) respondents said that there is negative impact by
the brain drain i.e, brain drain lead to a loss of skilled workforce, impacting local
business, services, economic growth, innovation, healthcare and education sectors,
production sectors, agricultural, social cultural and environmental sectors. However,
second highest percent (24%) respondents said there is positive impact due to the
brain drain i.e remittance sent back home by emigrants or and brings the skills, new
ideas, and technique for new business and economic development. Thus, their life
style can be changed as well as living standard could be the improved. However,
both positive and negative impact are almost equal of the brain drain. Lowest percent

(12%) respondents said that not any significant impact due to brain drain.

Table 7: Possible Future Consequences According to the Respondents

(multiple responses)

Consequences in future N %
Lack of the skill labour 55 55
Reduces Productivity of Agriculture and Industry 45 45
Increases dependency on foreign incomes and rising cost of | 33 33
goods and services
Fewer Domestic Specialist 25 25
Reduces in Social Cohesion and cultural integration 68 68
Decreases the skills and innovation 55 55
Hinder the growth and development of Educational Institution 59 59
Poor governance and lack of security 48 48
Remains the old and unskilled people in country 70 70

Source: Field study, 2024

Out of 101 respondents, the highest percent (70%) responses the possible future
consequences of migration are remaining the old and unskilled people in country.
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Same way, second highest percent(68%) responses the reduction the social cohesion
and cultural integration, third highest percent (59%) responses hinder the growth and
development of educational institution, fourth highest percent (55/55 %) responses
the labour shortages and decreases the skills and innovation respectively, sixth
highest responses the poor governance, seventh highest responses the reduces the
productivity of agricultural and industries, eighth highest responses the increases
dependency on foreign incomes and rising cost of goods and service and least percent
(25%) responses decreases the domestic specialist. However, there are many negative
consequences of the migration (table7)

CONCLUSION AND RECOMMENDATIONS FOR FURTHER RESEARCH

Migration is one of the major factors to enhance the socio-economic and life style of
an individual people basically in rural area of Nepal. Migration has been associated
many reasons and it creates the multiple consequences. As the study result, youth and
adult were leaved their place of origin or migrated for better and quality education
opportunities, better employment opportunities, good wage of work, better income,
better life in destination place and less development infrastructure, lack of advanced
technologies, weak policy programs of government, friend and family pressure for
migration, unemployment, no opportunities of better and quality education in place
of origin are the main reasons for their migration. Brain drain,lack of labor, low
productivities of agriculture and industries, remittance dependency increment, rising
cost of goods and services, reduction in social cohesion and cultural integration,
decrement of skills and innovation of individual, hinder growth and development
of educational institution, lack of security, poor rural life of old aged people and
children and un-skills human resources heaping in the origin place are the major
consequences of migration of youth and adult.
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ABSTRACT

Breast cancer is a leading cause of cancer-related deaths among women worldwide,
including in Nepal. Early detection through community awareness and screening
programs significantly reduces mortality rates. However, despite increasing
awareness, breast cancer screening remains low in Nepal due to cultural, social, and
economic barriers. This study evaluates the effectiveness of community awareness
and screening programs in Nepal, focusing on their role in early detection, prevention,
and treatment outcomes. Understanding the impact of these programs helps identify
gaps in awareness, accessibility, and implementation, ultimately informing policies to
improve breast cancer detection and survival rates, especially in under-served areas.
The study reviews existing community-based initiatives, including public health
campaigns and mobile screening programs. It assesses awareness levels, access
to screening services, and challenges faced in their implementation. The analysis
considers both urban and rural perspectives to highlight disparities in healthcare
access. Findings indicate that while awareness has improved in urban areas, rural
populations continue to face significant barriers, including stigma, inadequate
healthcare infrastructure, and financial constraints. Limited government support
and resource availability further hinder effective screening efforts. Community
awareness and screening programs play a crucial role in reducing breast cancer
mortality. To enhance their effectiveness, targeted, culturally sensitive outreach
programs, improved healthcare infrastructure, and stronger government support are
necessary, particularly for rural and under-served populations in Nepal.

Keywords: breast cancer, community, awareness, screening, detection, mortality
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ROLE OF COMMUNITY AWARENESS AND SCREENING PROGRAMS

INTRODUCTION
Background of the Study

Breast cancer remains one of the most common cancers among women worldwide,
with significant mortality rates attributed to delayed diagnosis and treatment. In 2020,
breast cancer accounted for approximately 2.3 million new cases and 685,000 deaths
globally, making it a critical public health issue (Daiichi Sankyo Co. Ltd., 2025). Early
detection, achieved through community awareness and screening programs, is a
well-established strategy to reduce breast cancer-related mortality (Khanal, 2018).
These interventions play a vital role in increasing knowledge about symptoms,
encouraging early health-seeking behaviour, and facilitating access to diagnostic
services. However, their effectiveness varies significantly across regions, influenced
by cultural, socioeconomic, and infrastructural factors (Thapa et al., 2021).

In low- and middle-income countries (LMICs) like Nepal, breast cancer represents a
growing health burden. Despite being ranked as the second most common cancer in
Nepal, awareness and screening programs remain limited and fragmented (Ghimire
et al., 2021). Studies indicate that the majority of cases in Nepal are diagnosed at
advanced stages, primarily due to inadequate awareness, cultural stigma, and lack
of access to affordable screening facilities (Shrestha et al., 2023). Furthermore, rural
and under-served populations face additional challenges, such as geographic isolation
and shortages of trained healthcare professionals, which further exacerbate disparities
in breast cancer outcomes (Nepal Cancer Care Foundation, 2025).

Community-based awareness and screening programs have been shown to significantly
improve early detection rates in various global contexts. For instance, in countries
with well-established mammography programs, breast cancer mortality has decreased
by 20-40% over the past few decades (Ghimire et al., 2021). In contrast, Nepal lacks
a national breast cancer screening program, relying instead on sporadic efforts by non-
governmental organizations (NGOs) and local health initiatives. Programs like the
Nepal Cancer Relief Society’s (NCRS) awareness campaigns and mobile screening
clinics have demonstrated promise in raising awareness and detecting early-stage
breast cancers in rural communities (Binaytara Foundation, 2025). However, these
efforts are often limited in scope and sustainability due to funding constraints and
inadequate integration with the national healthcare system (Sathian et al., 2014).

This review aims to evaluate the role of community awareness and screening
programs in reducing breast cancer mortality, with a specific focus on Nepal. It
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seeks to examine the global evidence supporting these interventions, analyze the
challenges and opportunities within Nepal’s context, and provide recommendations
for scaling and sustaining such programs. By addressing the unique barriers faced
by Nepali women, including cultural stigma and economic constraints, this study
underscores the importance of contextually tailored strategies to improve breast
cancer outcomes in the country.

RESEARCH METHODOLOGY

This systematic review employs qualitative and quantitative methods approach
to evaluate the role of community awareness and screening programs in reducing
breast cancer mortality rates, with a specific focus on Nepal. The methodology
combines qualitative and quantitative analyses to ensure a comprehensive
understanding of the topic. The study synthesizes data from peer-reviewed journal
articles, government and non-governmental organization (NGO) reports, and global
health databases to analyze trends, effectiveness, and challenges of awareness and
screening interventions.

Data Collection

A structured literature search was conducted across multiple electronic databases.
The search was limited to articles published between 2010 and 2024 to ensure
relevance. Inclusion criteria comprised studies evaluating awareness and screening
programs, their impact on breast cancer outcomes, and studies specifically
addressing Nepal or similar low- and middle-income country (LMIC) settings.
Exclusion criteria included studies not available in English or Nepali and those
lacking primary data.

Additionally, grey literature, such as NGO reports and health ministry publications,
was reviewed to gather contextual insights from Nepal. Reports from organizations
like the Nepal Cancer Relief Society (NCRS) and the World Health Organization
(WHO) provided valuable data on local initiatives and challenges in implementing
awareness campaigns and screening services.

Data Analysis

The study followed a thematic analysis framework for qualitative data and a descriptive
statistical approach for quantitative data. For qualitative analysis, themes were
identified related to the effectiveness of interventions, barriers to implementation, and
cultural perceptions influencing breast cancer awareness in Nepal. For quantitative
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data, metrics such as screening coverage, early detection rates, and mortality trends
were extracted and analyzed using Microsoft Excel. Key performance indicators,
including reductions in advanced-stage diagnoses and improvements in survival
rates, were synthesized to measure program effectiveness.

Study Contextualization

Given Nepal’s unique socio-cultural and geographic characteristics, particular attention
was given to studies highlighting rural outreach programs, gender-based stigma, and
healthcare accessibility. This contextual focus was critical for understanding the
relevance and scalability of global best practices in Nepal. Case studies of successful
initiatives, such as mobile mammography units and community health worker-led
awareness campaigns, were analyzed to draw actionable insights.

Limitations

This review acknowledges limitations, including potential publication bias and the
scarcity of peer-reviewed research specifically addressing breast cancer awareness
and screening programs in Nepal. To mitigate these, insights from grey literature
and interviews with healthcare practitioners were incorporated to provide a more
holistic perspective.

RESULTS AND DISCUSSION
Global Overview of Community Awareness and Screening Programs

Breast cancer remains the most commonly diagnosed cancer and the leading cause
of cancer-related mortality among women worldwide (The Kathmandu Post, 2023).
Early detection through screening, especially when combined with strong community
awareness campaigns, has been shown to reduce mortality rates significantly. In
high-income countries (HICs), robust screening programs, such as mammography
and clinical breast exams, have been established for decades and have led to a
reduction in breast cancer mortality by 20-40% (Khanal, 2018). Screening programs
are most effective when accompanied by widespread public education on breast
health, self-examination, and early reporting of symptoms. In countries with well-
established screening protocols, the focus has been on regular population-wide
screenings, particularly targeting women aged 40 and above (UNDP, 2021). These
interventions have resulted in an increase in early-stage breast cancer diagnoses,
which are associated with a higher survival rate compared to diagnoses at later stages
(Shrestha et al., 2023).
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Community Awareness and Screening Programs in Low- and Middle-Income
Countries (LMICs)

In low- and middle-income countries (LMICs) like Nepal, the landscape for breast
cancer awareness and screening programs differs considerably from that in high-
income nations. Although the global burden of breast cancer is growing in LMICs, the
infrastructure and resources for comprehensive screening programs are often lacking
(Nepal Network for Cancer Treatment and Research, 2025). Screening coverage in
LMIC:s is typically low, with disparities seen in rural and urban populations. In Nepal,
studies have reported that breast cancer is the second most common cancer among
women, yet screening rates are suboptimal due to various challenges, including
cultural stigma, financial constraints, and limited access to healthcare services
(Daiichi Sankyo Co. Ltd., 2025). While there are national and local efforts to raise
awareness, these programs remain fragmented and often lack sustainability (Ghimire
et al., 2021).

One notable initiative in Nepal is the Nepal Cancer Relief Society (NCRS), which
has been at the forefront of breast cancer awareness campaigns and organizing mobile
screening clinics in remote areas. These programs have helped in early detection and
raised public awareness regarding the importance of regular screenings (Thapa et al.,
2021). However, challenges remain in scaling these efforts to the national level. A
study found that only a small fraction of women in rural areas reported performing
self-breast exams or seeking clinical care, citing factors such as fear of diagnosis,
lack of information, and cultural perceptions that view breast cancer as a taboo
subject (Ghimire et al., 2021).

Impact of Awareness Campaigns on Breast Cancer Knowledge

Community awareness programs are central to promoting early breast cancer
detection, particularly in areas where access to healthcare facilities is limited. In
Nepal, a significant barrier to early detection is the low level of knowledge about
breast cancer symptoms and the importance of early screening. Only 40% of women
in Nepal knew the common signs and symptoms of breast cancer, and even fewer
understood the benefits of early screening. Awareness campaigns can bridge this gap
by educating women about self-breast exams and the need for clinical screenings
(Shrestha et al., 2023).

Awareness campaigns in Nepal have also highlighted the importance of breaking the
stigma around breast cancer. Cultural taboos, fear of mastectomy, and the perception
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that breast cancer is a “death sentence” often prevent women from seeking medical
attention until the disease has reached an advanced stage (Binaytara Foundation,
2025). By integrating culturally appropriate messaging into awareness programs,
there has been some success in shifting these perceptions. For example, the NCRS and
other NGOs have used community health workers to educate women in rural areas,
using local languages and culturally relevant materials to increase understanding
and comfort with the topic (Thapa et al., 2021).

However, despite these efforts, the reach of such programs remains limited. A study
by Ghimire et al., 2021 indicated that many women in remote districts were still
unaware of the importance of breast cancer screening. To address these gaps, it is
crucial that future programs leverage media and digital platforms to expand their
reach. In countries like Nepal, where mobile phone penetration is increasing, mobile
health (mHealth) initiatives could provide a new avenue for disseminating breast
cancer awareness information (The Kathmandu Post, 2023).

Role of Screening Programs in Reducing Mortality

The role of screening in reducing breast cancer mortality is well-established in
high-income countries, where national programs have been successful in improving
survival rates. In LMICs, however, the picture is more complex. While some pilot
screening programs have shown promise, such as the mobile mammography services
provided by NCRS in Nepal, there are systemic barriers to large-scale implementation
(Kathmandu Cancer Center, 2025). The lack of infrastructure, trained personnel,
and financial resources remains a major challenge in Nepal. Furthermore, screening
programs are not universally accessible, particularly in rural and underserved areas
(Binaytara Foundation, 2025).

In Nepal, breast cancer screening is not yet a part of the routine national health
policy, and the country lacks a structured, widespread screening program. A national
screening program could potentially reduce breast cancer mortality rates, but only if
it is accompanied by education and efforts to address barriers to participation. Data
from other LMICs, such as India, suggest that targeted screening programs can help
reduce mortality by detecting breast cancer at earlier, more treatable stages (Sathian et
al.,2014). For example, in India, mobile clinics and outreach programs have reached
women in remote areas, offering screenings, education, and counseling services.
These efforts have contributed to early detection and a decrease in advanced-stage
diagnoses (Nepal Cancer Care Foundation, 2025). A similar approach, tailored to
Nepal's context, could be key to improving breast cancer outcomes.
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In Nepal, one of the main strategies for increasing access to breast cancer screening
has been the implementation of mobile mammography units. These units are equipped
with the necessary tools for conducting mammograms in rural areas where traditional
healthcare infrastructure is limited (Ghimire et al., 2022). The mobile screening
programs in Nepal have led to an increase in early breast cancer detection; although
only a small percentage of eligible women have participated in these programs.
Overcoming logistical barriers, such as transportation and access to follow-up care,
is crucial to increasing participation rates (The Kathmandu Post, 2023).

Barriers to Effective Implementation of Awareness and Screening Programs

Despite the growing recognition of the importance of community awareness and
screening programs, several barriers hinder their successful implementation in
Nepal. These include limited healthcare infrastructure, geographic isolation, cultural
resistance, and financial constraints (Khanal, 2018). Women in rural areas often face
difficulties accessing healthcare services due to distance, lack of transportation,
and inadequate roads. Additionally, the high cost of diagnostic services, such as
mammograms, is a significant barrier for low-income women (Ghimire et al., 2021).

Cultural factors also play a significant role in shaping women's attitudes toward breast
cancer and screening. In many rural communities, the perception of breast cancer as
a taboo subject or a fatal disease prevents women from seeking help (Sathian et al.,
2014). Fear of diagnosis and fear of undergoing invasive procedures, such as biopsies
and mastectomies; also contribute to reluctance (Ghimire et al., 2021). Educating
both women and their families about the benefits of early detection and treatment is
essential for overcoming these cultural barriers.

Furthermore, the lack of trained healthcare professionals and the shortage of resources
to support widespread screening programs in rural areas exacerbate these challenges.
Without a concerted effort from both the government and non-governmental
organizations, it will be difficult to establish an effective and sustainable breast
cancer screening program in Nepal.

Recommendations for Future Programs

Based on the findings of this review, the following recommendations are made for
improving community awareness and screening programs in Nepal:

Expansion of Mobile Screening Programs: Mobile mammography units and
outreach services should be expanded to cover more remote and under-served areas.
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These services should be integrated into the existing healthcare infrastructure to
ensure sustainability.

Increasing Public Education and Awareness: Public education campaigns should
focus not only on the symptoms and risk factors of breast cancer but also on addressing
cultural taboos and stigma. Collaboration with community leaders and influencers
is critical in overcoming resistance to participation.

Government Policy and Funding: The Nepalese government should prioritize the
establishment of a national breast cancer screening program, incorporating regular
screenings as part of the national health policy. Adequate funding and resources
should be allocated for the training of healthcare professionals and the provision of
diagnostic services at an affordable cost.

Leveraging Technology: Health initiatives, such as SMS reminders, mobile apps,
and online educational platforms, should be explored to increase awareness and
encourage participation in screening programs, especially in rural areas.

Implications of the Study

The findings of this study have several important implications for public health
policy, healthcare practice, and community-based initiatives in Nepal. First, the study
highlights the critical need for targeted awareness programs to address the cultural
and socio-economic barriers that hinder women, particularly in rural areas, from
accessing breast cancer screening services. These insights suggest that government
and non-governmental organizations (NGOs) should prioritize the development of
culturally sensitive and accessible health education campaigns that can resonate
with diverse communities, taking into account local traditions and language barriers.

Second, the study underscores the importance of improving healthcare infrastructure,
especially in rural and under-served regions of Nepal, where access to healthcare
services, including screening, is limited. It implies that strengthening healthcare
facilities, ensuring mobile screening units, and training healthcare providers are
essential steps in increasing early detection rates of breast cancer. Moreover, the study
calls for better integration of breast cancer screening into Nepal’s existing health
policies and programs, ensuring it is part of routine healthcare services. Furthermore,
the study indicates that enhanced government support, in collaboration with local
communities, can play a significant role in scaling up breast cancer screening programs
and overcoming existing barriers. It suggests that prioritizing funding and resources
for these programs can lead to a significant reduction in breast cancer mortality rate
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Finally, the research stresses the need for continuous monitoring and evaluation of
ongoing breast cancer awareness and screening initiatives. The findings advocate for
a more coordinated and comprehensive approach that involves multiple stakeholders,
including community leaders, healthcare professionals, and policymakers, to ensure
sustainable and effective intervention strategies. This collaborative effort is vital in
reducing breast cancer mortality rates and improving overall public health outcomes
in Nepal.

CONCLUSION

In conclusion, community awareness and screening programs play a critical role in
reducing breast cancer mortality rates, particularly in countries like Nepal, where
early detection and treatment remain significant challenges. The evidence from global
studies demonstrates that well-implemented screening programs, coupled with robust
community awareness campaigns, can lead to earlier diagnosis, which is crucial for
improving survival rates. In Nepal, while there have been promising initiatives such
as mobile screening clinics and local awareness campaigns, substantial gaps remain
in terms of accessibility, cultural barriers, and infrastructure. A concerted effort
from both government and non-governmental organizations is required to overcome
these barriers by improving access to screenings, increasing public education, and
addressing cultural taboos surrounding breast cancer. Strengthening mobile health
platforms and expanding screening services, especially in rural and remote areas, are
crucial steps for achieving greater reach and participation. By enhancing awareness
and making screening services more accessible, Nepal can significantly reduce
breast cancer mortality, ultimately saving lives and improving the health outcomes
of women across the country.
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ABSTRACT

The Government of Nepal has adopted various policies and programs to accelerate
the implementation of Sustainable Development Goals in Nepal and had put in place
the institutional and financial arrangements. The National Planning Commission
(NPC) is the principal agency for SDG monitoring and has taken a number of
initiatives towards attaining the SDGs by engaging relevant stakeholders in this
process. Nepal is one of the first country to take stock of its status on the proposed
Sustainable Development Goals in 2016, followed by preparing SDGs status and
roadmap 2016-2030 and SDGs Needs Assessment, Costing and Financing Strategy

Keywords: gender, cultivation, global economy, natural resources, development
INTRODUCTION
Background

Nepal, a least developed country (LDC) in South Asia, is characterized by slow economic
growth, socioeconomic underdevelopment and a low level of human development.
This underdevelopment stems from a politically and socially fragile post conflict
situation, structurally generated poverty and inequality, deeply entrenched forms of
social exclusion, and weak governance structures in all spheres of the state. Beginning
in 1996, the country faced a decade-long armed conflict triggered by political ambitions
but rooted in social discrimination, economic inequality and poor service delivery by
the state and weak governance. The 2006 peace accord between the government and
the rebels (the Communist Party of Nepal-Maoist) ended the conflict and addressed
the political problems. The social and economic tensions associated with the conflict
are being resolved through development efforts and inclusive state restructuring.
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ISSUES AND CHALLENGES IN IMPLEMENTING THE SDGS IN NEPAL

Objectives

The aim of this paper is to analyze the proposed SDGs from Nepal's perspective and
set the stage for embarking on the implementation of the sustainable development
agenda for the next 15 years. The specific objectives are to:

i.  Overview the proposed SDGs and their relevance from Nepal's perspective;

ii. Identify key indicators for the targets and set their tentative quantitative
benchmarks;

METHODOLOGY

This paper is primarily based on the review of thematic reports on SDGs prepared
by the National Planning Commission (NPC) in association with the officials of
sectoral ministries and experts. The thematic groups were headed by NPC members
and supported by ministry officials. The relevant ministries and the Central Bureau of
Statistics (CBS,2021) were consulted for baseline data compilation and verification.
Major national reports published by CBS and NPC were collected. Recent national
reports published by ministries were also referred to for working out the latest baseline
information and setting the 2030 targets and the indicators to achieve the targets.
As the global SDGs and their targets are yet to be finalized and officially agreed, it
is too early to set the national indicators for achieving the targets. Nevertheless, an
attempt has been made here to work out key indicators for which data is available
or could be available to monitor the achievements of the proposed SDG targets.
The thematic data were collected, reviewed and updated, information gaps filled in
consultation with relevant ministry and NPC officials, and analysis of some of the
SDGs not covered by the thematic groups carried out by the paper itself. Basically
the secondary data were analyzed, and this paper tried to kept an anthropological
input and flavor for readers.

RESULT AND DISCUSSION
Issues and Challenges

The SDGs are comprehensive, ambitious and challenging goals and require huge
resources as well as enhanced capacity to achieve them in the given 15 years' time. The
goals of universal access to basic economic and social services, reduced inequality
within and among nations, and structural changes in production and consumption
patterns are ideal. But their achievement will require unprecedented national efforts
and international cooperation in action rather than rhetoric. The following sections
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delve into the key issues and challenges that Nepal has to address to achieve the
SDGs (Lumanti, 2021).

Localization of SDGs at Sub-national Levels

Although the SDGs are global goals and targets to be adapted to the national
context; they also need to be addressed at the sub-national and local levels. Thus, the
localization of the SDGs implies that actors and institutions at the sub national level
have a fundamental role to play if the SDGs are taken seriously as an opportunity to
improve all people’s lives. Adaptation of the SDGs to fit local realities will ensure
that the national development goals will be achieved at both national and sub-national
levels. There is a realization from the implementation and outcome of the MDGs
that the national development goals have to be localized for higher, more equitable,
and inclusive outcomes. This experience should be exercised for the implementation
of the SDGs and a strategy needs developing to localize the SDGs at provincial and
local levels once the federal system is set up.

The experience of MDG implementation shows that the localization of national
development goals is critical for properly addressing targeted populations, targeted
groups and remote geographical areas. The overall levels of achievements of the MDGs
in several subject areas mask substantial disparities by gender, social group and location.
Addressing hard-to-reach populations, specific geographical areas and marginalized
and endangered ethnic people requires localized planning and programming, and thus a
framework for implementing the SDGs at the sub-national and local levels is essential.

Overall, as the localization of the SDGs at the sub-national and local levels is critical
for the universal, equitable and inclusive outcome of sustainable development efforts,
it is equally important to have a political setup at those levels that is willing and
capable of handling the development agenda effectively. Thus, along with preparing
SDG-based local development strategies at the sub-national and local levels, it is
essential to work out financing strategies and encompass capacity development
interventions within the same strategies. The notion of 'capacity first, devolution later'
should be avoided through the simultaneous devolution of the authority and capacity
building of local bodies. Capacity constraints should not prevent the implementation
of the SDGs at sub-national and local levels.

Mobilizing Financial Resources

The SDGs are diversified and so can be financed by the government through public
investment programmers; by households throughout-of pocket expenses; by the non-
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government, cooperatives and community sectors; and by the private sector including
through foreign direct investment (FDI). International non-government organizations
(INGOs), philanthropic organizations, charity foundations, and personal trusts can
also be instrumental in supporting SDG financing.

The SDGs financing strategy will have serious implications for the outreach of people
to the goods and services and the sustainability of such outreach. In particular, the
taxation system has serious implications for the access of the poor to basic goods
and services. There is strong evidence that direct and indirect user fees for primary
education and essential healthcare are a barrier to access for the poor, but ending
user fees often requires increased aid to make up government revenue shortfalls.
Thus incentive effects of well-designed user fees must be compatible with policy
objectives (i.e. no basic health care and primary education fees). As such, household
contributions must be estimated on the basis of ability to pay across all sectors. Thus
for household financing, user fees should not be expected to contribute to the costs
of primary school education, adult literacy program, improving gender equality,
basic healthcare, nutritional interventions, and transport infrastructure. But provision
should be made in the financing strategy for richer households to bear some of the
cost of agricultural interventions, secondary school education, energy provision,
water supply and sanitation.

Capacity Development at the National and Sub-national Levels

SDG 17 calls for enhancing international support for implementing effective and
targeted capacity building in developing countries to support national plans to
implement the SDGs, including through North-South, South-South and triangular
cooperation. But international support must be led and reinforced by the national
government so that capacity constraints do not impede the success of SDG
achievement despite commitments, resource availability and willingness to carry
forward the agenda. Capacity development should thus be an integral part of the
SDG national development strategy. The SDG needs assessment should assess the
capacity to implement and the interventions identified to implement the SDGs must
include capacity developments that are assigned adequate budgetary resources.
Capacity development interventions will not be prioritized and resourced unless they
are mainstreamed into the national planning and budgeting process. The capacity
assessment exercise undertaken on MDG implementation23 means that similar tools,
knowledge and experience already exists within the United Nations system that could
be adapted for the SDG related capacity assessment. The global community can
support the national government to undertake the assessment and then help address

Barun Journal, Volume 2, April, 2025 39



ISSUES AND CHALLENGES IN IMPLEMENTING THE SDGS IN NEPAL

the capacity gaps. In particular, the institutional, physical, information technology-
related, and human resource-related capacity gaps should be prioritized interventions
and solved in time to enable the achievement of the SDGs (DNPWC, 2012).

Post-Disaster Recovery and Reconstruction Challenges

Nepal is prone to disasters due to its topography, location, and habitat. Nepal is prone
to earthquakes, floods, landslides, avalanches, fires and disease outbreaks. These often
undermine the achievements made in poverty reduction and human development and
pose serious challenges to human security. The achievement of the SDGs with better
human development implies that adequate disaster risk reduction interventions are
identified during the SDGs needs assessment and financing strategy (UGC, 2019).
The SDGs are designed to reduce several risks and vulnerabilities, and interventions
to achieve them will address disaster risks and vulnerabilities. But some disasters
are difficult to predict and plan for — one of them being large earthquakes as Nepal
experienced in April/May 2015. These earthquakes took the lives of almost 9,000
people, destroyed more than half a million houses and damaged more than 200,000
houses and public offices. The damage and losses, as measured by the Post Disaster
Needs Assessment (PDNA) (NPC, 2022) is more than NPR 700 billion and the
reconstruction costs will be as much as NPR 670 billion. This indicates that the
country must carry out contingency planning for such unpredictable disasters, which
demand additional financial and human resources. SDG implementation will have to
be formulated in such a way that prevents such kinds of disasters from derailing or
obstructing SDG-related interventions. So, the SDG financing strategy, the capacity
assessment for implementing it and the implementation strategy should be mindful
of likely future disasters and actions that need taking to prevent them from derailing
the achievement of the SDGs.

Strengthening Governance and Service Delivery

Good governance, which is synonymous with democratic governance, is possible
when democratic values and norms are engraved into the functioning of the state,
society and its institutions. The key dimensions of good governance are the free,
fair, and inclusive election of people's representatives; the peaceful turnover of
power; accountable government; responsible opposition; rule of law; respect for
human rights; accountable and transparent public administration; the separation of
powers; an impartial judiciary; decentralized local governance; strong civil society;
free media; effective service delivery and inclusive social, economic and political
processes. These features, including the ones enshrined in the SDGs, cannot be
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ensured without the accompanying values of human rights, equality and equity,
inclusion, solidarity, plurality, and respect for the people and environment they live
in (World Bank, 2021). The importance of good governance and the strengthening
of trust in government are fundamental for achieving the SDGs. The achievement
of the SDGs will require substantial scaling up of public investment, which in turn
requires good governance for the proper use of additional resources. The government
needs to focus on the following dimensions of good governance (GoN, Nepal, 2015)

CONCLUSION

In conclusion, SDGs were not sufficient initiatives for human development in
developing countries, there are many reasons why economic development continues
to bypass many of the poorest people and places with one common cause being poor
governance. It is poor and vulnerable people who suffer the most when governance is
characterized by a lack of transparency, accountability or competence. When income
in- equality is high, economic growth does not sufficiently help reduce poverty.
When state policies and programmers are frequently captured by the ruling elites,
who control most of the resources, the poor do not have access to resources and
opportunities or ‘voice’ and thus remain excluded from the development process.
Without sound governance, the country cannot expect to make sustained progress on
human development and poverty reduction. In a post-conflict situation, commissions
for disappeared persons, transitional justice, and truth and reconciliation will have
to be in place to resolve conflict period cases and establish lasting peace. These
institutions are yet to come into operation a decade after the peace agreement.
Many of the structures destroyed during the conflict are yet to be rebuilt while the
recent earthquakes added to the government's reconstruction tasks. The National
Reconstruction Authority is yet to be fully functional. The reconstruction task also
requires strong local and community level mechanisms, which, however, have not
been instituted in the wake of the almost non-existent local government and the lack
of an alternative ad-hoc implementation coordination mechanism.
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Abstract

Junk food consumption is a serious problem among the urban youth. Various researches
show that it is bad for health from both public health and food security and nutrition
perspectives. This study examined the junk food consumption patterns among
undergraduate students in Kathmandu, Nepal. It aimed to explore the preferences,
consumption frequency, and the socio-demographic factors shaping the junk food
consumption pattern. Theory of planned behaviors (TPB) was employed to analyze the
junk food consumption pattern by hypothesizing that individual behavior is influenced
by attitudes, subjective norms, and perceived behavioral control. A cross-sectional
survey was conducted in two purposively selected private colleges of Kathmandu. Two
hundred and five students were chosen as sample using stratified random sampling to
ensure proportional representation by college and faculty. The results of ordinal logistic
regression showed that the goodness-of-fit suggested a reasonable model fit (Deviance
¥* (563) = 408.309, p = 1.000). The dependent variable was junk food consumption
frequency. Statistically significant predictors of higher consumption frequency were
religion (Hinduism and Buddhism, p <.05) and convenience factors (easy availability,
p = .006; instant consumption, p =.004), while variables such as sex, age, and faculty
were not statistically significant. The study found that religion and convenience-based
influences increase junk food consumption more than demographic factors which
supports the TPB. The study offers valuable insights for policymakers, community
leaders, and other stakeholders involved in food security initiatives, emphasizing a
holistic approach to regulating junk food availability and promoting healthier diets.

Keywords: junk food, consumption pattern, youths, ordinal logistic regression,
Kathmandu
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JUNK FOOD CONSUMPTION PATTERN

Introduction
Background of the Study

The increasing consumption of junk food among youths, particularly in urban areas,
has emerged as a critical global public health as well as socio-cultural concern. Junk
food, characterized by its high caloric content, along with high levels of fats, sugars,
and sodium but offers minimal essential nutrients. Junk food lacks legal definition
(Snowdon, 2019), it is, in general, defined as highly processed, energy-dense foods
with low nutrient content but high in fats, sugars, and salts (Milani et al., 2017). The
consumption of such food has been linked to serious health risks, including obesity,
cardiovascular diseases, and type 2 diabetes (Arya & Mishra, 2013; Didarloo et al.,
2022). In 2022, the global sales of fast-food including junk food reached $731.65
billion that shares larger portion of leading consumption in the USA, the UK, France
and China with the largest urban populations (World Population Review, 2024).

The food choice and the consumption patterns of junk food have broader socio-
economic implications, particularly in rapidly urbanizing regions of developing
countries. Factors such as economic accessibility, cultural shifts, and the pressures of
urban living contribute to these patterns, highlighting the need for a comprehensive
understanding of the socio-economic determinants of dietary behavior (Turrell &
Kavanagh, 2005; Hovhannisyan & Devadoss, 2020).

Urbanization, in particular, has played a crucial role in altering dietary habits, with
the increased demand for convenience foods being a significant outcome of rising
disposable incomes and changing lifestyles (Hovhannisyan & Devadoss, 2020).
Furthermore, socio-economic gap worsens nutritional inequalities especially in urban
setting by restricting access to nutritious food in lower income families (Pakravan-
Charvadeh et al., 2022). People are forced to purchase processed and cheaper foods
because they have less money and job security. In addition, a lack of social networks,
unequal access to resources and opportunities and lower educational levels reduces
awareness of healthy food and nutrition and negatively affect household well-
being. With a focus on the socio-economic and demographic factors that affect food
consumption behavior of undergraduate students in Nepal, the study aims to explore
the pattern of junk food consumption.

Statement of the Problem

Despite increasing awareness of the adverse health effects associated with junk food
consumption among educated youths, its prevalence remains significant, particularly
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in urban areas of developing countries. In urban areas of Nepal such as Kathmandu,
undergraduate students face multiple pressures including demanding academic
schedules, part-time jobs, and financial constraints. The students migrated from rural
areas require them to manage studies and living expenses independently. Limited
campus dining options and widespread availability of fast food further encourage
reliance on convenient and processed foods (Stuckler & Nestle, 2012). Additionally,
a complex interplay of factors including economic affordability, peer influence,
and the rapid urbanization of developing nations, has contributed to a notable rise
in junk food consumption (Pahari & Baral, 2020). These socio-economic factors
are of particular concern as they not only increase consumption but also deepen
inequalities, limiting access to healthier food alternatives, especially among lower-
income students (Turrell & Kavanagh, 2005).

The health implications of these dietary behaviors are extensive, with negative
impacts on nutritional well-being and broader public health outcomes, which, in turn,
pose significant challenges to sustainable development (Pakravan-Charvadeh et al.,
2022; Pandey et al., 2020). Understanding the consumption patterns of junk food
is therefore critical, both from a policy and theoretical perspective, in developing
countries such as Nepal. From a theoretical standpoint, examining these consumption
patterns provides insights into how dietary behaviors are evolving in response to
modernization and globalization, and aids in predicting long-term health and social
outcomes. Contextualizing the study within specific socio-economic settings can
also contribute to the development of theoretical models related to food safety and
security. From a policy perspective, this study is essential for formulating effective
strategies to enhance access to affordable, healthy foods and to regulate the marketing
and promotion of junk food. Understanding these patterns could also assist in the
development of targeted public health interventions aimed at reducing junk food
consumption and promoting healthier dietary practices among urban youth in
developing countries.

Objectives

The main objective of the study was to identify junk food preferences and consumption
patterns among undergraduate college students in Kathmandu, Nepal. Specifically,
the study aimed to explore the types of mostly consumed junk foods, the frequency
of consumption, places of consumption and purchase and the socio-demographic
factors that influence these consumption behaviors. For this study, junk food is
highly processed, energy-dense foods that are high in sugar, salt, and unhealthy fats
but low in essential nutrients (Stuckler &Nestle, 2012; Monteiro et al., 2018). The

Barun Journal, Volume 2, April, 2025 45



JUNK FOOD CONSUMPTION PATTERN

socio-demographic factors include gender, age, religion and faculty of the students.
In addition, the study intended to examine how consumption patterns influenced by
these factors in urban setting.

Methodology

This study employed a quantitative research design to examine the junk food
preferences and consumption patterns among undergraduate students at Kathmandu,
Nepal. A cross-sectional survey was conducted using a structured questionnaire at two
purposively selected private colleges in Kathmandu, namely; K & K International
College and Triton International College. The sample size of 205 students was
determined by using Cochran’s formula for a finite population of 435 students with a
95% confidence level and a 5% margin of error (Cochran, 1977). Stratified sampling
was used to ensure proportional representation by both colleges and faculty of study:
Management and Humanities. From K & K International College, 97 respondents
were represented whereas remaining 108 respondents were from Triton International
College. Based on the population distribution, 132 students were sampled from the
Management faculty and remaining 73 from the Humanities. Additional stratification
by demographic variables, such as gender, sex, age and faculty, was also considered
to enhance the study’s representativeness and reliability in analyzing junk food
consumption patterns as well. The study was grounded in a positivist epistemology,
which assumes that objective and measurable knowledge about junk food consumption
patterns can be obtained through systematic data collection. Ontologically, the study
followed a realist perspective, viewing students’ behaviors and consumption patterns
as observable and quantifiable phenomena influenced by socio-economic factors.
The data were analyzed at univariate, bivariate and multivariate levels.

Study Limitations

The study focused mainly on private colleges in Kathmandu while junk food
consumption patterns may differ in public colleges due to varying socio-economic
and institutional contexts. Additionally, as Kathmandu is the most urbanized area,
the results may not reflect consumption patterns in other regions with different socio-
economic and cultural influences. It focused on only two faculties; management and
humanities as well as undergraduate students can also limits the applicability of the
findings to other academic disciplines, age groups, or educational levels.

Theoretical Orientation

This study was grounded in the Theory of planned behaviors (TPB), which argues
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that individual behavior is influenced by attitudes, subjective norms, and perceived
behavioral control (Ajzen, 1991). In this context, age, religion, faculty and sex-based
attitudes and norms were considered as major variables (Turrell and Kavanagh, 2005)
linking with the TPB. Its framework facilitates the analysis of how socio-economic
factors and cultural norms influence junk food consumption behaviors among
undergraduate students (Didarloo et al., 2022). By emphasizing socio-economic
influences, the study aimed to highlight the broader developmental implications
of junk food consumption patterns in urbanizing regions of developing countries
(Pakravan-Charvadeh et al., 2022; Hovhannisyan & Devadoss, 2020).

Results and Discussion
Descriptive Results and Analysis

The study examined the socio-demographic characteristics of undergraduate students
to understand the factors influencing junk food consumption patterns. The findings
are summarized in Table 1.

Table 1: Socio-Demographic Characteristics of the Respondents (n=2035)

Socio-Demographic Characteristics f % Mean SD
Sex
Male 137 66.8
Female 68 33.2
Age (in year)
Below 21 67 32.7
22-24 117 57.1
25 and above 21 10.2
Religion 22.6 2.8
Hinduism 143 69.8
Buddhism 46 22.4
Kirant 11 54
Christianity 5 24
Faculty
Management 132 64.4
Humanities 73 54.6

Note: SD = Standard Deviation

Nearly 67 percent (66.8%) of the respondents were male where more than half (57.1%)
were within the 22-24 age group. Religion wise, dominant respondents were from
Hinduism (69.8%). Among the respondents, more than half (64.4%) were represented
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the management faculty and remaining 45.6 percent were from the humanities faculty.
This descriptive information provided a critical context for understanding the factors
influencing junk food consumption patterns among undergraduate students and
enabled a comprehensive analysis of how socio-cultural and academic backgrounds
shape differences in junk food preferences and consumption behaviors.

Types of Mostly Consumed Junk Food

Dietary habits of undergraduate students are significantly influenced by factors such
as convenience, affordability and social norms (Stuckler & Nestle, 2012). Junk food
consumption, in particular, has become a prevalent trend among young adults largely
due to its accessibility. To understand this habit, the study examined the types of
mostly consumed junk foods among the undergraduate students in Kathmandu.

Table 2: Types of Junk Food Mostly Consumed (n = 205)

Type of Junk Food f % of tz)rtlilzl;;s)ponses % of toziil'ze:)sg)ondents

Chips & Cheese Ball 50 18.1 244
Candy & Chocolate 40 14.4 19.5
Noodles 82 29.6 40.0
Soft and Energy Drinks | 52 18.8 254
Cookies & Biscuits 22 7.9 10.7
Ice Cream 26 9.4 12.7
Titaura 20 7.2 9.8

As shown in Table 2, types of junk food mostly consumed by the respondents varied
significantly. Noodles were the most frequently consumed, selected by 40.0% of the
participants and representing 29.6% of total responses. This is followed by Soft &
Energy Drinks (25.4%) and Chips & Cheese Ball (24.4%), indicating a preference
for convenient, ready-to-eat foods among students. Candy & Chocolate accounted
for 19.5% of responses, while Ice Cream, Cookies & Biscuits and Titaura were
consumed by 12.7%, 10.7% and 9.8% of respondents, respectively. The higher
consumption of noodles and energy drinks likely reflects positive attitudes towards
convenience and social acceptability of these items, reinforced by norms in academic
environment. Students often experience tight schedules, higher study pressure and
peer influences making them quick and easily accessible food choices more appealing.
Additionally, the widespread availability and affordability of junk foods enhance
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perceived behavioral means control by allowing students to purchase and consume
them with minimal effort or constraint.

Frequency of Junk Food Consumption

Since noodle is the most consumed junk food among the undergraduate students
in this study, the frequency of junk food consumption is essential to explore. The
frequency was measured in Likert scale which is presented in Table 3.

Table 3: Frequency of Junk Food Consumption (n = 205)

Frequency of consumption f %
Always 19 93
Frequently 31 15.1
Sometimes 109 53.2
Rarely 46 22.4

Over 68.3% of respondents reported consuming junk food either frequently or
sometimes, reflecting unescapable engagement with unhealthy eating habits. This
pattern indicates the positive attitudes towards junk food, driven by factors such as
taste and convenience, which are central to Ajzen’s Theory of planned behaviors
(1991). The ease of access to junk food, especially in urban and campus environments,
contributes to strong perceived behavioral control, where students feel they can
easily obtain these foods with minimal effort (Freedman, 2010). The normalization
of junk food consumption in student culture, reinforced by subjective norms, likely
further exacerbates this behavior (Larson & Story, 2009). In contrary, only 22.4%
of respondents indicated they rarely consume junk food, suggesting a few students
adopt more health-conscious behaviors. However, the prevailing influence of the food
environment, where unhealthy options are readily available and marketed, plays a
crucial role in shaping these dietary habits (Story et al., 2008).

Urbanization has significantly influenced food demand, shifting dietary patterns
towards processed and energy dense foods (Hovhannisyan & Devadoss, 2020). In
Nepal, higher level students frequently consume junk food due to its convenience
and appealing taste (Subedi et at., 2020) while in Pokhara Valley, peer pressure,
advertisements and the presence of fast food outlets further encourage junk food
consumption (Bohara et al., 2021). Additionally, a study in Egypt found that frequent
junk food intake is associated with higher levels of stress, anxiety, and depression,
suggesting a psychological link to dietary choices (Abdelrahman & EI Said, 2023).
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These findings highlight the need for intervention strategies such as nutrition
awareness programs, regulations on fast food marketing and improved access to
healthier food options in schools and universities to mitigate the rising trend of junk
food consumption and its long-term health implications.

Junk Food Consumption Reasons

The study revealed the reasons as key motivations behind students’ junk food
consumption (Table 4). Understanding these factors can help guide the development
of nutrition education programs, policy regulations on food marketing and strategies
to promote affordable health food options for students.

Table 4: Reasons for Consuming Junk Food (n = 205)

Reasons f %
Instantly Consumed 37 18.6
Tasty 91 45.7
Temptation 38 19.1
Cheaper Price 6 3.5
Easy Availability 32 16.1

The reasons for consuming junk food among respondents was also varied significantly
(Table 4). Taste was the major reason (44.4%) followed by Temptation (18.5%) and
Instantly Consumed (18.0%), reflecting the influence of convenience in students' food
choices. Easy availability was a reason for consumption among 15.6% of respondents,
highlighting how the accessibility of junk food facilitates consumption, particularly
in busy environments. Interestingly, cheaper price was not main reason (3.4%) of
respondents which indicates that price is not a significant determinant of junk food
consumption in this population. This finding contrasts with common assumptions that
affordability is a primary driver of unhealthy eating. The data suggest that factors like
taste, temptation, and convenience are far more influential than cost, aligning with
Ajzen’s (1991) Theory of planned behaviors, which claims that attitudes (e.g., taste
preference) and perceived behavioral control such as availability strongly influence
decision-making. These results suggest that students’ consumption patterns are shaped
more by immediate fulfillment and convenience than by financial considerations.

However, several studies argued that junk food consumption among students is
influenced by a range of personal, social and economic factors. One of the studies
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(Subedi et al., 2020) claims that preference for processed and fast food is often
linked to convenience, affordability, taste and accessibility. Studies suggest that taste
is a primary motivator for junk food consumption, with students often opting for
processed snacks and fast food due to their enhanced flavor profiles, created through
additives and high salt, sugar, and fat content (Bohara et al., 2021). Temptation,
driven by cravings, peer influence and aggressive advertising further encourages
consumption (Abdelrahman & EI Said, 2023) while economic factors such as cheaper
prices also contribute to students’ food choices as cost-effective options are often
preferred over healthier but more expensive alternatives (Bohara et al., 2021).

Junk Food Consumption Places

The junk food consumption is important for analysis of students’ dietary behavior. It
can reflect accessibility, social influences, convenience and environmental factors that
shape food choices. For instance, high junk food consumption in college canteens, fast
food outlets and street vendors suggests that institutional and urban food environments
significantly influence students’ consumption habits (Hovhannisyan & Devados,
2020). The study findings related to junk food consumption places are presented in
Table 5.

Table 5: Places of Junk Food Consumption (n = 205)

Places f %
College 23 11.2
Entertainment venues (Cinema Hall, Playground, Concert) 31 15.1
House 57 27.8
During travel 90 43.9
Others 4 2.0

The places of junk food consumption among respondents also varied significantly
(Table 5), where majority of respondents consume junk food during travel (43.9%).
It also reflects how accessible and convenient junk food is while traveling. The
larger share of household consumption (27.8%) also further indicates how the home
environment contributes to junk food consumption. Entertainment venues, such as
cinema halls and playgrounds, accounted for 15.1% of consumption, reinforcing
the social acceptability and subjective norms around junk food consumption in
recreational environments. This is closely tied to the idea that eating junk food is
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socially acceptable and expected in these contexts, where individuals often shape
their behaviors on peers and environmental signals, as suggested by the Theory of
planned behaviors. Interestingly, at college, 11.2% of respondents consume junk
food also show that how students at college enjoy junk food in need have quick and
readily available food options. These consumption patterns reflect the interplay of
attitudes, subjective norms, and perceived behavioral control, all key components
of the Theory of planned behaviors. The frequent consumption of junk food during
travel and at home suggests that convenience, social norms, and the availability of
junk food in these environments play pivotal roles in shaping behavior. In these
settings, individuals may feel a strong sense of behavioral control due to the ease
of access and social reinforcement of these choices, thereby normalizing junk food
consumption.

Junk Food Purchased Places

Junk food purchased places can impact on consumption patterns of individuals
such as availability and accessibility of junk food in university, nearby outlets and
supermarkets (Li et al., 2022). Studies suggest that fast food restaurants nearby
university is strongly associated with increased junk food consumption as students
tend to opt for convenient and readily options rather than healthier alternatives (Davis
& Carpenter, 2009). In this study, local stores, online delivery, shopping malls and
college canteen were main places (Table 6).

Table 6: Places of Junk Food Purchased (n = 205)

Junk food purchasing f % of the % of the respondents
places responses (n=248) (n=205)
Local stores 171 69.0 83.4
Online delivery 11 4.4 54
Shopping malls 38 15.3 18.5
College canteen 28 11.3 13.7

As shown in Table 6, local stores are the primary source of junk food purchases
(83.4%). It alsoshowed the role of accessibility and availability of junk food in
students' purchasing behavior. Local stores, typically near campuses and residences,
facilitate frequent, impulsive purchases, driven by the need for easily available options.
This behavior is consistent with Ajzen’s Theory of planned behaviors (1991), which
posits that attitudes toward convenience, combined with high perceived behavioral
control, significantly influence behavior. Moreover, the findings align with Larson
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and Story (2009), who noted that low-cost, high-availability food environments are
strongly associated with poor dietary behaviors among young adults.

In contrary, online delivery (5.4%) reflects low perceived behavioral control due to
higher barriers, such as delivery costs and wait times (Ajzen, 1991). This contrasts with
the growing reliance on delivery services in other demographic groups, suggesting
that students prioritize immediacy over variety or convenience from online platforms
(Dunn et al., 2021). While shopping malls accounted for 18.5% of respondents, their
role likely reflects more occasional, leisure-driven purchases rather than routine
behavior, as seen in similar studies on food consumption in recreational settings
(Vepsalainen et al., 2018). Additionally, college canteens (13.7%) were a less frequent
source of junk food, indicating students may perceive canteens as offering fewer
desirable options or lacking convenience compared to off-campus alternatives, further
supporting findings that food environments on campuses often do not meet student
preferences (Freedman, 2010). The results underline the importance of convenience,
cost, and accessibility in shaping students' purchasing decisions, emphasizing the
need to address environmental and behavioral factors to promote healthier choices.

Bivariate Results and Analysis
Sex and Junk Food Consumption Pattern

Understanding the factors influencing junk food consumption is very important, as
frequent intake of junk food is associated with various health risks, including obesity,
diabetes, and cardiovascular diseases (WHO, 2020). Previous studies have suggested
potential differences in dietary patterns based on sex (Wardle et al., 2004); however,
it remains unclear if sex significantly influences junk food consumption frequency
particularly. This study investigated the association between sex and the junk food
consumption frequency among the respondents using chi-square test (Table 7).

Table 7: Chi-square Results Association between Sex and Junk Food
Consumption Pattern (n=205)

Test Value | df | Asymptotic significance (2 sided)
Pearson Chi-Square 6.055 | 3 0.109
Likelihood Ratio 5906 | 3 0.116
Linear-by-Linear Association | 1.111 | 1 0.292

In this study, bivariate results of sex and frequency of junk food consumption found
that there is no statistically significant association between them (Pearson Chi-Square=
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6.055; p=0.109). This showed that males and females do not differ significantly in
their junk food consumption patterns. Therefore, gender does not appear to be a key
factor influencing junk food consumption frequency. In this context, the absence of
significant sex-based differences may indicate that attitudes and perceptions about
junk food consumption are more influenced by broader factors like health beliefs,
peer influence, availability of junk food and environmental availability rather than
biological sex alone. Like Theory of Planned Behavoiour, both males and females
may have similar intentions or motivations to consume junk food, driven by these
shared factors, which could explain the lack of significant sex-based differences in
consumption frequency (Ajzen, 1991).

Age and Frequency of Junk Food Consumption

Age is one of the influencing demographic factors in dietary behavior especially
regarding the consumption of junk food. Younger individuals particularly adolescents
and young adults are more prone to junk food consumption compared to older
populations (CDC, 2020). This trend raised a significant public health concern due
to association between junk food consumption intakes and increased risk of type
2 diabetes, cardiovascular diseases and obesity (Micha et al., 2017; WHO, 2020).
While studying the relationship between age groups of respondents with their junk
food consumption frequency, younger age groups (below 21 and 22-24) is higher
(Table 8).

Table 8: Age Groups * Junk Food Consumption Frequency by Respondents
*Cross tabulation

Frequency of Junk Food Consumption by Respondents
Age groups ” Total
Rarely Sometimes | Frequently Always
Below 21 14 (20.9%) | 36 (53.7%) 8 (11.9%) 8(11.9%) | 67
22-24 28 (23.9%) | 64 (54.7%) 9 (7.7%) 9(7.7%) | 117
25 and above | 4 (19.0%) 9 (42.9%) 2 (9.5%) 2 (9.5%) 21
Total 46 (22.4%) | 109 (53.2%) | 31(15.1%) | 19(9.3%) | 205

The results showed that the highest proportion (53.2%) of respondents across all
age groups reported consuming junk food ‘sometimes’ particularly by 22-24 age
groups of the students followed by ‘rarely’ (22.4%) . Furthermore, a chi-square test

was conducted to examine the association between these two variables (Table 9).
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Table 9: Chi-square Results Association between Age Groups and Junk Food
Consumption Pattern

Asymptotic
LS VELLE Gl Signiﬁcinci (2-sided)
Pearson Chi-Square 4.402* | 6 .622
Likelihood Ratio 3.897 6 691
Linear-by-Linear Association .000 1 983
N of Valid Cases 205

Note: a* 3 cells (25.0%) have expected count less than 5. The minimum expected
count is 1.95.

The results showed no statistically significant relationship between them (Pearson
Chi-Square = 4.402; p=0.622). Additionally, the Linear-by-Linear Association test
yielded a p-value of 0.983, further confirming the absence of a consistent trend in
consumption as age increases. Although 25% of the cells had expected counts less
than 5, this slight violation does not significantly affect the conclusion that age does
not significantly influence junk food consumption frequency.

In relation to the Theory of Planned Behaviour (TPB), lack of a significant relationship
between age and consumption frequency supports the theory, as it implies that age
alone may not strongly influence junk food consumption patterns. Instead, personal
attitudes and external influences likely play a more critical role in shaping these
behaviors across different age groups.

Sex and Mostly Consumed Junk Food

The study additionally examined the relationship between sex and most consumed
junk food (Table 10) which showed that males consume junk food in larger numbers
across all categories compared to females.

Table 10: Sex of the respondents *Most Consumed Junk Food by Respondents*
Cross tabulation

Most Consumed Junk Food by Respondents
Sex | Candy & | Chips & | Cookies & Noodles Soft & Energy | Total
Chocolate | Cheese Ball | Biscuits Drinks
Male 28 25 12 56 12 133
Female 12 25 4 30 1 72
Total 40 50 16 86 13 205
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The study also revealed that both sex groups most frequently consumed junk food
was noodles (males=56; females=30). Chips and Cheese Ball were the second most
popular for both sexes, however, males have a higher preference for Candy and
Chocolate and males also consume more Cookies and Biscuits and Soft and Energy
Drinks than females. While noodles are the most common choice for both sexes, males
appear to consume more across all categories. Additionally, in order to examine the
relationship between these two variables, chi-square test was conducted (Table 11).

Table 11: Chi-square Results Association between Sex and Mostly Consumed Junk
Food

Tests Value | df Asymptotic Significance (2-sided)
Pearson Chi-Square | 10.332* | 4 .035
Likelihood Ratio 11.295 | 4 .023

Note: a* I cells (10.0%) have expected count less than 5. The minimum expected
count is 4.57.

The chi-square test demonstrated a statistically significant relationship between
sex and the most consumed junk food (Pearson Chi-Square = 10.332, p = 0.035).
This suggests that males and females have distinct preferences in the types of junk
food they consume, with the differences unlikely to be due to random chance.
Gender differences in junk food consumption could be shaped by social norms and
expectations about dietary preferences or attitudes toward certain food types which
are consistent with TPB's focus on social and personal determinants of behavior.

Faculty and Mostly Consumed Junk Food

The study further explored the relationship between faculty of the study of the
students and their mostly consumed junk food consumption frequency (Table 12).

Table 12: Faculty of the respondents * Most Consumed Junk Food by Respondents*
Cross tabulation

Most Consumed Junk Food by Respondents
Faculty Chips & Soft &
of the Candy & 'PS | Cookies & 0 Total
respondents | Chocolate Cheese Biscuits Noodles | Energy
Ball Drinks
Management 26 32 8 57 9 132
Humanities 14 18 8 29 4 73
Total 40 50 16 86 13 205
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The analysis of relationship between faculty of the respondents and their most
consumed junk food shows distinct consumption patterns between Management and
Humanities students. In both faculties, noodles are the most consumed junk food,
however, Management students demonstrate a higher consumption of Chips and
Cheese Ball and Candy and Chocolate. It indicates that Management students may
have a stronger preference for snack-based junk food, while Humanities students
show a more balanced distribution across categories, with lower consumption in
each. These differences might reflect the distinct social environments or lifestyle
demands of each faculty. According to TPB, external factors such as the availability
of fast food, peer behaviors, or academic pressures could influence food choices,
explaining the variation in junk food preferences between these faculties. However,
the chi-square test results showed no statistically significant association between
them (Pearson Chi-Square =1.721, df=4, p=0.787) (Table 13). In similar vein, the
Likelihood Ratio supported this finding with non-significant p-value (0.797), further
confirming the lack of significant association indicating that the observed differences
in junk food preferences between Management and Humanities students are likely
due to random variation and not meaningful faculty-related differences. It indicated
that other socio-cultural factors can be more influential determinants of students’
junk food consumption preferences rather than the faculty they studied.

Table 13: Chi-Square Results Association between Faculty and Mostly Consumed
Junk Food

Tests Value | df Asymptotic Significance (2-sided)
Pearson Chi-Square | 1.721*| 4 7187
Likelihood Ratio 1.664 | 4 197

Note: a* I cells (10.0%) have expected count less than 5. The minimum expected
count is 4.63.

Place of Junk Food Consumption and Purchase

The study additionally investigated whether place of junk food purchase and junk
food consumption places are interrelated. Evidence suggests that while junk food is
frequently purchased from fast food restaurants or outlets, a considerable proportion
of consumers choose to consume these foods at home rather than at the place of
purchase (Thornton et al., 2009). However, this study showed distinct pattern of
relationship between place of junk food purchase and place of consumption among
the students (Table 14).
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Table 14: Place of Junk Food Purchase * Place of Junk Food Consumption*
Cross tabulation

Place of Junk Food Consumption Total
Place of Junk Entertainment
Food Purchase | College Travel House Others
venues

College Canteen | 2 (7.1%) | 14 (50.0%) 2 (7.1%) 10 (35.7%) | 0 (0.0%) | 28
Local Stores 18 (14.1%) | 56 (43.7%) | 23 (18.0%) |27 (21.1%) | 4 (3.1%) | 128
Online Delivery | 1(9.1%) | 7 (63.6%) 0 (0.0%) 2(182%) [1(9.1%) | 11
Shopping Mall 3(7.9%) |15(39.5%)| 6(15.8%) |14(36.8%) |0 (0.0%) | 38
Total 24 (11.7%) | 92 (44.9%) | 31 (15.1%) |53 (25.9%) |5 (2.4%)| 205

The study revealed that majority of the respondents (62.4%) purchased junk food from
the local stores primarily consuming it during travel (43.7%) or at home (21.1%).
College canteens, though less frequently used (13.7%), showed a relatively balanced
pattern of consumption between travel (50.0%) and home (35.7%). Online delivery
services, while used minimally (5.4%), predominantly corresponded with consumption
during travel (63.6%), suggesting convenience as a key driver. Lastly, junk food
purchased from shopping malls (18.5%) was commonly consumed during travel
(39.5%) or at home (36.8%), highlighting diverse consumption scenarios. Overall, travel
emerged as the predominant location for consuming junk food, regardless of purchase
location, reinforcing findings from previous studies emphasizing convenience and
mobility as significant determinants of consumption patterns (Thornton et al., 2009).

However, the chi-square test showed no statistically significant relationship between
the place of purchase and consumption (p = 0.267) (Table 15). The absence of a direct
link between purchase and consumption place indicated that decisions around where
to eat junk food are more situational and driven by external factors like travel needs
or availability rather than being directly tied to where the food was bought. This
finding is aligned with TPB’s emphasis on the influence of external and personal
control factors in shaping behavior.

Table 15: Chi-Square Results Association between Place of Junk Food Purchased
and Junk Food Consumed Place

Tests Value df Asymptotic Significance (2-sided)
Pearson Chi-Square | 14.542° 12 267
Likelihood Ratio 17.017 12 149

a. 11 cells (55.0%) have expected count less than 5. The minimum expected count is .27.
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Multivariate Results and Analysis

The results of the ordinal logistic regression demonstrated a good fit, with a significant
improvement over the intercept-only model, ¥*(22) = 63.290, p< .001. It indicated
that the predictor variables significantly contribute to explaining the variability in
junk food consumption frequency across four categories: Frequency 1 (Rarely),
Frequency 2 (Sometimes), Frequency 3 (Often), and Frequency 4 (Always). The
dependent variable was the frequency of junk food consumption whereas predictors
were age, sex, religion, faculty, place of junk food consumption, place of junk food
purchase and mostly consumed junk foods. The pseudo-R-squares (Cox & Snell
= .266, Nagelkerke = .293, McFadden = .131) suggest that the model explains a
moderate portion of the variance in junk food consumption frequency.

The goodness-of-fit statistics provided mixed results. The Pearson Chi-Square test
was significant, y*(563) = 675.034, p = .001, indicating that the model does not
perfectly fit the data. A significant Pearson Chi-Square suggests some inconsistencies
between the observed and predicted frequencies. However, the Deviance statistic,
which is often more reliable in ordinal regression, was non-significant, y*(563) =
408.309, p = 1.000, suggesting that the model does not differ significantly from the
saturated model and therefore provides a reasonably good fit. Overall, the goodness-
of-fit measures indicate that the model adequately represents the data, despite not
being a perfect fit.

Religion emerged as a significant predictor. Respondents from Religion 1 (Hinduism)
(B =2.671, p = .026) and Religion 2 (Buddhism) (B = 3.305, p = .007) were
significantly more likely to report higher frequencies of junk food consumption
compared to Religion 4 (Christianity), which served as the reference group. In
contrast, Religion 3 (Kirat) was not a significant predictor (p =.171). These results
suggest that cultural or religious influences may play a role in shaping dietary
behaviors, reflecting different attitudes toward food consumption across religious
groups.

The reasons for junk food consumption also significantly impacted consumption
frequency. Respondents who consumed junk food due to easy availability (B =
-1.407, p = .006) and instant consumption (B =-1.447, p = .004) were less likely to
report higher consumption frequencies across the four categories. This indicates that
individuals who prioritize convenience tend to consume junk food less frequently,
possibly because they value efficiency over indulgence. These findings are aligned
with the Theory of planned behaviors (TPB), which highlights the importance
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of attitudes and perceived behavioral control in shaping behavior. The negative
relationship between convenience-based consumption and frequency suggests that
perceived control (such as easy access or instant consumption) may limit frequent
junk food intake.

In contrast, demographic factors such as sex (coded as Male = 1 and Female = 2)
and age (coded as ‘Below 21° =1, 22-24’ = 2, and ‘25 and above’ = 3) did not
significantly predict junk food consumption frequency, with all p-values exceeding
.05. This indicates that there are no meaningful differences in junk food consumption
patterns based on these demographic characteristics. Similarly, faculty (coded as
Management = 1 and Humanities = 2) did not significantly influence junk food
consumption (p = .645). Furthermore, other factors, including the most consumed
junk food categories (such as Candy and Chocolate, Chips and Cheese Ball, Cookies
and Biscuits, and Noodles), the place of junk food purchase (e.g., College Canteen,
Local Stores, Online Delivery), and the place of consumption (e.g., College, During
Travel, Entertainment Venues, Home), were not significant predictors, as all p-values
exceeded .05.

In conclusion, this analysis supports the Theory of planned behaviors (TPB)
by highlighting the importance of individual attitudes and perceived control in
determining junk food consumption patterns. Specifically, religion and reasons for
consumption (especially convenience) emerged as significant predictors, whereas
demographic factors such as sex, age, and faculty were not significant. These findings
suggest that personal motivations and situational factors play a more critical role
in shaping dietary habits than inherent demographic differences. The four-category
dependent variable (Rarely, Sometimes, Often, Always) effectively captures the
nuanced relationship between personal motivations and consumption frequency.

Table 16: Ordinal Logistic Regression Predicting Frequency of Junk Food
Consumption

Predictor ESt(l]I;;ate Std(.S];];;ror Wald ? | p-value Ilglf:fvflo(lzjfi()i:::ﬁ}
Thresholds
Frequency 1 (Rarely) 1.545 1.772 0.760 383 [-1.929, 5.019]
Frequency 2(Sometimes) 4.576 1.792 6.521 011* [1.064, 8.089]
Frequency 3 (Often) 5.906 1.803 10.726 | .001%** [2.372,9.441]
Predictors
Sex (Male) | 0271 0314 | 0745 | 388 | [-0.888,0.345]
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Predictor ESt(lg;ate Std(.sli“g;ror Wald %2 | p-value sz:fvglo(nct}()lz:;
Age
Below 21 -0.644 0.528 1.487 223 [-1.678, 0.391]
22-24 -0.663 0.500 1.756 185 [-1.643,0.318]
Religion
Religion 1 (Hinduism) 2.671 1.202 4.938 .026* [0.315, 5.026]
Religion 2 (Buddhism) 3.305 1.227 7.254 | .007** [0.900, 5.710]
Religion 3 (Kirant) 1.857 1.358 1.871 A71 [-0.804, 4.519]
Faculty
Management | -0.144 0313 | 0213 | 645 | [-0.757,0.468]
Most Consumed Junk Food
Candy and Chocolate 0.593 0.673 0.777 378 [-0.726, 1.911]
Chips and Cheese Ball 0.451 0.660 0.467 494 [-0.843, 1.745]
Cookies and Biscuits 0.536 0.771 0.483 487 [-0.976, 2.048]
Noodles 0.635 0.627 1.026 311 [-0.594, 1.864]
Place of Junk Food Consumption
College 1.805 1.050 2.957 .086 [-0.252, 3.862]
During Travel 0.543 0.980 0.306 .580 [-1.379, 2.464]
Entertainment Venues 1.062 1.037 1.050 .306 [-0.970, 3.095]
Home 1.754 1.009 3.021 .082 [-0.224, 3.731]
Place of Junk Food Purchase
College Canteen 0.824 0.516 2.556 110 [-0.186, 1.835]
Local Stores 0.139 0.380 0.134 714 [-0.606, 0.885]
Online Delivery 0.504 0.715 0.498 480 [-0.897, 1.906]
Reasons for Consumption
Cheaper Price -1.565 0.957 2.673 102 [-3.441, 0.311]
Easy Availability -1.407 0.513 7.517 | .006** [-2.412,-0.401]
Instantly Consumed -1.447 0.504 8.231 | .004** [-2.436, -0.459]
Tasty -0.089 0.399 0.050 .823 [-0.872, 0.694]

Note: *= p< .05, **= p< .01. Reference categories are set to zero.
Conclusion

This study provides crucial insights into junk food consumption from a food and
nutrition security perspective in the context of urban areas of developing countries like
Nepal. The finding highlighted the significant influence of religion can drive dietary
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preferences, potentially complicating efforts to improve food and nutrition security.
Cultural and religious influences are significant determinants of food choices in
various global contexts as well (Popkin, 2014; Wardle et al., 2004). This study further
indicated that role of convenience, easy availability and immediate consumption
significantly drive junk food intake in urban areas echoing emphasizing the influence
of urban food environments on dietary choices (Micha et al., 2017). For instance,
53.2% of respondents reported consuming junk food 'sometimes', highlighting its
regular inclusion in diets across all age groups. Furthermore, Table 13 illustrates
that a majority (62.4%) of respondents purchased junk food from local stores,
frequently consuming it during travel (43.7%) or at home (21.1%), emphasizing
the environmental ease of access. This pattern of junk food consumption is aligned
closely with the Theory of Planned Behaviour which argues attitudes, subjective
norms and perceived behaviour as essential predictors of dietary behavior (Ajzen,
1991). The increased accessibility and widespread acceptance of junk food reinforce
positive attitudes towards unhealthy eating practices.

Importantly, the study explored that consumption patterns are not primarily driven
by traditional demographic determinants such as sex, age or faculty the students
they study, but rather by immediate environmental accessibility and socio-cultural
attitudes such as religious practices. Specifically, chi-square analyses demonstrated
no significant associations between these demographic variables and junk food
consumption frequency or preferences such as between sex and junk food consumption
(Pearson Chi-Square = 6.055, p=0.109) and between faculty specialization and junk
food preferences (Pearson Chi-Square = 1.721, p = 0.787).This finding challenges
the traditional public health approach of targeting interventions based on age or
gender. From a food security standpoint, these findings demand addressing the socio-
cultural acceptance of unhealthy dietary practices is also essential. First, policies must
focus on restricting the easy access to unhealthy food options in high-consumption
environments, such as colleges and local stores by promoting healthier alternatives.
Second, public health strategies should directly hit the societal beliefs that normalize
junk food consumption through context specific healthy food literary campaigns in
urban areas. Future research should examine the impact of socio-economic disparities
and rural to urban migration on dietary behavior which may contribute in food and
nutritional security knowledge and practice.

In conclusion, sustainable improvements in food and nutrition security requires
multi-dimensional interventions guided by frameworks like the Theory of Planned
Behaviour. Such interventions must systematically address food environment
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accessibility, cultural attitudes and individual behaviors to effectively mitigate the
risks associated with unhealthy dietary habits particularly in urban areas among
younger populations (Popkin, 2014).
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ABSTRACT

This article aims to identify the problems and challenges of local curriculum
development and implementation in Nepal. The data are analyzed qualitative research
design using descriptive style. Primary data were generated from the local curriculum
development committee, resource persons, education officers of the municipality, head
teachers and teachers of the selected schools where the curriculum is implemented as
samples. Secondary data used for this study were to complement the primary data.
The study revealed that the provision of local curriculum exist the problems and
challenges in the development and implementation at basic level schools. Teachers
and head teachers are not well-informed and not acquainted with the developing
guidelines of local curriculum. Similarly, they are perceived as lacking of technical
knowledge in designing curricula. The challenges of curriculum development and
implementation are mainly the lack of development of institutional mechanism and
capabilities, the lack of competent and skilled human resources in the local body,
lack of commitment, lack of competent teachers, lack of knowledge to parents and
other stakeholders, lack of trained teachers, absence of a body providing technical
support required for curriculum development at the local level. This has created
dilemma in practicing the local curriculum at basic level school in Nepal.

Keywords: local curriculum, basic school, curriculum policy, practice and
implementation
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PROBLEMS AND CHALLENGES OF LOCAL CURRICULUM

INTRODUCTION
Background of the Study

Contextualizing national curriculum by adopting local knowledge is the recent trend
in the curriculum development process. The intent of introducing local curriculum is
to empower local stakeholders in designing the relevant curriculum. The concept of
the local curriculum was materialized after the implementation of Primary Education
Curriculum in 1992. As such, the idea of educating people on the basis of local needs
of the people is not new in Nepal. Reports have shown that the idea of incorporating
local need based subjects in school curricula is essential (Nepal National Education
Planning Commission [NNEPC], 1956); (All Round National Education Committee
[ARNEC], 1962); (National Education Commission [NEC], 1992) & (High Level
National Education Commission [HLNEC], 1998). For instance, the National
Curriculum Framework has given a serious concern to local need-based education.
Moreover, the document has determined “the provision of local need based learning”
as guiding principle for curriculum development (Curriculum Development Center
[CDC], 2005).

Local curriculum is the curriculum prepared by local people and stakeholders
including local needs, problems and environment. The education unit of each local
government takes initiatives for the development and distribution of local curriculum.
Such local curriculum prepared by including local subjects, arts, skills, cultural,
religious, historical and archeological important areas help the children to learn
about the locally situated knowledge constructed by the community. Along with this,
it also helps to develop the ability to fulfill those needs or solve problems by using
local skills and knowledge.

In recent years, the centralized curriculum development process has been replaced by
school-based curriculum development. The “School Based Curriculum Development”
refers to different explanations such as “curriculum decentralization,” “curriculum
localization,” “school focused curriculum,” “the local curriculum,” etc. In Nepal,
school-based curriculum development is considered as the “local curriculum” and
currently its provision is mandatory in teaching learning processes of basic level
schools. However, these concepts also emphasize that individual schools have
rights to design their own curricula (Research Centre for Educational Innovation
and Development [CERID], 2010). However, making curriculum more relevant to
the society of diverse contexts is the major issue around the world (CEIR, 2010).
Curriculum development and implementation process appears to be the chief concern
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to educationists, governments, and parents. Centralized curriculum development
process is being criticized as failed to make relevant curriculum as per the needs
of the local society (Marsh & Wills, 1999). To address such criticisms, some new
initiatives have been carried out as a form of school-based curriculum development.

According to Skilbeck (1984), school-based curriculum development is the planning,
designing, implementing, and evaluating process of a program of students’ learning
by the educational institution of which these students are members (as cited in
Marsh & Heng, 2008, p. 2). Another reason for applying school-based curriculum
development is to produce a curriculum relevant to local context, and to build it on
local resources and interest.

According to the Local Curriculum Development Guidelines developed by CDC
(2007, p. 5), "Local curriculum is a curriculum that is developed and implemented at
the local level with the participation of local stakeholders and includes local subjects
according to local needs." Even the curriculum developed at the central level doesn’t
cover the common needs and common characteristics of the entire country; it cannot
cover the needs, characteristics, skills, culture, art, and customs of a particular place.
Therefore, local curriculum is prepared by local intellectuals, teachers-students
and parents by keeping the local needs and issues in mind. It is prepared by giving
priority to local knowledge, skills, perceptions and values. On the one hand, it solves
the problems encountered in the daily life of the learners. On the other hand, it also
transfers local costumes, art, culture, knowledge and skills from one generation to
another. As a result, local knowledge, skills and beliefs are conserved and preserved.
Keeping this in mind, many parts of the world have developed and implemented
local curricula.

National Education Commission (1992) highlighted the importance of incorporating
the local need-based learning and recommended it for educational reform (NEC, 1992).
For the first time in Nepal, the Primary Education Curriculum (1992) emphasized and
incorporated the provision of the local curriculum (CDC, 1992). The new primary
school curriculum of 2003 and its revision form of 2005 have made the provision of
20 percent weightage for the study of local contents in social studies, creative and
expressive arts, and physical education. It also made the provision of 100 percent
weightage for an additional subject for a local need-based study that may include
the mother tongue or local subject (CDC, 2005; CDC, 2010).

Various policy documents related to school education have given importance towards
the development and implementation of the local curriculum. On the other hand,
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the local curriculum is implemented without clear cut policy, direction and better
understanding of the concerning stakeholders. However, the Ministry of Education,
Curriculum Development Centre (CDC) has published directives related to the
local curriculum (CDC, 2010). But it is not sufficient to understand the intent of the
local curriculum. There is neither a separate provision for specific plan of human
resource development with the Ministry of Education for the local curriculum nor
any monitoring and evaluation mechanism. Likewise, very few studies carried out on
the local curriculum as known to this researcher. It is very important to conduct such
studies on pros and cons of the local curriculum. Therefore, the problem under this
study is highly significant to analyze the existing processes of the local curriculum
development and implementation at basic level education.

REVIEW OF LITERATURE

According to Glathorn (1987), "The curriculum is the plans made for guiding learning
in schools, usually represented in retrievable documents of several levels of generality,
and the actualization of those plans in the classroom, as experienced by the learners
and as recorded by an observer; those experiences take place in a learning environment
which also influence what is learned"(Cited in Print, 1988, P. 8). This definition has
elaborated the concept of curriculum more widely that it has given emphasis equally
to the learning environment and the educational outcomes with the planning the
report of (CDC, 2071 BS) mentioned that the national curriculum cannot cover all
the mentioned areas in the local curriculum. Different reports (CDC, 2007 & Subedi,
2018) and field reports also suggested the necessity of a local curriculum. According
to its need in basic level education ,the curriculum has managed the weightage of
20% for the study of local contents concerning with different subject areas like social
studies, creative arts, and physical education but it is not allocated in the secondary
level. Besides, the main document of secondary level cooperative program, 10%
to 15% weightage should be allocated based on local needs in secondary level too
(CDC, 2007, p.23). This shows that the constitution has provided the right for the
implementation of the local curriculum, but according to Subedi (2018), very few
schools are implementing the local curriculum. Similarly, according to the curriculum
of local subjects 2062, it has been clearly emphasized on the development of local
curriculum that the curriculum that is built and implemented by including local
subjects is a local curriculum. Therefore, the curriculum that addresses the local
needs is the local curriculum.

According to John F. Kerr (1968), curriculum theory is not like a pure scientific
theory, but curriculum theory can be developed on the basis of experimental spirit.
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Curriculum theory can be developed through a combination of ideas. According to
him, the development of the curriculum theory is done through two processes, the
arrival method and the incorporation method. The model of curriculum theory in
terms of curriculum development, the 4 stages presented by Kerr is respectively
knowledge, learning, experience and value. Learners who comprehend the language
they are instructed in are more likely to engage meaningfully with content, question
what they do not understand, and even enjoy the challenge of learning new things,
according to a 2000 UNESCO report citing the Dakar Framework for Action, which
recognized the need to use basic education in mother tongue as local curriculum.

The booklet "Samvikas Shiksha 2065" published by the Department of Education
states that the concept of local curriculum is a decentralized program. It is believed
that sustainable returns will come from this. In this, it is said that local resources
and means are circulated on the basis of adoption, inclusion and need. For this
reason, it can be said that for the overall development of the nation, it is necessary
to start from the local area itself. The local curriculum can play an important role in
ensuring the inclusion of every individual in education. The constitution of Nepal
(2072B.S) part 3 and article 31 also has provided the right to get primary education
in the mother tongue protect and develop ethnic language, script, culture, and cultural
civilization and cultural heritage. The Primary Education Curriculum 2062 has stated
that the effort to make rights, authority and accountability at the local level will be
decentralized.

METHODOLOGY

This article is prepared in a qualitative research design, in which exploratory research
design (Denzin & Lincoln, 2005) is also used. The activity theory (Engestrom, 1999)
has been adopted as an approach while the exploratory research design (Denzin &
Lincoln, 2005) has been applied for the study. Besides, various tools like interview,
focus group discussion, and open ended questionnaires have been made to dig out
the research. Since the “interviews allowed us to seek in depth information from
the informants” (Brinkman, 2013), I have conducted the interview with the District
Education Officer of Bhojpur. Likewise, focus group discussion with head teachers
and basic school teachers helped to materialize the concept of local curriculum
development and implementation. The data have been transcribed and analyzed
qualitatively (Creswell, 2012) after collecting them. Similarly, informed consent was
used as ethical consideration (Flick, 2012) for the study. Since the study is based on
the development and implementation of local curriculum of basic schools.
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The study has been conducted in Bhojpur Municipality in Bhojpur District where
local curriculum has been developed and implemented. Similarly, 5 schools in Bho-
Jjpur municipality have been selected on the basis of purposive sampling. Primary as
well as secondary data have been used to complete this article. And data have been
collected with the help of interviews and questionnaires with the officers and em-
ployees of Bhojpur Municipality, Education Branch as well as members of the Lo-
cal Curriculum Development Committee, head teachers and teachers who teach the
local curriculum in schools. Various study reports, directories, articles and books
have been used as secondary data.

RESULT AND DISCUSSION
Needs of Local Curriculum

Contextualization and decentralization of education is a global trend. Curriculum is
one of the important components of education. School-based curriculum development
practices have been conductions since 1970s in America and Europe. In Nepal,
National Education Commission (1992) initiated the needs of the local curriculum in
primary level schools. A sense of ownership of schools by teachers and community
members are promoted. The guidelines for the Local Curriculum Development (2007)
stated the needs of local curriculum as follows:

* Promote contents based on the social diversity

* Understand the need of individual/group/society and fulfill them

* Preserve, promote and mobilize local knowledge, culture and resource
* Make curriculum more useful and relevant and

» Increase the capacity of local individuals and institutions

All the informants in this study had positive views in favor of the provision of
local curriculum in the basic school. All the head teachers during the focus group
discussion were seemed to have in favor of the local curriculum. However, they were
dissatisfied with the existing situation of the local curriculum in schools. They stressed
on revamping the existing system so that it can function well or remove it. Some
informant teachers further added that local curriculum was necessary to promote
the local resources, materials, cultures, and indigenous skills. One of the participant
teachers’ views, I have only heard about the local curriculum. I have neither practiced
it into classroom nor got a chance to participate the same type of training, orientation
and curriculum dissemination program related to local curriculum. So, if the provision
can’t be practiced, why should we talk about it? It is better to remove such a provision
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from the curriculum and teach English instead of the local curriculum. Similarly,
most head teachers viewed as mentioned above. Non-functioning provision of local
curriculum is meaningless if it is not developed and implemented. So, we should
reform and improve the provision of the local curriculum, and strictly implement it.

However, resource persons and District Education Officer urged the needs of local
curriculum that the provision of local curriculum is very relevant. It is felt the need
of our education as well as global practice. So, it seems to be necessary to conduct
comprehensive needs assessment on local curriculum and reform it depending on
that study. Similar perception of teachers was found in a study by Subedi (2015).
National Education Commission (1992) emphasized the needs of incorporating the
local curriculum into the existing curriculum of basic schools. Similarly, introducing
local curriculum in basic as well as in secondary level is a growing trend in the
contemporary world. Participants in this study highlighted on the promotion of
local resources, and culture to a great extent. Moreover, the intent of introducing
the local curriculum in basic schools is to make curriculum more relevant and
strengthen the capacity of local individuals by promoting the context based on social
diversity. All the participants felt that the existing system of the local curriculum
was not functioning well. So, comprehensive needs assessment should be conducted
nationwide and reform the local curriculum depending on the findings. The need of
the local curriculum from the eye of the activity theory was no relationship between
the subject and the object, subject and rules, subject and division of labor, and
community and tools.

Local curriculum policy in Nepal

Primary Education Curriculum 1992 has made the provision of local curriculum at
primary level education. More specifically, Primary Education Curriculum 2005
has made provision of the local curriculum. The curriculum offered one subject as
a local curriculum, and schools can develop and implement local contents of 20
percentage weightage in social studies, creative and expressive arts, and physical
education. But the situation is more disappointing as study (CEIR, 2010) found
no school has developed and implemented their textbooks on local curriculum.
However, the researcher tried to identify whether there were any practice in the
local level teaching learning process by using locally developed materials. In such a
process, the researcher has analyzed available provisions and practice of local level
authorities to develop and implement of local curriculum. It is equally important that
the stakeholders related development and implementation of curriculum should have
sound knowledge towards local curriculum.
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In the activity system as activity theory assumes that subjects (i.e., teachers,
parents, and local elites) should actively participate in the system. But, here, these
subjects were not included and rules (i.e. CDC guidelines) were not effective. So
the local curriculum was not developed in schools. In the name of local curriculum,
English is being taught. However, few schools were found to have practicing local
curriculum prepared by them. Lack of technical knowledge of curriculum was
one of the crucial barriers for developing and implementing the local curriculum.
By the activity theory, there was no well managed division of labor among the
concerned persons with the local curriculum. Similarly, the community (i.e. working
atmosphere, resources) was one of the main effecting factors for developing the
local curriculum in schools.

For the development and implementation of the local curriculum, the Primary Level
Curriculum 2005 arranged students to choose their mother tongue or local subject
to the local environment. But due to the current situation and lack of clear policies
and procedures, it could not be implemented. After that, the revised curriculum of
Primary Education Curriculum 2062 made the following provisions about the local
curriculum:

Table 1: Local Curriculum in Different Subjects

Part of the Content | Part of the Content
S.N. Subjects to be Determined by | to be Determined by
the Center the Local Level
1. Local subject - 100%
2. Social studies 80% 20%
3. Physical education 80% 20%

Note: The local level determines 100% of the content for the local subject.

In this way, one of the subjects prescribed for the primary level is a local subject
which is to be selected from the local level. Likewise, there is a provision to build
and implement 20% of the curriculum for social studies, physical education and
creative arts at the local level. The curriculum as mentioned in the table above has
been implemented from the year 2063 for classes 1-3. There was a policy provision
that local curriculum can be developed at any level between the district, resource
center and the school level. If the local needs and problems across the district are the
same, then the district education office can developed local curriculum for schools
across the district. After the federalism was implemented each municipalities and
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rural municipalities have developed their own laws. According to which, the local
municipalities are now doing the work of developing the local curriculum based on
the instructions given by the Curriculum Development Center. Local municipalities
have a branch called Education Branch, which takes initiative for local curriculum
development and implementation in basic schools based on the instructions or
guidelines of the local curriculum development center. Currently, there is a policy
provision to develop and implement local curriculum at the basic level, but there is
no such provision at the secondary level. Although it is mentioned in the original
document of the secondary education support program that 10 to 15 percent of the
curriculum in secondary education should be based on local needs, it has not been
put into practice until now. Therefore, at the initiative of the local municipalities, the
local curriculum has been implemented only in the basic schools in Nepal.

Local curriculum development process

The Curriculum Development Centre has developed the guidelines for local
curriculum development in 2007 in order to implement the provision of local
curriculum in primary schools. The guidelines have clearly mentioned the process
of local curriculum development and implementation (CDC, 2007). According
to these guidelines, schools are free to develop and revise the local curriculum as
per their needs. The Curriculum Development Centre (2007) has clearly stated
that the schools should be responsible for developing and implementing the local
curriculum. However, teachers, students, school management committees, teacher
parent associations, and local intellectuals can be involved. The resource centers and
district education office can develop the local curriculum if needs and aspirations are
the same. Furthermore, the Curriculum Development Centre has made a provision
of possible technical support as far as possible. But there is a contradiction that head
teachers have not realized that school is sole responsible in the development and
implementation of local curriculum.

A local curriculum is a curriculum that is prepared by the locals to include local
content in order to provide education based on local needs and to protect and
develop local skills, resources, tools and diversity. The need of education based on
local curriculum has been included in its report long ago. Local curriculum is very
important for schools. Different opinions are also found among curriculum scholars
about the local curriculum development process. Different local municipalities have
mentioned the following processes of local curriculum development in the guidelines
for developing local curriculum 2007:
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Diagnosis of learners' needs

Diagnosis of learners' need is the first step when developing local curriculum. Local
needs should be identified with the help of local teachers, industrialists, social
workers, educators, parents and other stakeholders. The needs of the local groups,
community or society should be taken into consideration.

Formulation of objectives

After identifying the needs, objectives should be developed on the basis of local
needs. Similarly, local resources, local art, culture, profession, skill and availability
of resources should be taken as subject matter.

Selection of contents

After developing the objectives, the subject matter should be selected to fulfill those
objectives. For this, subject matter should be chosen according to different subject
areas. Also, the contents should be elaborated sequentially. While choosing the
subject matter, the local environment and available resources should be considered
as much as possible.

Organization of contents

The selected contents should be organized appropriately. Vague subject matters
should wipeout from there. It should be clear and concise. Such subject matters help
to implement the local curriculum.

Organization of classroom learning activities

Classroom learning activities should be determined based on the ability, level and
class of the children. To develop local curriculum, it is necessary to determine what
kind of behavior is expected from the children or what kind of activities is expected
from the children.

Educational teaching materials

After selecting the contents that fulfill the specified objectives and after the
development of the local curriculum, the selection of the educational materials for
teaching that content is also an important issue. According to the local curriculum,
the resources available at the local level should be used when selecting educational
materials. Educational teaching materials should be concrete or as a model.
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Teaching learning Process/ Method

After the development of the local curriculum, it is relevant to use the following
methods according to the guidelines for developing local curriculum 2007 for the
teaching learning process:

a. Discussion method g. Research method

b. Questionnaire method h. Research Methodology
c. Observation method i.  Problem solving method
d. Field visit method j. Practice method

e. Performance Method k. Jigsaw method

f. Search method
Students' evaluation

The students will be ensured based on formative evaluation, it has been mentioned
that the implementation of the local curriculum and the students evaluation will be
followed. It emphasized on continuous assessment system.

Timing

According to the modified primary education curriculum 2005 (classes 1-3) and 2008
(classes 4-5), there is a provision to make 80% course of social studies, physical
education and creative arts in classes 1-5 are taught by the center and 20% by the
local curriculum in our country and accordingly it has been implemented at most
of the schools. The local level is also given the responsibility of developing and
implementing the curriculum of 100 marks at local subjects or in mother tongue
with 4 lessons per week (128 hours per year).

Local Curriculum in the Classroom

The ultimate place of curriculum execution is in the classroom. It is implemented by
teachers inside the school classroom. Sometimes, it is also practiced outside the school
or classroom. The provision of local curriculum remained inactive and contained it
on primary education curriculum. Supervision and monitoring in schools supposed to
be continuous from the government bodies. But monitoring system remained inertia.
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Nobody cared what actually was happening in the name of curriculum execution.
Activity theory seeks effective interrelation between the subject and its rules, rules
and division of labor and tools. It seems to have been very weak in developing and
implementing the local curriculum in basic schools.

FINDINGS

The local curriculum covers the local subject matters that the central curriculum cannot
cover. In some local levels, the curriculum has been developed and implemented, but
some other local levels, the curriculum is in the process of being developed. Even
though the local curriculum includes local art, culture, profession, business and local
needs. Many problems and challenges have been appeared in the development and
implementation of the local curriculum.

Problems and challenges of local curriculum development

According to the Orientation Guide for Local Government Agencies 2020 for the
development and implementation of local curriculum, local curriculum should
be ensured local participation and use local experts. According to this guide, the
local government should lead the local curriculum development process with the
involvement of teachers and other stakeholders. A committee should be formed under
the chairmanship of the head of the local government. The head of the branch works
as the secretary of the committee. All the technical management work was done by
the education branch. It is also mentioned in this guide that the committee will be
responsible for the overall work of curriculum development. In this context, during
the interview of municipal education officer since the development of local curriculum
is a new subject of the Municipal Education Office of Bhojpur municipality.

Human resources including the education branch are insufficient and there is a lack of
sufficient experience and efficiency in such a work like curriculum development. At
the first stage of local curriculum development, local intellectuals and stakeholders
are invited to collect opinions, advice, and suggestions for the selection of subject
matter under the identification of needs. In the opinion of a member of the curriculum
development committee, the main concept of the local curriculum could not be
explained to the local stakeholders, so the stakeholders could not come up with
sufficient contents. At the same time, there was a lack of efficiency of the stakeholders
in such type of tasks. The local curriculum is a new subject completely, the work
of this development was found to be very complicated indeed. The National
Curriculum Framework, 2020 developed the policy guidance of school education

78 Barun Journal, Volume 2, April, 2025



PROBLEMS AND CHALLENGES OF LOCAL CURRICULUM

has been approved by the Government of Nepal on September 6, 2019 and has been
implemented.

The Local Government Operation Act 2017 provides that the local level can develop
and implement local curricula. According to the local Curriculum guidelines and
national curriculum framework, there is a lack of sufficient manpower for this task
along with the lack of capacity and training related to local curriculum development
in the local bodies. Bhojpur Municipality has become the first municipality of the
district to implement the local curriculum. A local curriculum called Haamro Bhojpur
Municipality was implemented from the academic session 2079 for classes 1 to
3, while it was planned to implement the curriculum form class 4 to 8 next year.
Not only writing but also the publication was challenging tasks for the curriculum
development. In this regard, another member of the curriculum development
committee after developing the curriculum, there was a lot of problems at the selection
of the subject matters. The publishers refused to print the textbooks also. Only the
children inside one municipality study those books, the publishers did not get much
benefit. Therefore, textbooks were printed from the municipality's own budget. On
25, Poush, 2078, Bhojpur Municipality released a local curriculum called Haamro
Bhojpur Municipality. This curriculum was developed and made public, but it was
also a challenge of monitoring whether the curriculum is being taught in schools or
not. The main purpose of the local curriculum will be meaningfully implemented
in all schools.

Problems and challenges of local curriculum implementation

Government of Nepal, Ministry of Education, Science and Technology, Curriculum
Development Center has arranged important supports and curriculum framework
like Basic level (classes 1-3) curriculum 2019, local curriculum framework, 2014
and local curriculum development and implementation guidance (including mother
tongue), 2009. In this context, the School Area Development Plan has given special
importance to the provision of local curriculum in order to protect and promote local
needs and practices of local traditions, culture and people's livelihood by developing
and implementing the curriculum. In this regard, according to the new national policy
regarding school curriculum, there is a provision that schools should develop and
implement a separate local curriculum of 5 period loads for classes 1-3 and of 4
period loads for classes 4-8 in coordination and cooperation with the relevant local
government. The local curriculum should cover the local diversity more and more.
There are as many problems and challenges in building the local curriculum as there
are problems and challenges in its implementation, which are as follows:
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Lack of competent human resources

In order to develop the curriculum to represent the local needs, there is a
problem in the implementation of the local curriculum even though there
are no competent human resources with certain knowledge and skills in the
curriculum makers at the local level. The local curriculum belongs to the
local environment, skills and arts, culture etc. But there is a shortage of such
necessary manpower to teach local skills.

Unavailability of textbooks

Although the local curriculum is prepared by the local body, the body that
implements it in the school. Educational materials are needed to fulfill the
objectives of the children in the school. It is mentioned in the Orientation Guide
2020 that educational materials can be used both concrete and as a model.
Accordingly, the textbook is in the form of solid and printed materials. It is
considered as an extremely important tool for gaining learning experiences, but
even after 1 year of implementation of the curriculum, the children still have
no textbooks. And how do you teach? In response to the question, one of the
teachers said this: It is compulsory to teach after the curriculum is implemented.
Curriculum is only provided to the teachers. There is no textbook, it has become
very difficult to facilitate. It is also difficult to develop the question paper by
the help of the curriculum. Due to the lack of textbooks, children are confused
in the exam.

Difficulty in practice

The local curriculum is prepared by the local body, but it was done in such
a way that some things are correct in theory, they could not be achieved in
practice, one of the teachers said, there was a book that had to be taught about
wild animals and plants, but it was not possible to say with certainty where
those wild animals and plants are found, one of the concerned teachers said
that there was no main basis for identifying those objects.

Inadequacy of resources

In the context of Nepal, local curriculum is a new concept. Therefore, it is
common that there are so many problems and challenges in its implementation.
According to the national policy, this curriculum is being implemented all over
the country. Various studies have also shown some positive results of it. Local
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curriculum promotes local identity by covering the entire area including tourist
spots, art, culture, natural heritage, language, lifestyle, food production, etc.
at the local level. Plants, herbs, animals, birds, pollution, waste management,
energy, minerals, climate change, rivers, lakes, mountains and minerals in this
area, earthquakes, floods, landslides, fires, lightning, storms and accidents in
the local area. Teaching methods including field trip, project work should be
used to cover all the subject matters.

e)  Cultural and ethnic diversity

Nepal is a multi-ethnic, multilingual and multicultural country. In the era
of globalization, if one or two castes, cultures or skills are included in the
curriculum at any local level, the others will be left out. There is also a possibility
of depression in other children due to this. Therefore, it is a problem to prepare
a curriculum covering all castes, all religions, and all cultures and to implement
it at the school level.

CONCLUSION

There are many problems and challenges for the development and implementation of
local curriculum in Nepal. Children receive all the information about their homeland
and their environment through local curriculum from their early age. At the local level,
the resources and tools and management mechanism required for the development of
local curriculum were not effective. Likewise, the resources, tools and administrative
mechanisms required for this were not sufficiently available. At the local level, due
to the lack of available or unprepared human resources to develop local curricula, the
environment for developing and implementing local curricula had not been able to
develop under the leadership of local bodies. Providing necessary technical support
and advice for curriculum development and implementation at the local level was
also not developed and there was no mechanism in charge of monitoring the local
curriculum after its implementation. Another challenge was that students did not have
textbooks in their hands for a long time even after the introduction of local curriculum.

Teachers were teaching from the curriculum provided at their mail in the lack
of textbook. Teachers were not trained to address local needs and child-centered
teaching. There were a lack of means and resources in the school to use the methods
prescribed to facilitate learning. Similarly, there was a wide diversity in the demands,
needs, professions and businesses of the community, which this curriculum had not
been able to address. In this era of globalization, local skills, strategies and other
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things had disappeared. Explaining these things to children was also a challenge.
Similarly, although some of the subject matter included in the curriculum were
good to hear and read, it was difficult to put them into practice or to present them
objectively in the classroom. In a nutshell, Local curriculum should be life itself.
Comprehensive training for teachers, school administrators and local government
officers on curriculum development and implementation should be provided.
Workshop, seminars, and continuous professional development programs can enhance
the capability of the personnel.

The intent of introducing the local curriculum in primary schools is to make curriculum
more relevant and strengthen the capacity of local stakeholders by fostering and
promoting the context-based knowledge on social diversity. The mandatory provisions
of local curriculum in primary schools remained on policy only as a nonfunctional
intervention to promote the local knowledge. Therefore, the local curriculum is not
being practiced in primary schools. So, the contextualization and decentralization is
arecent global trend of education in general and curriculum in particular, which is in
dilemma. Such dilemma exists in choices between the local curriculum and popular
trend of teaching English language instead of the local curriculum. It is amazing that
no any schools or resource centers had neither designed nor implemented the local
curriculum. Instead, all the schools are replacing the local curriculum by teaching
English language. One of the main reasons behind such practice is the lack of technical
knowledge of concerned stakeholders as well as poor or nonexistent mentoring
and supervisory practices from government agencies. Ultimately, this created the
inertia in designing and execution of the local curriculum at primary level schools.
However, head teachers and teachers are seemed positive towards the provision of
local curriculum at primary level schools to preserve, promote and mobilize the
local knowledge. It is concluded that teachers as well as the head teachers lack an
adequate knowledge and skill in designing the local curriculum.

Similarly, they have not informed and familiar with the guidelines on local curriculum
prepared by the Curriculum Development Centre. Surprisingly, they perceived that
designing curriculum needs high skills and it is the duty of concerned experts not
theirs. Nationwide comprehensive needs assessment on local curriculum is essential
to find out the root causes of unexecuted policy provisions of the local curriculum.
There is a dire need of establishing framework for promoting and disseminating on the
various dimensions of the local curriculum, which is desirable. Similarly, developing
and practicing the mobile application can be an initial step in dissemination of the
information with the teachers and head teachers of primary schools.
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ABSTRACT

This article entitled ' Professional Development of English Language Teachers
in Khandbari Municipality' is an effort to find the actual situation of professional
development of English language teachers in Khandbari Municipality. The article
aims to make a link to government's policy to improve the professional development
of English teachers and their actual situation in Khandbari municipality and to provide
some pedagogical implications. To achieve the objectives different sources of data
were applied. It uses quan cum qual research designs. The findings of the study
showed that the overall situation of English teachers' professional development is
not satisfactory as the teachers of private schools were not involved in the trainings.
The major findings of the research are: most of the teachers in community schools
are trained and the teachers teaching in this municipality have accepted that the
training has enhanced their professional development. The article consists of four
chapters followed by references. The first chapter deals with background of the study,
statement of the problem, objectives of the study, research questions, significance
of the study, delimitation of the study and operational definition of the key terms,
review of the theoretical literature and review of empirical literature, and implications
of the review of the study. Similarly, the second chapter deals with the research
methodology, population and sampling procedure, sources of data, tools of data
collection and ethical considerations. The third chapter includes interpretation of
results and discussion. Finally, the last chapter consists of conclusion and pedagogical
implications.

Keywords: pedagogical, policy, significance, professional, organize, development
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PROFESSIONAL DEVELOPMENT OF ENGLISH LANGUAGE TEACHERS

INTRODUCTION
Background of the Study

English language teachers' professional development is a continuous process by which
teachers change themselves in teaching activities. It helps the teachers to achieve
skills and gain experience. . Maggioli (2004) remarks that professional development
as a career-long process in which educators fine-tune their teaching to meet student
needs (p. 5). He means to say that training continues the whole career of the teachers.
Similarly, Craft (1996) opines that professional development is sometime used to
describe moving teachers forward for skills or knowledge (p.6). Richards and Farrell
(2005) argue that professional development is next step when once teachers' period
of formal training is over (p. 1).

One of the roles of teachers' professional development is to provide a context
through which teachers can continue to make improvement and point out, to assist
in “maintaining the interest, creativity, and enthusiasm of teachers in their profession,
Richards, (2015, p. 695).

So, professional development of English language teachers is most important
component for students in English language class. In the context of Nepal, English
language is the second language or foreign language for language learners. Therefore,
the teachers must be well equipped with professional development for effective
teaching.

Training is focused in this study although there are a number of other ways to improve
professional development of English teachers. Training is the process of teaching to
bring the intended behavior in the participants. In other words, it is the process of
teaching to gain skills that teachers need to facilitate the students effectively. James
(1995) says, "Training is a way of helping people to do things that they could do
before they were trained." It involves sharing new skills and techniques that are
needed for teaching. There are three kinds of training namely formal, non-formal and
informal. Formal training is defined as the process of gaining skills from a formal
institution leading to officially recognized certificates as awards. On the other hand,
non-formal training is conducted by non- training institution and informal training is
not pre-organized. It is a training of a short period. Teachers need training to achieve
the national goals and level-wise objectives in teaching. Workshop, for example,
is a series of educational and work sessions. Small groups of people meet together
over a period of time to concentrate on a defined concern. It can provide input from
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expert to the participants. It motivates teachers in teaching effectively. Keeping the
written account of observation, reflection, and other thoughts about teaching, usually
in the form of notebook, this helps as a source of discussion. Teaching portfolio is
another aspect of improving professional development of English language teachers.
It is a collection of professional thoughts, goals, skills, abilities, contribution and
achievement. Action research helps the teacher to find out the solution of the learners'
problems.

Statement of the Problem

The service providers are not functioning well and the English teachers are not
benefited from the professional development policy. In this context, the study on
'Professional Development of English Language teachers in Khandbari Municipality'
is justifiable to aware all the stakeholders

The researcher has the following questions in mind:
1. Which of the trainings is used to support their professional development?
2. How have they increased their profession without training?

3. What may be the other possible ways to improve professional development of
the English teachers?

Objectives
The specific objectives were to:

1. Analyze the present situation of professional development of English language
teachers in Khandbari municipality,

ii. Suggest some pedagogical implications.
Research Questions

1. What is the present situation of professional development of English language
teachers in Khandbari municipality?

ii. How can the professional development of the teachers be improved?

This study will be significant to make relief from the presentation of professional
development of teachers for drafting and implementing in local level, especially in
Khandbari municipality. It can be significant for District Education Coordination
Committee (DECCO) for formation of teachers' professional development drafting
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committee, for the school supervisor (SS) to supervise the implementation of teacher
training to improve their profession. This study was limited to teacher training of
English language teachers in Khandbari Municipality. It was limited to ten secondary
schools of Khandbari municipality.

Operational Definition of the Key Terms

English words have different meanings according to its situation and its implementation
aspect. In this research the terms refer to:

Professional: connected with a job that needs special training or skill, especially
that needs a high level of education.

Development: gradual growth of teaching strategy so that it becomes more advanced,
stronger etc.

Training: increasing the professional development of English language teachers.
Technique: a particular way of teaching activity.
Abbreviate form of some words:

DEO : District Education Office

SS : School supervisor

Rp : Resource Person

DECCO : District Education Co- ordination Committee
SSDP  : School Sector Development Plan

ICT : Information Communication Technology
TG : Transformational grammar
TPD : Teacher Professional Development

REVIEW OF THE RELATED LITERATURE

In this section, I have included some reflected ideas for better understanding of my
research work by providing in depth discussion of the related themes.

Clouston, (1995, p.41) says "Teacher development is the professional growth a
teacher achieves as result of gaining increased experience and examining his/her
teaching systematically". It means teacher's development is related with professional
growth. Teacher performs his activities effectively in the classroom when he/she gets
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the teaching professional related training and skills.

Richards and Renanday (2010, p.4) argue "Development generally refers to growth
focused on a specified job. It serves a longer term goal and seeks to facilitate growth
of teacher understanding of teaching and themselves as teacher"

Craft (1996, p.6) says "Professional development is something used to describe
moving teachers period of formal training is over". Thus, professional development
of teachers can be improved by training. TPD training is the obligatory element to
improve professional development of English language teachers. Formal training
plays the vital role to increase professional development of teachers. The review of
previous research relevant to the present one is known as empirical review. Some
empirical reviews related with this research are given in the following lines.

Ganwali (2001) conducted a research entitled "Investigating classroom practices:
A possible for Teacher Development for the Secondary School Teachers of English
in Nepal" .His objective was to find out answer to "How do teachers develop?"
He interviewed the eight teachers and teacher educators from different countries
England, Georgia, Nepal, Romania and Uzbekistan. It was found out that teachers
develop in their career and that happens due to several factors such as reading,
challenges, responsibilities and exposure to different types of colleagues. However,
this study does not spell out clearly the specific strategies of teacher development.
The present study is different from Gyanwali's (2001) work regarding the objectives
and methodology of research.

The most commonly cited research projects on Nepalese Teachers' Profession
strategies include Paudel (2014) Sharma (2017). Although Paudel (2014) found
that most of the secondary level teachers employed the strategies based on reading
and writing the research. Sharma (2017) concluded that most of the teachers learnt
English from grammar-practice activities. The correlation between the results of
Paudel (2014) and Sharma (2017) is rather vague since they cannot accurately indicate
the strategies accepted by the English teachers of Nepal. A relatively more recent
research was carried out by Gurung (2017), but the result directly related with Sharma
(2017). The product based strategies were employed by the learners to learn English
according to this study. This shows that neither of previous research can provide
a definite result. It would be more useful to investigate the learning strategies by
categorizing them into process-based and product-based. This was what the present
research attempted to carry out..
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Implication of the Review of the Related Literature

The implication of literature review has played vital role in this research. I have
collected related review to help my research. There are more and more implications
of literature review in research. I have used both kinds of literature review:
theoretical and empirical review in this research. It brought clarity in this research.
It supported me to determine the different kinds of research methodologies. It also
guided the procedure of data collection and analysis, and it helped to contextualize
the findings of this research. It broadened the theoretical knowledge about the
topic of this research.

RESEARCH METHODOLOGY

The research design is the way through which a researcher collects the data, analyses
them and carries out the findings of the research. This research is related with
quantitative cum qualitative research. The purpose of quantitative research is to
quantify information for objective analysis and generalization whereas qualitative
research aims at analyzing subjective queries and making generalizations. Through
rigorous explanation, conclusions are derived logically. A set of questionnaire is
used to carry out this research.

Sources of Data

In order to carry out this research, I used both primary and secondary sources of
data.

Primary Source of Data:

This research was primarily based on the primary sources of data. The primary
sources of the data were different English language teachers teaching at government
schools of Khandbari municipality. I visited the community schools to meet English
language teachers who have taken TPD training. The written responses were taken
as the primary sources of data for this study.

Secondary Sources of Data

I used some secondary sources of data such as related books, journals, magazines,
articles, unpublished research work, related website and other relevant materials
such as Richard and Farrell (2005), Richard and Nunan (1990), Ganwali (2008) to
facilitate this proposed study
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Sampling procedures

All the English teachers of Khandbari municipality are the population of this study.
Ten government schools have been selected. Population comprised of secondary level
English teachers of the government schools who have taken Teacher Professional
Development training (TPD). One teacher from each school was selected for the
research. I selected the ten English language teachers who have been teaching at the
government school and those who have recently received some sort of TPD trainings.
I adopted non-random purposive sampling procedure for this research.

Study Area/Field

In this study, I have tried to include the different government schools, from Khndbari
municipality. So, I selected the English language teachers from Adarsha Ma vi ,
Pathakgaun, Adarsha Mavi, Piple, Himalaya Ma vi, Khandbari , Mahendra Ma Vi,
Mane Bhanjyang, Kalika Ma Vi, Sekaha, Mangaladevi Ma Vi, Khandbari, Janata Ma
Vi, Chandanpur, Biddyodaya Ma Vi, Pangtha, and Manakamana Ma Vi. Tumlingtar.

Tools for Data Collection

The main tool for the collection of data was questionnaire. The questionnaire
included eleven close-ended questions and four open-ended questions to generate the
information on organizers, teachers, voices, content, delivery process and provision
of monitoring and follow up.

Data collection procedure
The following procedures were used to collect the data from the primary sources.

« Firstofall, I selected the above mentioned ten government schools of Khandbari
Municipality.

* Then, I visited the selected schools and I built rapport with the English language
teachers.

» After that, I personally explained them about the purpose of study.
* I requested them to help me by responding the questionnaire.
* Then, I distributed the questionnaire to them.

* Finally, I collected the responses of questionnaire at the time of the respondents'
convenience with thankful notes to them.
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Data analysis and interpretation procedures

I have interpreted the data collected from primary sources. Data were collected with
the help of questionnaire consisting of open-ended and close ended questionnaire.
The questionnaire was constructed being based on close-ended and open- ended
questions. The data were collected from ten secondary level English language teachers
from government schools of Khandbari municipality, Sankhuwasabha. I arranged the
questionnaire thematically into eleven groups to achieve the objectives of the study.
I have used quantitative cum qualitative research designs to analyze and interpret
the data.

RESULTS AND DISCUSSIONS

The research problem begins with the one's curiosities and questions about certain
topic in a field. Then the researcher sets specific objectives for the research. When
data are collected from different sources using different methods and tools, the
researcher is required to analyze and interpret data. The process of data analysis and
interpretation may help one to proceed more successfully.

Analysis of Quantitative Data
Close ended questions
1. Which training have you got to enhance your professional development?

In response to this question, 60% teachers said that they have got formal training
to enhance their professional development. 30% teachers replied that they have
got all trainings i.e., formal, non-formal and informal trainings. 10% teachers
said that they have got informal training.

2. Have you used websites related to your profession?

Regarding this question, 60% teachers said they sometimes use website to
develop their professional development, 30% said they rarely use website related
to teacher's professional development. 10% teachers said that they usually use
TPD website. It means teachers do not use website regularly.

3. Is teacher training essential for professional development of a teacher?

In response, all ten respondent teachers ticked 'Yes' option. It means training is
very essential for professional development.
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4. Are all English teachers trained in community schools of Khandbari
municipality?

In response of this question, 40% teachers chose "Yes' while 60% ticked "No'
option.

This means all teachers are not trained in Khandbari municipality.
5. Which agency provides training in Khandbari?

In response of this question, 60% teachers opted all (District Education Co
-ordination Office, in the past Resource Center, and NELTA). 30% teachers
responded that District Co- ordination Office provides training and 10% ticked
'Resource Centre' as their response.

6. Do you think there are advantages of training?

There were two options for the response of this question 'Yes' and 'No'. All the
teachers responded in 'Yes' option. All the teachers have got advantages of teacher
training to promote teaching profession.

7. Which technique is useful for professional development?

In this question the options were 'seminar’ 'use of related articles' and 'presentation
of NELTA'". In reply, 40% of the teachers ticked the option 'seminar'. 30% teachers
chose 'presentation of NELTA' and remaining teachers chose ' related articles.
It means seminar is effective technique to enhance professional development.

8. Have you used ICT and research articles to improve your teaching
profession?

80% teachers responded that they have used both ICT and research articles to
improve their teaching profession. 20% teachers have used neither of them.

9. Have you developed your teaching profession without the help of training?

The options of this question were 'Yes' and 'No'. 40% of the teachers replied 'Yes'
while 60% chose '"No'. It shows that majority of the teachers have developed their
teaching profession with the help of training. But 40% teachers have increased
their teaching profession without training.
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10. Are you satisfied with the overall situation of professional development of

11.

English language teachers?

In response of this question, 80% of the respondent teachers chose 'No' and 20%
ticked "Yes'. It shows that the majority of the teachers are not satisfied with the
overall situation of the professional development of English language teachers.

Which aspect is more appropriate to enhance professional development?

The options were a) using internet b) using computer ¢) consulting articles d)
all of them. 70% of the respondents said that they have used all the aspects
(computer, related articles and internet) to enhance professional development. In
the same way 20% teachers said that internet is more appropriate for professional
development. Only 10% teachers have been using related articles in their
profession.

Analysis of Qualitative Data

The qualitative data were collected and analyzed by using different tools and
procedures. Statistical methods are rarely used in the qualitative analysis. There are
several techniques of analyzing qualitative data but I have used descriptive style. In
this research, four open-ended questions were used just like qualitative research. In
these open-ended questions different teachers expressed their ideas and experiences
in different ways. The conclusion of every question from descriptive way is given
in the following lines.

1.

What is the overall condition of professional development of English
language teachers in Khandbari Municipality?

From the respondents' expressions, it can be inferred that the overall condition
of professional development of English teachers is not so satisfactory. All the
teachers teaching in community schools are certified trained but the formal
certification does not bring change in classroom activities. The most important
thing is that the training provided to the teachers should be need based and
demand driven. On the other hand, the teachers of private schools do not get any
training but the SEE result is better in private schools. It means knowledge and
skills of trainings have not been applied in the classroom. Lack of ICI knowledge,
lack of responsibility, ELT is used only for achieving private opportunity, training
is given only for teachers of government school not for those of private schools.
Some teachers are not well motivated to their job. Regular supervision and
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incentive are not sufficient. These were the responses of ten teachers who have
been teaching in Khandbari Municipality till now.

2. What may be the other possible ways to improve professional development
of English teachers?

In this question, the teachers gave different responses but in conclusion, most
of the teachers emphasized that workshop, keeping a journal, writing research
articles, doing action research sharing own ideas or techniques with one another,
consulting with language experts, providing need based training and the periodic
training should be hosted on the municipality level as Resource Center level
training used to be hosted in the past. Teacher can improve better by giving
and receiving feedback from teacher staffs. Another possible way to improve
professional development is to follow the principles: pair and share, read, discuss
and publish. Group discussion and media campaign can be other possible ways
to improve professional development of English teachers. Through the group
discussion the teachers can achieve the knowledge and information from the
experience that can be beneficiary in the teaching learning activities. Media
campaign can share the successful story of the individual.

3. How can we improve the professional development of English teachers?
Give some suggestions.

Laboriousness itself is a good quality that improves the professional development.

The respondents opined that all the teachers must have the access to Internet. Six
teachers out of ten said traditional methods (GT methods) should be given up
and new techniques which can enhance the skills should be implemented. Four
teachers said that punctuality and honesty in teaching are to be mostly adopted.
Most of the teachers mentioned the following ways to improve the professional
development of English teachers:

1. Workshops and seminars should be organized regularly.

2. Demand based training must be organized regularly in municipality level.
3. Action research must be carried out at least once a month by the teachers.
4. Frequently, refreshment training should be organized by the authority.

5. Teachers must be motivated towards research by rewarding incentive.
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4. What techniques do you prefer to implement in the classroom?

Technique is defined as a way of carrying out a task. In response of this question,
most of the teachers said that they implement drill, discussion, question-answer
and demonstration techniques. Some of the teachers said that technology based
teaching facilitation is very effective.

DISCUSSIONS

From the interpretation of quantitative and qualitative data the following results can
be inferred. Majority of the teachers in community schools are trained in Khandbari
Municipality. 60% of the teachers have taken formal training to enhance their
profession. Most of the teachers have used website, computer, internet and other
social media. A few of the teachers have rarely used website. All English teachers
who have been teaching in Khandbari Municipality till now have strongly accepted
teacher training to enhance their professional development. All English teachers
have not been trained in Khandbari Municipality. There are several advantages of
training for teachers. District Education Co-ordination Office, Municipality Education
Department and NELTA are the main agencies to provide teacher training.60% of the
teachers have taken training from these agencies. From quantitative and qualitative
data, it is found that Seminar is the most appropriate technique to enhance the
professional development of English language teachers.

In the same way, writing related articles and presentation on NELTA are other ways
to improve professional development of English language teachers in Khandbari
Municipality. Those teachers who teach in Khandbari Municipality are not satisfied
with the overall condition of professional development. The teachers, who teach in
Khandbari Municipality, are not able to increase their profession without teacher
training. Some English teachers of Khandbari Municipality have used computer and
research articles to improve professional development. Workshop, keeping a journal,
writing research articles, doing action research sharing own ideas or techniques each
other, consult with language exports, provide need based training and conduct the
periodic training are the other possible ways to improve the professional development
of English teachers. The overall condition of professional development of English
teachers is not so satisfactory; all the teachers teaching in the community schools are
certified trained but the formal certification does not bring change in the classroom.
The teachers of private school have not got any chance for training which is very
sad situation. Lack of ICT knowledge and lack of responsibility, ELT is used only
for achieving private opportunity.
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Training is given only for public school not for private school. These are the
overall conditions of professional development of English language teachers in
Khandbari Municipality. Demand based training should be organized regularly; action
research must be carried out frequently. Refreshment training should be organized
by activating the NELTA with financial support, ICT training should be provided,
regular supervision should be conducted and new ways of TPD should be kept up to
date. These are the ways to improve professional development of English teachers.

FINDINGS

The overall situation of professional development of English language teachers in
Khandbari municipality is not satisfactory. The teachers of private schools also should
get equal opportunity to participate in training and seminar. The concerned authority
should initiate for ICT friendly classroom for effective teaching facilitation. It is better
for the school administration to work out and install smart board and smart TV so that
the learners can be motivated in their study. The teachers should be encouraged with
incentive on the basis of their performance via exam results. The local government
should host periodical workshops and seminars for sharing and updating new methods
and techniques for meaningful teaching and learning activities. Action research is a
tool for remediation for minimizing the number of failure and students' drops out.
Therefore, the subject teachers ought to be encouraged with incentives.

Summary of the Key Findings

Workshops, writing research articles, periodical action research, sharing ideas
with one another and consulting language experts can be possible ways to promote
professional development of the teachers. The school administration ought to work
out and install smart board and smart TV so that the learners can be motivated in
their study. The teachers of private schools also should get equal opportunity to
participate in training and seminar. As a result, the learners of institutional schools,
too, will be benefited from it.

CONCLUSIONS AND IMPLICATIONS

From the results and discussions it can be concluded that trainings, workshops,
seminars and action researches are very important for the professional development
of the teachers. The federal government as well as the local government should
host periodical workshops and seminars for sharing and updating new methods
and techniques for meaningful teaching and learning activities. In the same way,
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the school administration should initiate to install smart board and smart TVs as
a result the learners can be motivated in their study. To minimize the number of
failure and students' drops out, the teachers should be encouraged to carry out
action research. Moreover, there should be provisions of reward and punishment
for effective teaching.

Based on the results, discussions and conclusions of this study, the following
implications have been presented.

1.

Policy related

It is a good idea for the government to formulate rules to open TPD centres in
every district and implement in all schools. The ministry of Education should
publish TPD related books and journals and circulate all over the country.

Practice Related

Teachers should be responsible with their own profession. Various educational
sites, internet and social media are to be consulted to remain up to date. Need
based training seminars are useful. So, it should be organized regularly in every
municipality, Regular supervision can be helpful for teaching- learning activities.
Management of well equipped training centres and development of networking
of different subject teachers can enhance professional development. Research
based teaching will be helpful.

Research Related

This research can be insufficient to get complete knowledge about teachers'
professional development and teacher training but it can be a milestone in
educational sectors. It can support for effectiveness of English language teachers
to solve the problems in the class room.
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Abstract

This study aims to explore the role of social media in teaching English language to the
undergraduate college students. It covers the social media like Facebook, Instagram,
Twitter, or What’s App. The effectiveness of those social media platforms in learning
English language was observed in this study. Quantitative approach is implied with a
survey method which includes questionnaires. The Information and Communication
Technology (ICT) tools, competency to use social media elements are some parts of
learning English language. According to the result, social media play an important
role, and they help them improve all their skills in the English language. The findings
indicated that the students learn new things, skills and gather new knowledge using
social media. Hence, the learners may be encouraged to engage themselves to use
social media in English to improve their proficiency.

Keywords: social media, face book, wikis, what's app, you tube, English learning,
informal learning, material sharing, peer interaction.

Introduction
Background of the Study

It is the age of computer and technology. Advance technology plays a significant role
in the sector of education. Computer and technology is used in various sectors which
has made the life easier. It is not only used for human life but also for teaching and
learning English language. It helps to empower and motivate to the new learners in
learning English language. Social media is very common in present time elsewhere
and everywhere. It supplies great exercises to cooperate and collaborate in the
English language learning process. At present, social media is used as a tool mainly
for information and communication. Human beings of any ages use social media as
it is one of the famous media platforms.
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Kaplan and Haenlein [1] assert that online media platforms are a gathering of web
applications that permit the formation of different substances on the planet. There are
numerous types of social media like Facebook, Twitter, Instagram, Whats App, You
tube etc. In the EFL setting, the utilization of social media gives a few occasions to
build up English language abilities for undergraduates. English is one of the dialects
generally utilized in web-based media. English is known as a global dialect that is
utilized everywhere in different countries in the world. The use of ICT in English
language learning can help students to improve their language skills (Khaloufi &
Laabidi, 2017). English is utilized by individuals, particularly understudies, as an
unknown dialect in some countries. They generally learn English in schools and
colleges as an accessible subject. The English-learning students utilize their cell
phones or computers with online media platforms to impart one another, and they
accept that portable learning can encourage them to learn it whenever and wherever.
There is neither a problem for them nor any negative insights in utilizing ICT for
the learning of English language. Chomsky (2014) has stated that our language is
constantly, inevitably, and naturally changing, transforming and becoming more
adaptive to its users due to the changes in our contemporaries. Social network sites
have become the main means of communicating and a way to maintain a social life
(Li and Croucher, 2020).

So, we can say that social media becomes very essential for the students to learn
English language. This study aims to investigate the abilities of the students to use
social media that directly associate to improve their skill of English language.

Statement of Problems

Though most of the people use social media in the present day’s world, it can create a
lot of problems or contradiction on societies. Many language researchers and experts
argue that besides the usefulness of using social media in improving English language,
it may ruin the potentialities of the students and their creativity in academic field.

Objectives of the Study
In the above context, the objectives of the study are given below.
1. To study the English language in academic field based on social media

2. To explore the effectiveness of social media in learning English language
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Research Questions

1. To what extent do the students access the tools of social media?

2. How do the students use social media to learn English language?

3. Can you tell the elements that influence the usage of social media?

4. How are the students engaged to use social media to develop English language?
Significance of the Study

The study shares our case of using social media in English language teaching and
explores the use of social media for English language learning. It recommends
possible learning activities through social media. Face book, Youtube, Blogs, Twitter,
Instagram, Whats App etc. were widely used in teaching English language. The study
develops the culture of using social media in learning English language. It mainly
helps to develop English language through social media.

Research Methodology

The design of this research is mixed both qualitative and quantitative. The investigation
of'this research is to examine and measure the role of social media in learning English
language by the undergraduate students. An online questionnaire was prepared to
collect the data from the respondents. The study was carried among the undergraduate
students of Barun Multiple Campus.

It is based on qualitative research design under survey methods. According to this
method, it is based on the study of language which was used in different social media
by undergraduate students. The researcher used online questionnaires as a research
instrument for collection of data and the collected data was statistically analyzed in
order to find out the reliable result of the study.

The study was conducted at the undergraduate level for English language learners
of Bachelor’s Level though most of the students did not have any prior experience
with social media learning. The sample comprised of 50 students of Barun Multiple
Campus. Out of them, 35 students were girls and 15 students were boys in Bachelor’s
level with their age ranging 18-23 years. The students are all native speakers of
Nepali language. They hardly speak English outside the class. Most of them have a
little interaction with native speaker outside the classroom. Though the classes were
taken online, the examinations were conducted in campus. The percentage of male
students is 30 and female is 70.

102 Barun Journal, Volume 2, April, 2025



ROLE OF SOCIAL MEDIA IN LEARNING ENGLISH LANGUAGE

Quantitative approach to data collection has been employed. It was analyzed applying
the descriptive analysis by counting the answer to find the percentages. Google forms
were used for this survey. The forms were sent to undergraduates of Bachelor’s degree
along with a request to fill the forms through the social media. (Whats App)Then,
the result was properly analyzed. A questionnaire was the tool that was used in order
to collect data. The questionnaire consisted of ten questions. Thick description and
reflective thinking are the two most important elements that have been used while
analyzing and interpreting the data.

Results and Discussion

This section presents the findings of the study and their discussions. In the scheduled
questionnaire, the researchers set certain questions to gain a wide range of answers
and opinions regarding the impact of social media platforms on learning English
language. The raw data collected were analyzed and described on the basis of its
conclusion that how social media helps in learning English language. Majority of the
undergraduate students those who are using social media platforms, communicate
orally or in written forms, discuss or chat to each others.

Fifty students were continuously using different social media for learning English
language learning. Out of 50 students, 35 students were girls and 15 students were
boys.

The given table shows the percentage of different social media users (daily, weekly
or monthly) for learning English language.

Table No. 1: Percentage of Different Social Media Users

S.N. Tools Male (%) Female (%) Overall (%)
1. | You Tube 36% 40% 38%
2. | Facebook 25% 20% 23%
3. | Whats App 20% 15% 17%
4, | Wikis 10% 10% 10%
5. | Instagram 6% 8% 7%
6. |Blogs 3% 7% 5%

Source: Survey, 2025

The table shows that 36 percentage of male students and 40% of female student’s use
You tube in learning English language. The overall percentage of You Tube users is
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38%. Similarly, Face book users are comparatively less than You Tube. 25% of male
and 20% of female students use Face book in learning English. 20% of male and
15% of female students use Whats App. Overall Wikis users are 10% where male
and female students are equal in average. Similarly, few of them use Instagram and
blogs in learning English language.

Based on the table given, You Tube was highly identified as the top English learning
tool of our students. After You Tube, Facebook was also highly used. Whats App was
also used frequently but rest of other social media, like Wikis, Instagram or blogs
were comparatively used less in order to learn English language.

The given table shows that to what extent do the students of BMC have access to
ICT tools?

Table No. 2: Extent the Students of BMC have Access to ICT Tools

S.N. ICT items Yes (%) No (%)
1 | Do you have access to a computer? 20 (40%) 30 (60%)
2 | Do you have a smart phone? 48 (96%) 2 (4%)
3 | Do you have a Tablet? 5(10%) 45 (90%)
4 | Do you have access to the internet 40 (80%) 10 (20%)
5 | Do you use social media? 49 (98%) 1 (2%)

Source: Survey, 2025

In the given table, 40% of the students have computer access and 60% of them do
not have computer access. Similarly, 96% of students have smart phones and 4%
have still no smart phones to access internet. Very less no of students have Tablets
1.e 10%. Similarly, 80% of the students have internet access and 20% of them still
away from internet access. 98% of students use social media and 2% still do not use
social media.

This table shows that how competent are the students using different social media.

Table No. 3 : The Students Using Different Social Media

S.N Social Media Weak | Moderate | Good
1 | I am competent to use You Tube 2 10 38
2 | I am competent to use Face Book 3 9 38
3 | am competent to use Instagram 18 15 17
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4 | I am competent to use What’s App 8 16 26
5 | I am competent to use to use Twitter 23 12 15
6 | I am competent to use blogs 17 17 16

Source: Survey, 2025

The given table shows how competent the students are in using social media tools.
Out of 50 students in our study, 76% of them use You Tube competently. Similarly,
20% of them are moderate and 4% are still weak in using You Tube. Similarly, 76%
of the students are competent in using Face Book and 18% of students are moderate
in using Face Book. And 6% of them are still weak in using it. Comparatively, very
less of them are good at using Instagram. 36% of the students are weak in using it.
30% of them are moderate and 34% of them are good using it. Similarly, 52% of
the students are good using What’s App and 32% of them are moderate and 16% of
them are still weak. Twitter and blogs users are comparatively less in number. 46%
of students are weak

The given shows the number of students how do they use social media.

Table No. 4
S.N. Items Disagree | Agree | Neutral

1 | I use online media to speak with friends 11 2 12

2 | I use online media to speak with family 8 25 17

3 | [ use online media to learn new things 1 40 9

4 | I use online media to learn English 7 30 13
language.

5 |l use online media to pass my free time 19 20 11

6 |l use online media togain knowledge 3 33 13

7 | I use online media because my friends 26 12 12
use it.

8 |l use online media because it is useful 2 40 8
for me.

Above table shows that 22 % of students disagree that they use online media to talk
to their friends. Similarly, 54% of students agree this matter and 24% are in neutral.
16 % of students disagree using the social media for family only and 50% of them
agree this matter and 34% of them are neutral. 2% of the students disagree using
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social media in useful things where 80% agree this matter that they use social media
for useful things. 60% of students agree that they use social media to learn English
language in item no. 4. Similarly, for item no.5, 38% of students disagrees in social
media to spend their free time where as 40% of the students agree and 22% of students
are neutral in this item. 66% of students use social media for gaining knowledge and
6% students disagree on this matter and 28% of students are neutral. 52% of students
disagree about using social media to copy their friends and 24% of them still agree
that they use social media because their friends use it. 12% of students are neutral
in this matter. For the item 8, ‘I use online media because it is useful for me,” 80%
students agree that social media is really useful.

The given table shows that how the students use social media to learn English
language?

Table No. 5
S.N. Items Yes (%) No (%)
I like to use English when I use social media. 40 (80%) | 10 (20%)
2 | I improve my speaking skill using social 38 (76%) 12 (24%)
media.
3 | I feel good writing in English. 36 (72%) 14 (28%)

Social media helps me to improve my English. | 44 (88%) 6 (12%)
5 |1 frequently post in face book to improve my 34 (68%) | 16(32%)
writing skill.
6 | I believe that social media is the right platform | 48 (96%) 2 (4%)
to improve English language.

7 | Social media develops interaction with 43 (86%) 7 (14%)
classmates and lectures; helping in my
academic performance.

8 | I am confident correcting my mistakes on 36 (72%) 14 (28%)
social media.

Source: Survey, 2025

Based on the table 5, it is clear that 80% of the respondents use English language
when they use social media. But still 20% of the students hardly use English language
while using social media. Similarly, it seems that students improve their speaking
skill through social media. 76% of the students agree and still 24 % of them have
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problem in learning speaking through social media. The study tells that 72% of
students feel good in writing in Facebook.

The study reveals that 88% of students feel that social media has improved their
English and 12% of them are not sure about it. Similarly, 96% of students are sure
that social media has improved their English best and 4% of them have not improved
their English through social media. Majority of the students feel that social media has
helped them interacting in English with their teachers, colleagues and lecturers, i.e
86% The percentage of the students who are confident correcting their mistakes on
social media is 72% and 28% of them still cannot correct mistakes on social media.

Final results confirmed that the utilization of social media has been significantly
perceived in learning English language in terms of writing style, reading skills,
listening and lexical variation, communication skills and grammar usage. So, this
study identified the impact of social media on learning English language. Hence,
the study suggests that the positive impacts of various social media platforms might
be taken into consideration to enhance their skills in the English language and help
the college students to improve their personality too.

Conclusion and Implication

The current investigation aimed to explore the role of social media among the
undergraduates in learning the English language. In the study, all the popular social
media platforms like Facebook, Twitter, Instagram, YouTube, Whats App, blogs etc
were taken into consideration, and it was investigated whether they learn English
using social media. A remarkable finding is that most of the undergraduates think
that they learn English language when they use social media platforms, such as
WhatsApp, Facebook, Instagram, YouTube but some of them find Facebook to be a
waste of time. They also learn interesting words, phrases, or sentences from social
media and copy them in their notebooks. Moreover, the attitude of the students
toward the social media platforms is comparatively encouraging and positive. They
also feel that social media is one of the best ways to practice English language. To
sum up, social media has a great role in learning English. The outcome of this study
recommends that the learners must be motivated to engage themselves to use social
media in English to master this language and improve their English proficiency.

Findings of the study contributed that English language is learnt through social
media. Final result confirmed that the undergraduates have perceived the utilization
of social media to have positive impact in learning English language in terms of
writing style, reading skills etc.
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ABSTRACT

This chapter provides an overview of the Status and Application of Information and
Communication Technology (ICT) at Barun Multiple Campus (BMC), Khandbari.
With the rapid advancements in technology. integrating ICT into education and
administration has become essential for enhancing teaching quality. streamlining
administrative tasks, and developing a modern educational environment. Barun
Multiple Campus, located in a rural region of Nepal, has been making efforts to
incorporate ICT into its academic framework. though challenges persist in terms
of infrastructure and digital literacy. Barun Multiple Campus, a community-based
institution in the eastern region of Nepal. acknowledges the growing importance of
ICT in the educational sector. Given its rural location and resource limitations, the
institution has faced barriers in fully leveraging technology for education. This chapter
aims to evaluate the status of ICT at BMC and analyze its application in various
academic and administrative domains. This study aims to evaluate the current state of
ICT infrastructure and resources at BMC, assess the implementation and use of ICT
in teaching and learning. investigate how ICT is applied in administrative activities,
understand the level of ICT skills among faculty members and students, identify
barriers to the effective adoption of ICT, and offer recommendations for enhancing
ICT integration. The research follows a descriptive study design, collecting both
qualitative and quantitative data. A combination of surveys, interviews, and document
analysis was used. Questionnaires were distributed to the faculty, staff, and students,
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while interviews with administrative personnel provided additional insights into
the ICT challenges and practices, Document reviews of campus policies and ICT-
related resources were conducted to understand the institutional approach towards
technology integration. The basic ICT infrastructure is in place but insufficient to
fully support all educational and administrative activities, while some faculties
incorporate ICT in teaching. there is a need for further training and resources, and
limited internet bandwidth, along with a lack of advanced ICT tools, hinders further
progress. Although BMC has made strides in incorporating ICT. further investments
and strategic planning are crucial for overcoming existing challenges and ensuring
the effective use of ICT for educational and administrative advancement. This chapter
concludes with recommendations for improving ICT infrastructure. increasing faculty
training, and expanding the ICT curriculum.

Keywords: information and communication technology (ICT), digital learning,
ICT infrastructure, higher education, ICT challenges, smart campus

INTRODUCTION
Background of the Study

In the rapidly evolving digital era, Information and Communication Technology (ICT)
has become an essential pillar in modern education systems, enabling new methods
of teaching, learning, and institutional management (Selwyn, 2012). The strategic
integration of ICT is especially significant for institutions like Barun Multiple Campus
(BMC) in Khandbari, Nepal, as it seeks to enhance both academic quality and
operational efficiency. ICT not only offers flexible access to learning resources but
also fosters collaboration and innovation among students and faculty (Sangra et al.,
2012). Despite its growing global significance, the adoption of ICT in Nepalese
higher education, especially in community campuses, has been slow and inconsistent
due to infrastructural, financial, and policy limitations (Kunwar, 2020; UNESCO,
2011). The Government of Nepal has acknowledged the role of ICT in promoting
equitable and quality education, as reflected in its School Sector Development Plan
2016—-2023 (Ministry of Education, Science and Technology [MoEST], 2019).
However, campuses like BMC still face challenges in ICT infrastructure, internet
reliability, and faculty digital readiness. This scenario reflects a common struggle
across developing nations, where the digital divide hampers the full utilization of ICT
tools in academic environments (OECD, 2015; World Bank, 2018). A study by Kozma
(2008) emphasizes the importance of national policies that align ICT integration with
educational goals. However, BMC’s context mirrors a gap between policy and practice,
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where ICT remains underutilized despite its inclusion in national frameworks. Data
from the Nepal Telecommunications Authority (2022) show a substantial growth in
digital connectivity in urban centres, but rural academic institutions continue to lag
behind in consistent, high-speed internet access. Alam (2016) also highlights that the
mere availability of ICT tools does not automatically lead to improved educational
outcomes unless there is substantial institutional commitment and teacher training.

In the context of the COVID-19 pandemic, the role of ICT in education became even
more pronounced, as distance learning and digital classrooms became a necessity
rather than an option (Amidst COVID-19, 2021). For BMC, the pandemic revealed
both the potential and the limitations of its digital infrastructure. According to the
World Bank (2018), digital transformation in Nepal is still in its formative stages,
which directly affects institutions like BMC when attempting to implement modern
ICT-based educational practices. Therefore, examining the status and application
of ICT at BMC is not only timely but also necessary for identifying gaps, refining
policies, and proposing targeted solutions to strengthen the campus’s capacity for
digital education. Information and Communication Technology (ICT) has emerged
as a pivotal tool for enhancing the efficiency and effectiveness of education globally.
Integrating ICT into academia not only fosters a more dynamic and interactive learning
environment but also prepares students to excel in an increasingly technology-driven
world. The proliferation of ICT in education aims to address challenges such as limited
access to educational resources, outdated pedagogies, and the need for modernized
learning methodologies. This research investigates the status and application of ICT
at Barun Multiple Campus (BMC), Khandbari, as part of its commitment to aligning
with these global trends.

Barun Multiple Campus (BMC), a community campus affiliated with Tribhuvan
University, is situated in Khandbari Municipality Ward No. 8, Sankhuwasabha
district, Koshi province, Nepal. Established with the vision of providing accessible,
affordable, and quality education to students in remote areas, BMC has become a
vital educational institution in the region. It offers a range of academic programs,
including Bachelor’s in Humanities and Social Sciences, Education, and Management,
alongside Master’s programs in Education with specializations in English, Nepali,
Health, and Educational Planning and Management (EPM). Additionally, since 2051
B.S., the campus has been running a +2 program for class 11 and 12. Currently, BMC
serves over 1,000 students, predominantly from economically disadvantaged and
backward communities, reflecting its commitment to inclusive education (Barun
Darpan, 2024).
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ICT infrastructure and utilization at Barun Multiple Campus are critical for meeting
the needs of its diverse student population. The campus has recognized this importance
by proposing several ICT initiatives, such as enhancing computer networks, adding
smart classroom technologies, and expanding internet connectivity. These initiatives
aim to provide comprehensive learning opportunities while bridging the digital
divide in rural Nepal. Furthermore, planned ICT activities include launching B.Ed.
ICT classes, offering computer science courses for +2 management students, and
introducing Tribhuvan University-certified ICT training programs (Barun Darpan,
2024). Despite these efforts, BMC faces challenges such as limited infrastructure,
insufficient trained faculty, and inadequate resources. This study seeks to explore
the current status of ICT at BMC, evaluate its implementation in teaching and
administration, and propose recommendations for its optimal utilization. By doing
so, the research will contribute to the campus’s ongoing efforts to integrate ICT into
its educational framework and improve overall institutional performance.

Statement of the Problem

The integration of Information and Communication Technology (ICT) into education
has become essential for fostering innovation, improving learning outcomes, and
ensuring equitable access to resources. However, at Barun Multiple Campus (BMC),
the adoption and application of ICT face significant barriers, such as limited
technological infrastructure, lack of trained personnel, and resource constraints.
These limitations hinder the effective utilization of ICT in teaching, learning,
and administrative processes. Moreover, understanding the current status of ICT
implementation and identifying gaps in its application are crucial for developing
strategie interventions. Thus, the problem addressed by this research is: “What is the
current status of ICT infrastructure and its application at Barun Multiple Campus,
and how can it be enhanced to support academic and administrative functions?”

Objectives of the Study

e To assess the current status of ICT infrastructure and resources within
Sankhuwasabha and at Barun Multiple Campus.

» To evaluate the ICT status of students and application of ICT in teaching,
learning, and administrative practices at the campus.

» To propose strategies for improving the integration and utilization of ICT in the
campus’s educational and operational frameworks.
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* To explore recommendations for utilizing smart digitization technologies to
enhance campus management, administration, teaching, learning, research, and
student services.

Significance of the Study

This study on the status and application of Information and Communication
Technology (ICT) at Barun Multiple Campus (BMC). Khandbari, holds significant
academic, institutional, and policy implications. It provides valuable insights into
the current ICT infrastructure, its utilization in teaching-learning processes, and
administrative efficiency. Understanding the existing ICT landscape at BMC will
help campus management and policymakers identify strengths and gaps, facilitating
data-driven decision-making for future investments in digital resources. This research
is particularly beneficial for faculty members and students, as it highlights the role
of ICT in enhancing learning experiences, fostering digital literacy, and improving
academic outcomes. Additionally, the findings can contribute to institutional
development by recommending strategies to optimize ICT integration, ensuring
equitable access to digital tools. The study also serves as a reference for other
community campuses facing similar challenges, promoting best practices in ICT
adoption for higher education in Nepal.

RESEARCH METHODOLOGY

The methodology employed in the study of the status and application of Information
and Communication Technology (ICT) at Barun Multiple Campus utilizes a mixed-
methods approach, combining both quantitative and qualitative techniques. This
design enables the research to collect measurable data related to ICT infrastructure
and usage while also gaining in-depth insights from key stakeholders such as faculty,
students, administrators, parents, and donors. Quantitative methods are used to
assess the availability and use of ICT resources, while qualitative methods explore
experiences, challenges, and suggestions for ICT improvement.

The research targets a diverse population that includes students from all academic
levels, faculty and administrative staff, members of the Campus Management
Committee (CMC), parents, donors, and telecom resource persons. Stratified sampling
is used to ensure balanced student representation, while purposive sampling is applied
for selecting individuals with specific roles and insights. The expected sample size
ranges from 30 to 150 students, 15 to 25 faculty/staff, 5 to 7 CMC members, 10 to
15 parents, and 2 to 3 donors and telecom experts.
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Multiple data collection methods are adopted, including direct observation of ICT
infrastructure and digital resources, structured surveys for students, focus group
discussions (FGDs) with faculty and staff, and semi-structured interviews with
stakeholders. These tools help gather data on ICT access, usage behavior, user
satisfaction, and institutional perspectives. Observational checklists and Likert-scale
survey questionnaires are employed, along with open-ended guides for FGDs and
interviews.

For data analysis, descriptive statistics are applied to summarize the quantitative data,
while thematic analysis is conducted on qualitative responses to identify patterns and
recurring themes. Direct quotes from participants enhance the richness of qualitative
findings. The results are visually represented using tables, bar diagrams, and pie charts
to make the data more accessible and interpretable. Tables summarize usage patterns,
bar diagrams compare ICT use across groups, and pie charts show the proportional
distribution of resources and satisfaction levels.

Ethical considerations are carefully addressed through informed consent,
confidentiality of responses, and compliance with ethical guidelines set by Barun
Multiple Campus and Tribhuvan University. However, the study acknowledges
limitations such as the possible non-availability or unwillingness of respondents and
the evolving nature of ICT, which may affect the findings. Despite these challenges,
the methodology is structured to provide a reliable and holistic evaluation of ICT
practices and inform strategic improvements at the campus.

RESULT AND DISCUSSION
ICT and Internet Status in Khandbari and Sankhuwasabha

Sankhuwasabha district in eastern Nepal has witnessed significant strides in
Information and Communication Technology (ICT) infrastructure development in
recent years. This has led to improved connectivity, facilitated communication, and
contributed to socio-economic development.

Internet Services:

Availability: Three primary internet service providers cater to the district: Fiber-to-
the-Home (FTTH), Asymmetric Digital Subscriber Line (ADSL), and 4G wireless
routers.

Capacity: FTTH connections offer high-speed internet ranging from 50 Mbps to 1
Gbps. providing robust bandwidth for residential and commercial use. Leased lines
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cater to businesses and institutions with bandwidth requirements ranging from 2
Mbps to 100 Mbps.

Coverage: FTTH services are widely available in major towns like Khandbari.
Tumlingtar, Manebhanjyang, and Chainpur. Expansion is ongoing in areas like
Chewa. Arunthan. Sekaha. Panchkhapan, and Barhabise.

Mobile Network Infrastructure:

Tower Deployment: A total of 31 towers (2G and 4G) are strategically located
throughout the district, ensuring widespread coverage.

Table 1: Distribution

SN | Municipality | Towers no. | SN | Municipality Towers no.

1 |Dharmadevi |3 towers 6 | Sabhapokhari |2 towers

2 | Madi 2 towers 7 | Chichila 3 towers

3 | Chainpur 3 towers 8 | Makalu 6 towers

4 | Khandbari 5 towers 9 |Silichong I tower (\.mth I under
construction)

5 | Panchkhapan |2 towers 10 |Silichong 2 towers (with 2
under construction)

Source: Nepal Telecom, Khandbari

The expansion of network coverage across the district has significantly improved,
with most areas now having access to basic telecommunications infrastructure.
However, some remote regions still face connectivity issues due to difficult
geography and sparse population, limiting the reach and reliability of network
services in those zones.

In terms of service provision, the district has recorded notable progress. By the
fiscal year 2080 (2023/2024), there were 151 post-paid and 4,200 prepaid mobile
SIM card users. Fiber-to-the-home (FTTH) services were also growing, with 151
new connections established and 365 existing PSTN lines successfully migrated
to FTTH. Additionally, 50 households subscribed to NTTV services bundled with
internet access. To extend connectivity to hard-to-reach locations, 71 Namaste
Wireless Routers were distributed in Bhotkhola, Makalu, and remote areas of
Bhojpur district. In a move to support education, 21 free mobile SIM cards were
distributed to students who had completed their Secondary Education Examination
(SEE). Network modernization efforts included migrating 240 Sky Phone exchanges
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from DMA to GSM technology, enhancing service quality. For internet users, 12
WHBB SIM cards were issued, bundled with affordable NRS.90 recharge and
60GB data packages priced at NRS.800.

Despite these advances, several challenges persist. Solar-powered communication
towers, while eco-friendly, are susceptible to outages during the rainy season due
to insufficient sunlight. Additionally, unstable electricity supply in remote areas
continues to affect network uptime. Another ongoing issue is the delay in maintenance
work, which hampers consistent and reliable service delivery, especially in isolated
regions. Addressing these challenges is critical to achieving more inclusive and
dependable connectivity across the district.

Table 2: Key ICT and Internet Statistics in Sankhuwasabha (2080)

SN Particular Number
1 |Postpaid Mobile SIM Card 151
2 | Prepaid Mobile SIM Cards 4200
3 | FTTH New Connection 151
4 | PSTN Migration to NT Fiver 365
5 |NTTV with Internet 50
6 | Namaste Wireless Router Distributed to Bhotkhola, Makalu 71

and Remote Places of Bhojpur
7 | Free Mobile Sims Distributed after SEE Students 21
8 | Sky Phone Exchange (DMA to GSM Migration) 240
9 | WHBB SIM Card for Internet Users in NRS.90 and 60GB 12
Data Pack in NRS.800

Source: Nepal Telecom, Khandbari
Table 3: Abbreviations

SN | Abb. Full Form SN | Abb. Full Form
N i e e
I R e
3 |MB Megabyte 8 |GB Gigabyte

4 | ADSL ?Egg?g;;iiﬁigital ? MBPS | Megabits per second
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SN | Abb. Full Form SN | Abb. Full Form
Global System

5 |FTTH |Fiber-to-the-Home 10 | GSM for Mobile
Communications

Source: Nepal Telecom, Khandbari

Sankhuwasabha has made significant strides in improving ICT infrastructure and
internet connectivity. However, while network coverage has reached some areas in
Makalu, Bhotkhola. and Sabhapokhari rural municipalities, challenges remain. Remote
locations with low population density often lack adequate coverage. Additionally,
network outages are a recurring issue. Solar-powered towers experience interruptions
during the rainy season due to insufficient sunlight, and unstable electricity supply
in remote areas further disrupts network connectivity.

Barun Multiple Campus

Barun Multiple Campus (BMC) was established in 1986 as a community-based,
non-profit institution in Khandbari, Sankhuwasabha. Situated in a scenic location
overlooking the Makalu range. BMC offers a range of programs, including 2.
Bachelor’s degrees in Humanities. Social Sciences, Management, and Education,
and a Master’s in Education. Founded through the collective efforts of the community.
BMC aims to provide accessible and affordable quality education to students from
remote areas. With a focus on inclusivity, it encourages the participation of female
and minority students. Currently, the campus has 918 students and employs 29 faculty
members and 6 staff.

BMC’s vision is to achieve national recognition for its academic excellence and
its role in developing professional and community leaders. Its mission emphasizes
producing skilled professionals through scholarly and research-oriented activities.
Key goals include financial sustainability, improved infrastructure, and a conductive
learning environment.

Table No 4: Students Number in Barun

Level/Semester Total
SN Facu‘ty/PrOgramS 11/15t/Sem 12/2nd/Sem 3rd/Sem 4th/Sem
+2 (Higher Secondary) 153 209 - - 362
2 | B.A. 14 15 13 05 47
3 |B.Ed. 94 83 79 52 308
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4 |BBS 48 48 43 23 162
5 [M.Ed. 14 14 05 06 39
Total 323 369 140 86 918
Source: Barun Darpan, 2080/81
Table 5: ICT Infrastructures of Barun Multiple Campus
Category Items Quantity Notes
Computers (Desktops) - 2 ) ) )
Hardware | Running Consider specifications:
RAM, storage, processor
Computer (Laptops)
Printers (Laser) 3 Ensure compatibility with
Printer (Inject) 1 operating systems
Printer (Dot Matrix) 1 Ensure compatibility with
Photocopier operating systems
Multimedia Projectors 3 High-brightness, good
resolution for presentations
Smart TV 7 For. engaging classroom
activities
Scanners 1 For (‘hgltlzmg documents
and images
Solar Energy .
(Uninterruptible Power 3200 |To Protect equipment
Watt | during power outages
Hardware | Supply)
Teacher Mice 5 To teach large number of
students
Router 2 For internet connectivity
and network management
Surveillance System .
(CCTV) 8 Security System
Speakers with 5 For individual use or group
Microphones activities
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Category Items Quantity Notes
T s . With .
Shiksha' Software Licenses Operating System
Antivirus Software .Wlth To protect computers from
Software Licenses | malware
Video Conferencing Free of | For online meetings and
Software (Google Meet) Use classes
USB Drives 16 GB- | For data storage and
16 transfer
Peripherals ;
External Hard Drives 2 For data backup and storage

Source: EMIS Section, Barun Multiple Campus

ICT Status of Students and Application

ICT Concept and Use of Mobile/Computer

Table 6
SN Indicators/Level 11 ;(/){,/20 ?Of):‘;; 11310330 %(ﬁi

1 | Clear Concept of ICT 86.66 100 100 88.88
2 |No Clear Concept of ICT 13.33 - - 11.11
3 | Own Apple Mobile Phone 3.33 10 - 11.11
4 |Own Smart Mobile Phone 56.66 70 80 55.55
5 | Own Basic Mobile Phone 30 20 20 22.22
6 | Not Any Mobile Phone 18 - - -
7 | Own Personal Laptop Computer - 10 20 50
8 | Own Personal Desktop Computer - - - -
9 |Not Any Personal Computer 100 90 80 50

Source: Survey, 2080/81
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Figure 1 ICT Concept and Use of Mobile/Computer
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The data reveals the ICT concepts and use of mobile and computer devices among
students across all levels. While most students have a clear concept of ICT (86.66%
in 11/12 and 100% in B.Ed. and BBS), a small percentage in 11/12 and M.Ed. still
lack clarity (13.33% and 11.11%, respectively). Smart mobile phones are widely
owned, particularly by BBS students (80%), while basic phones are more common
among 11/12 students (30%). The absence of mobile phones is notable in 11/12 (18%)
but absent in other levels. Ownership of personal laptops is minimal in lower levels
but rises to 50% in M.Ed., while desktop ownership is non-existent across levels. A
majority lack access to any personal computer, particularly in lower levels like 11/12
(100%) and B.Ed. (90%). These findings suggest the need for improved access to
ICT devices, particularly for 11/12 and B.Ed. students, to bridge the digital divide.

Use of ICT and Social Networks
Table 7: Use of ICT and Social Networks

SN Indicators/Level 11 ;(/){,/20 130}?:}0 113?; %5;1
1 | Use most of Social Networks 33.33 66 60 50
2 | Use Only Face book and Messenger | 50 40 40 50
3 | No Use any Social Networks 16.66 - - -
4 | Use ICT for Entertainment 20 40 40 27.77
5 | Use ICT for Information 43.33 50 40 88.88
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. 11/12 | B.Ed. BBS | M.Ed.
SN Indicators/Level 100% | 100% | 100% | 100%
6 | Use ICT for Communication 13.33 10 60 22.22
7 | Use ICT for Study 50 70 87.7 94.44
8 | Email Account and Using 43.33 80 87.7 88.88
9 | Email Account but Not Using 10 20 - -
10 | Not Email Account 36.66 - - -
Source: Survey, 2080/81
Figure 2 Use of ICT and Social Networks
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The data highlights ICT and social network usage across educational levels. A
significant percentage of students use multiple social networks (66% in B.Ed. and 60%
in BBS), though a notable portion in 11/12 relies only on Facebook and Messenger
(50%), ICT is primarily used for information gathering (88.88% in M.Ed.) and study
purposes (notably high at 94.44% in M.Ed.). with lower usage for entertainment and
communication. Email account usage is prominent in higher education levels (88.88%
in M.Ed. and 87.7% in BBS), but a significant proportion in 11/12 either do not use
email (36.66%) or underutilize it (10%). These findings suggest the importance
of expanding ICT literacy, particularly among 11/12 students, and diversifying its
applications beyond study and entertainment.
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Use of Internet Facility
Table 8: Use of Internet Facility

. 11/12 | B.Ed. | BB M.Ed.
SN Indicators/Level 1 0(/)% 10 0;) 1 00°SA, 1 00;’
1 |Use FTTH 53.33 60 60 27.77
2 | Use Mobile Data 40 40 40 72.22
3 | Good Speed of Internet 33.33 30 40 16.66
4 | Poor and Unstable Speed of Internet | 56.66 60 60 88.88
5 | No Free Internet Facility in Campus | 76.66 50 80 16.66
6 | Free Internet Facility in Campus 26.66 40 20 16.66
7 | No Connected E-Library 66.66 70 60 77.77
8 | Connected E-Library and Using 20 20 20 27.77
9 | Connected E-Library but not Using 10 10 - -
10 | Using Mobile Banking 16.66 40 60 94.44
11 | Unknown of Mobile Banking 83.33 60 40 5.55

Source: Survey, 2080/81

Figure 3 Use of Internet Facility
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The data reveals insights into internet usage across different educational levels.
While all levels utilize the internet. FTTH and mobile data are the primary access
modes, with higher mobile data usage in M.Ed. (72.22%). Internet speed is a major
challenge, as most students report poor and unstable connections (highest at 88.88%
in M.Ed.) Free internet facility in the campus is limited, with low usage (26.66% in
11/12 and 16.66 in M.Ed.), and e-library connectivity and usage remain underutilized,
with many either not connected or not using the resource. Mobile banking is widely
used in M.Ed. (94,44%) but significantly less in 11/12 (16.66%). where awareness
is minimal. These trends emphasize the need for enhanced campus imenet services,

promotion of digital literacy, and improved e-library access.

ICT Training, Connect to Study and Teaching Learning

Table 9: ICT Training, Connect to Study and Teaching Learning

SN Indicators/Level 11 ;(/){,/20 ﬁ)g‘;’ 1]3?;) %(ﬁi
1 | School Level ICT Education 36.66 20 - 11.11
2 | Basic Level ICT Training 23.33 30 20 44.44
3 | Diploma Level ICT Training 23.33 40 80 22.22
4 | Advanced Level ICT Training - 10 - 16.66
5 | No ICT Education or Training 16.66 - - 5.55
6 | Watch Violence/Sex Site 30 10 60 38.88
7 | More Teachers Connect ICT 20 10 20 -
8 | Less Teachers Connect ICT 46.66 60 80 77.77
9 | No Teachers Connect ICT 36.66 30 - 22.22
10 | More Teachers Use ICT Tools 16.66 20 40 -
11 | Less Teachers Use ICT Tools 26.66 40 60 72.22
12 | No Teachers Use ICT Tools 50 40 - 27.77
Source: Survey, 2080/81
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Figure No. 4. ICT Training, Connect to Study and Teaching Learning
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The data highlights varied ICT training and integration into teaching and learning
across educational levels. A significant portion of students (36.66% in 11/12 and
20% in B.Ed.) received ICT education at the school level, while diploma-level ICT
training is more prominent in higher levels (80% in BBS). Advanced-level ICT
training remains minimal, with low participation across all levels. ICT connection
among teachers is limited, as “less teachers connect ICT is most notable in B.Ed.
BBS. and M.Ed. (60%, 80%, and 77.77% respectively). Similarly, the use of ICT
tools by teachers is minimal, with “no teachers use ICT tools” highest in 11/12 (50%).
Concerningly, students from all levels report exposure to inappropriate content
(violence/sex sites), particularly in BBS (60%). This data underscores the pressing
need for comprehensive ICT training and responsible digital literacy programs for
both teachers and students across all academic levels. Strengthening ICT integration in
pedagogy, ensuring safe internet practices, and fostering ethical digital citizenship are
essential steps toward enhancing educational quality and safeguarding learners from
harmful online content. Additionally, institutional efforts must focus on upgrading
infrastructure, encouraging teacher engagement with ICT tools, and embedding digital
skills in curricula to bridge existing gaps and prepare students for an increasingly
digital world.
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ICT Awareness and Needs in Campus

Table 9: ICT Awareness in Campus

. 11/12 | B.Ed. | BBS | M.Ed.

SN Indicators/Level 100% | 100% | 100% | 100%
1 |Need ICT Course/Training in Campus | 100 100 100 100
2 | Need to Digitize the Campus 96.66 100 100 100
3 | Aware to Cyber Crime 76.66 90 100 100

4 | Aware to Cyber Law 73.33 50 100 88.88

5 | Aware to Digital Account Hacking 70 20 60 77.77

Source: Survey, 2080/81

Figure 5 ICT Awareness and Needs in Campus
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The data highlights a unanimous need for ICT courses and campus digitization across
all educational levels, reflecting strong awareness of ICT’s importance. Awareness
of cybercrime is high, especially in BBS and M.Ed. (100% each), but lower among
11/12 (76.66%) and B.Ed. students (90%), Cyber law awareness shows significant
variation, with BBS achieving full awareness (100%) while only 50% of B.Ed.
students are informed. Awareness of digital account hacking is highest in M.Ed. (b
relatively low in B.Ed. (20%) and 11/12 (70%), indicating a knowledge gap among
lower levels. These insights underline the necessity for targeted ICT and cyber-
security education, especially for earty and intermediate students.
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ICT Problems. Facing in Campus

The campus is experiencing several ICT-related challenges that hinder effective
digital education and overall academic developmem. The key issues include.
Lack of Essential ICT Infrastructure The campus lacks a smart notice board and
interactive board, making information dissemination and interactive learning less
effective. Additionally, not enough smart TVs are available for modem teaching
methods. Inadequate Internet Access Limited internet access affects students’
and facuhies” ability to engage in online learning, research, and digital activities.
Absence of ICT Labs and Classrooms-The campus does not have a dedicated ICT
lab and classrooms, restricting hands-on practical training and advanced digital
leaming opportunities. No Implementation of ICT Courses-ICT courses have not
yet been implemented. which prevents students from acquiring essential digital
skills necessary for academic and professional growth. Shortage of ICT Tools
and Materials The campus lacks sufficient ICT tools and materials, making it
difficult to integrate technology into daily learning and administration. Outdated
and Inefficient Software Systems There is no cloud-based system software, and
the existing “Shiksha’ software has not been upgraded, leading to inefficiencies
in campus management and student records. Limited E-Library and Learning
Management System (LMS) The absence of a fully functional e-library system and
LMS prevents students and faculty from accessing digital learning resources and
managing online coursework efficiently. Lack of ICT-Trained Faculty and Staff-The
faculty and staff have not received adequate ICT training, reducing their ability
to integrate technology into teaching. research, and administrative tasks. Lack of
Enough E-Resources The campus does not have sufficient e-resources. restricting
students’ access to digital textbooks, research articles, and other academic materials
necessary for effective study.

Addressing these ICT challenges is critical for enhancing digital learning, improving
administrative efficiency, and keeping up with modern educational standards. Investing
in infrastructure, software upgrades, faculty training, and course implementation will
significantly improve the digital capabilities of the campus.

Strategies for Enhancing ICT Integration and Utilization at Barun Multiple
Campus

To improve the integration and utilization of ICT in the educational and operational
frameworks of Barun Multiple Campus, the following strategies measures should
be implemented:
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Strengthening ICT Infrastructure

Install smart notice boards, Interactive boards, and additional smart TVs in classrooms.
Ensure high-speed internet access across the campus by expanding FTTH and Wi-Fi
connectivity and establish a dedicated ICT lab and smart classrooms equipped with
modern digital tools

Implementing ICT-Based Academic Programs

Introduce ICT-related courses in undergraduate and graduate programs. Offer certified
digital skills training for students and faculty to enhance employability and research
capabilities and develop and integrate a Learning Management System (LMS) for
online coursework, assessments, and collaboration.

Enhancing Digital Resources and E-Library Access

Upgrade and expand the campus e-library with access to national and international
journals, e-books, and research databases. Provide adequate digital teaching-learning
materials for faculty and students and implement cloud-based academic management
systems for data security and easy access to academic resources.

Faculty and Staff Capacity Building

Conduct regular ICT training workshops for faculty and administrative staff.
Encourage faculty to use blended learning techniques incorporating digital tools in
teaching and provide incentives for teachers who actively integrate technology in
education.

Improving Campus Digital Administration

Upgrade the existing ‘Shiksha’ software for better academic and administrative
management. Implement a cloud-based digital record-keeping system for improved
efficiency and automate routine administrative tasks such as attendance, result
processing, and fee management using ICT tools.

Promoting ICT Awareness and Cyber Security

Conduct seminars and awareness programs on cyber laws, digital security, and data
protection for students and staff and implement cyber-security policies to safeguard
academic and administrative data.

By implementing these strategies. Barun Multiple Campus can transform into a
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digitally empowered institution that enhances learning, teaching, research, and
administration while ensuring its sustainability in the digital era.

Recommendations for Utilizing Smart Digitization Technologies at Barun
Multiple Campus

To enhance campus management, administration, teaching, learning, research, and
student services. Barun Multiple Campus should adopt smart digitization technologies
that improve efficiency, accessibility, and overall academic experience. Below are
key recommendations:

Smart Campus Management & Administration

The introduction of a Campus Management System (CMS) is proposed to digitize
and streamline key administrative and academic functions. This integrated platform
will manage processes such as admissions, student attendance, financial operations,
and human resources, resulting in improved efficiency, transparency, and service
delivery across the campus. To further enhance the institution’s digital capacity,
the existing Shiksha software will be upgraded into a cloud-based system. This
upgrade will offer greater data security, real-time backup, and remote accessibility,
enabling users to manage information seamlessly from any location with internet
access. The adoption of an E-Governance Framework will promote a paperless
environment by incorporating online approvals, digital signatures, and workflow
automation. This transition will simplify administrative procedures for faculty
and staff, reduce paperwork, and improve the speed and accountability of internal
operations. Automated notifications and alerts will be deployed through email, SMS,
and mobile applications to ensure timely communication with students and staff.
This smart system will deliver instant updates on academic schedules, administrative
announcements, and emergency alerts, fostering better engagement and coordination.

Finally, the implementation of smart energy and security systems will include CCTV
surveillance, biometric entry systems, and energy-efficient technologies. These
upgrades aim to bolster campus safety while ensuring optimal energy consumption,
contributing to a secure and sustainable educational environment.

Digital Teaching & Learning Enhancement

To enhance digital teaching and learning, the implementation of a Learning
Management System (LMS) such as Moodle, Google Classroom, or Blackboard is
recommended. An LMS will support interactive teaching by enabling the management
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of assignments, quizzes, discussions, and virtual collaboration between students and
faculty in a centralized digital space. A hybrid learning setup will be introduced by
equipping classrooms with modern tools like interactive whiteboards, smart TVs,
and video conferencing systems. This setup will enable blended learning, combining
traditional face-to-face instruction with online learning experiences to accommodate
diverse student needs and schedules. To support flexible and accessible education,
digital content development will be prioritized. Faculty members will be encouraged
to produce and share e-learning materials, including recorded lectures and online
course modules. This initiative will ensure that students can revisit lessons and learn at
their own pace, regardless of location. The introduction of virtual labs and simulations
will further enrich academic experiences, particularly for science, business, and IT
programs. These virtual environments will allow students to perform experiments
and practice skills online, bridging gaps caused by limited physical lab access.

Finally, Al-powered student analytics will be utilized to monitor academic
performance, attendance, and student engagement through intelligent dashboards.
These tools will help faculty identify at-risk students early and provide tailored
interventions, ultimately improving learning outcomes and retention rates.

Research & Academic Digitization

To strengthen academic and research capabilities, the development of a cloud-based
e-library is essential. This digital platform will provide faculty and students with
expanded access to e-resources, digital archives, and remote access to scholarly
materials. By enabling 24/7 availability of journals, books, and reference content,
the e-library will significantly support academic inquiry and research activities
across disciplines. The integration of Al-assisted research tools such as Grammarly
for writing enhancement, Turnitin for plagiarism detection, and Al-powered data
analytics tools will play a key role in improving the quality and originality of research
outputs. These tools not only ensure academic integrity but also assist in data analysis
and effective communication of research findings. To foster knowledge exchange
and academic networking, research collaboration platforms like Google Scholar,
ResearchGate, and Microsoft Teams will be promoted. These platforms will help
researchers collaborate, share publications, engage in scholarly discussions, and stay
updated with the latest developments in their fields.

Furthermore, the adoption of Open Educational Resources (OERs) will be encouraged.
These free and open-source educational materials will help reduce the financial
burden on students and broaden access to high-quality learning content. OERs also
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promote a culture of knowledge sharing and inclusive education, making learning
more equitable and accessible.

Smart Student Services & Engagement

Digital Student Portal: Develop an Al-enabled student portal for academic records.
timetables, fee payments, and service requests. Al Chatbots & Virtual Assistants:
Use chatbots for real-time student support and inquiries about courses, admissions,
and campus facilities. Online Career & Placement Services: Implement virtual job
fairs, Al-driven career guidance, and online internship portals for students. Wellness
& Counselling Services: Offer digital mental health and counselling services via
Al-driven platforms and telemedicine.

Cyber-security & Digital Ethics

Implement Cyber-security Measures: Deploy firewalls, encrypted communications,
and regular cyber-security training for students and faculty. Digital Ethics &
Responsible Use Policy: Educate users about data privacy. plagiarism prevention,
and cyber-security risks in digital education.

By strategically adopting these smart digitization technologies. Barun Multiple
Campus can significantly enhance education, research, administration, and student
experience. The transition to a digital campus will foster innovation, improve
efficiency, and position the institution as a modern, future-ready educational
centre.

FINDINGS
ICT Infrastructure and Facilities:

Barun Multiple Campus (BMC) has a foundational ICT setup, including computers,
multimedia projectors, and smart classroom equipment. However, there is an urgent
need for additional branded computers, smart TVs. interactive boards, and ICT-
equipped classrooms to enhance teaching and learning activities.

Internet Connectivity and Digital Access:

Limited NT Fiber internet connectivity affects seamless access to digital learning
resources and online academic platforms. Plans are in place to extend internet
access to more locations within the campus to improve efficiency in academic and
administrative functions.
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ICT in Teaching and Learning:

Some faculty members use multimedia projectors and digital materials in their
instruction, but digital teaching methods are not yet fully integrated across all courses.
Structured ICT training programs are required to enhance faculty and student digital
literacy for effective teaching and learning.

Implementation of ICT Course and Curriculum:

BMC has initiated the process of introducing ICT as a core academic course at
different levels, aligning with Tribhuvan University’s approval and guidelines. Plans
are underway to introduce ICT courses in the B.Ed. program, making ICT education
a part of mainstream academic studies. The integration of computer science in the
management faculty for Grade 11 and 12 students has been prioritized, allowing
students to gain foundational ICT skills. Various levels of Tribhuvan University-
certified ICT training courses focusing on employability skills are planned to enhance
students’ career prospects.

Administrative Digitalization:

The campus has started integrating ICT for student data management. Internal
communication, and online information dissemination. Full digital transformation
of campus administration is needed, requiring further resources, training, and
infrastructure upgrades

Challenges in ICT Integration:

Limited budget and funding constraints have slowed ICT expansion, delaying full
implementation of digital learning and ICT infrastructure upgrades. Faculty members
require intensive training on modern ICT tools for effective digital classroom
management. The lack of a dedicated ICT technical team has made troubleshooting
and maintenance a challenge.

Open Access Level-wise ICT Training Courses.

BMC is planning to introduce open-access ICT training programs at multiple levels
to support students, faculty, and community members.

These courses will be categorized into;

Basic ICT Skills Training (for beginners and non-technical users). Advanced ICT
Training (for faculty members and technical students). Digital Skills & Al Training
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(for enhancing research and professional capabilities). The objective is to improve
digital literacy and create a technologically competent academic environment for
students, faculty, and administrative staff.

Future ICT Development Plans:

BMC aims to upgrade its ICT resources, expand internet facilities, and implement
digital training programs across all levels. The campus is actively seeking funding
and collaboration opportunities to accelerate ICT development and infrastructure
expansion. Integration of ICT into research, online learning, and academic projects
is a priority to modernize the institution.

CONCLUSION

The conclusion highlights that Barun Multiple Campus (BMC), Khandbari has made
notable progress in integrating Information and Communication Technology (ICT),
positively impacting both academic and administrative functions. While foundational
ICT infrastructure is in place, further development—such as increased access to
computers, internet, and smart learning tools—is necessary to fully support teaching,
learning, and research.

The campus’s inclusion of ICT as part of the curriculum, especially in B.Ed. and +2
programs, is a strategic step toward building students’ digital competencies. However,
to create a truly digitally literate campus, structured ICT training for both students
and faculty must be prioritized. Challenges remain, particularly in terms of limited
funding, insufficient technical support, and a lack of faculty training, which hinder
full ICT integration.

To address these issues, BMC must secure additional financial resources, conduct
regular digital literacy workshops, and build strategic partnerships to support ICT
development. If these measures are implemented effectively, BMC has the potential
to become a leading example of ICT-based education in rural Nepal, significantly
improving the educational experience and operational efficiency.
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HFHZH! TTE0T ATHR Tfeet! TTSHT HTTH! <ok STt ioheh! TR L G5 TISHT AU =1 He !
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AT YT G e |

140 Barun Journal, Volume 2, April, 2025



TS FERRIIAHT STTITE SFAGHRHT ALV fore=T
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BRI RS

S T T HATHRTT: 3wk Tl SIgeiTeh! STTaRTT
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o, ATHTE FfETER! GI3AT TATITH T TTGHAGTHIR

for=aet ST dig, g TS Teehl, TEHTERIS ¢¥ TSR AT T T ATHIA SIATSIQUaRT,
qTfesteh AT i AT Tk o S3eh WUkl | A1 T <YL TR e R e TeiEs |
TTATS WTSTeRT T OTeft HTSET 37ef
e TS ATl Teietl ggiHT (8 BT ~uTerdT ; fereseft TTreht Irern)
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s o oftg =1s e arTe i fam g | (St gSR st ey BTt qrreeR
AT ) (TTEARRIT, T )
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ITAGHIH AU |
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ST TIHT SRS SAGHR e |

¢.. ATZUTH TMrquT
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gfe=

FTegaTeR! gEfy

T |rTieTeh UiEdeseh! Hohdeh &l (Dasgupta & Sarkar, 2008) | TigTaRIH! el =TT
forTiiEet 1w T TRIT T AT aREdHET SATHTd JHhTs qrewe I T aeR
HA HEAY & (HUSHY, R033) | T, AUTCASTEA! FrehTaI-@ qeTehAT fohRiie® Hig-Taieht
AT T ITHHSHR, AT T fiershgset BTt g0 (YU, R033; Garg & Anand, 2015) |
fereTiiesct AieTarien! TeaTda Ry ¥ ST TEwhTs T R ST Teeh T TS Feed] W
THEAT, HhHOT T STTCHIT AT ST STedT THET 3@ 0+ s (UNICEF, 2019)| ITHior qeiT 1edt
IWWWWWW@(M%on & Fernandes, 2010;3\'“:?(, Ro¢o) |

TTETHT AIEATIRT TTHTs Fvaelt =T shsT: Jfg ¢ Mokt JRag uf, fomrmerr s svraert
TRTET T HEAThT 37T 3T W B (I, R0Y; Kuhlmann et al., 2017) | foreiiiesas i,
o T HANGd ATGTER STTHE TS I RTINSk STHHR] A B, STt
WWI&T&TE@@WWW@(Sommer etal., 2015; ST, R0¢2) | 7Y,
foraieEent AfeTar! IRIET T T SRR ATl TaHT STaEUTeh! LI ATHTNH
T Treey Hifq Fmivenr anfit ated ® (Patel et al., 2006; World Bank, 2018)I AfETart
e HISTHT g NTeh{dieh Sifareh STshaT 21, S FoRTRareeI T SA 7 T SIST SaTeeaiehl 7
HTITHT THT AT | ToRRTITeEeTesh! Gead, FHIIET & 0 IR £ Tueh! SHTHT =T g TeD
(WETE, R033) | I8 et st fafir=r sfifeen, arfimes, T emiarcnes aftad—esan ammr
TS, S foRRTHIEEeh! T, SiTaRIe, T SAagRaT Hewul TTd I g (SEf, R0¢%) |
FETol fervTaT 0 a1 | feweaT et THETT STETHTT g4 U ool TS fRRTigEeh! Aferary
SATEATIHT AHTA TLHETE T T ST o] FeeTs SIS G SR T
qﬁwmﬁiﬁwgﬁﬂ%‘@f@asgupta et al., 2008) | BT FHT=IaET fRTeTenT € o-
%R el THY STARMT §H T4 | AfSTIR ! Horafer 3- faent g 1de | Aferamien awemn
T TEHT ATRT ek THT TLEHTS TR ATH0TEhT ATHT el [oTd @1 ITRITE qT HT {6 T
TS Ha FerareTaTeATS Sl TRIS ST ShIAICATS (G- THT Tt TRISehRT ATHT STRIH T SITTHehT
HTSRIHAT TS (I, o0k | T Torgien! 9IS SR ASHTERY AIEHATHT T 9o g g =
&l | HTEATar S HIeTehT 2 ¢- 34 foment ST=IemT g9 TTes (T, R0 ¢ o) | ATETAToh SHaT 33
fo vreaT o T T ot et @t T SR ST Wi | e forer wner feReiiiee g
AfETaRIsh! TR THIehRT ST T SRR TEHEATS Siealsedl GHETeh! T9HT fTsUaHhl |
AT SHHHT TTd JaTe I 3 <Ra @ faent stafemr @ifira @ (Mahon et al., 2010) |
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FUHT LT T & D |
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HOATTHT 39T T IfteEet AT GHEATEEHT 31 STTE-Th! T B | frereram T sTrawas
IS AT HTEEHIS SFTEATITeh! i fHAAT fohaTieeh! Afe-Tal Saareer =T Tl st Teh!
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HALTThT 329

Y SFTEHH] T SERIEE (TTER

. TIATARIH ST foRRTRIEEcT SIS AR SIS fo et afe= 7 |
TIEATARIRHT HFaf-erd THeTeEeh! SHaETaeh SUTIEEh! frsduor 7 |
T STRATHEE ST T Ao SFATaHTEeeh! FH1E T |

T ST TR e eh! AT e Hvat wrHifiesaTs foei e fde sfmTd e
TEATEYE SIS Teh! STATHHT ANTG f4es | feheTHiEeh o ehteh STTwash! STETHT R TR
T ST forarrer, §HTST, T TenT Henricass TREd- TS Hedit qais § |

sraea fater

AT AT TUMcHs (Qualitative) TIRATUNCHSE (Quantitative) gé fufsra SFIEEH T
HTYTNG ! B | IR Ie3d TR FhTHIGEeh! AT R SIFeh 3TeeT T AT
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FCHHTEHFIH] THEITER Ufe=T T qedish Hgehal THUh! B | STeageh foreqd forsror fFmmgam
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Y 31T fohsTie®eh! AfeTa R iers2t Afteh, Iih, TS TeTeears AT 2ig, THTSIe

148 Barun Journal, Volume 2, April, 2025



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

FHATS FHEL FHIH TIHT B ] HI=ATS GHA FIcETe T Hed Ta1 |
TR T BeTthet

T GUSHT UG ITd qATheATs frseoor T STH Fe AfcrsiTe® T feehl <=l TRUsh! B | STeaed
AfeTaTeh! TRfFeh ST TSR SRS T TeTes IS THeh! 3 |

Teremers feramor
o LI OF: TSI SeT, TWTaRe TSUTfeTsht JT . €, #ff Bravft wreafier
Terrmer |
o Tormeffeeent ageam: &l &, o, ¢ 7T AT FA L ox ST 2, 518 el
ST TR I[E HUHTS |
aTfeTeRT . ¢
. el ugeh AIRATaRT WUeh! SRR TS s
2 AT R
.| fa& &
3 et Y
¥, | eI 0
=g
afgeit geeh AigaTan YUt ARt TR
30
Y
Yo
2
%0 l
T fedt reft TESTHT
m & g2 afeamand Yush! st e

Barun Journal, Volume 2, April, 2025 149



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

ATfeTeRT . R
.. ufeet ueeh ATRATaRT WUeh! ATHeRTehT STaeel EseR
%, | Tt ur anfet ket 30
| I (TN ¢
3 WM 3T&( 70T ¥
¥, | T R
ICE R
et Ueeh UfEaTant Jueht ATeRTRT STt
§o
20
. . — —
T A AT e (R ) T 7 TE T
T T2 AIEATATT HU S
arfereRT . 3
9. ATATARY WUehT THIAT Y AT AT fater g
2. THY — GHIHT W€ TiEa 3¥
R FHAST AT &
3 HT — FHIHT 9T ¥
Y. AT HuehT TRIT 0

150 Barun Journal, Volume 2, April, 2025



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

=3
AiEATaRT U THIHT T T IS fafer

) .
o -

AT U BHEET F=e e AT fafy

ATfART . ¥
. ATEATERIhT THIAT ST TRUhT FHUST TEH g
? YTHHT %o
2 N sr3ar ¥
3 ﬁwﬁaﬁw o
ICEE Y
AT IR THIAHT AT THURT HUST T
60
40
20
0 [ |
AT feret ar3aT ST FISTHT
@ AiETaRieRT TmEwT ST TR T et

Barun Journal, Volume 2, April, 2025 151



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

arfereRT 7. &
. ATEATERIhT THIAT T @7 g
3. ENNSIREIE 30
R | OINURRE @ 2R
3 qrar o ek R
ICE R A
AfEATERie T awaHT @ T
Ko
30

Qo
) .
0 —

TIYUTh ST arar U yaref

@ AEATETER THIHT @ @
ATfeTeRT . §
.4, AfEATETeRT FHIHT AR AT U2 gEaT U agEn
9. | dal giiferell gared 3
R | eI TR R forey Y
3. | St s 2
¥, | ATl OIS e AT T Henre 2

152 Barun Journal, Volume 2, April, 2025




ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

=g
ATEATATeRT AHEHT Sretere AT 9 AT U1
Yo
30
Ro
2o
o - — —
fore ST TRET Ah1S
m AEATETEeRT ST STefeeh W U2 EaT 3T1S
amfeTaRT . ©
Eoke) Tererera emder afgarart woar g
9. | wrefies gre R
.| T gt 22
3 resIE) ¥
ICEE A
Fererera emder wigama woaT
Yo
?o .
0 - —
|refieTTs g FRrerehets g Bl
m e eder afeamard s

Barun Journal, Volume 2, April, 2025 153




ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

ATToTeRT . ¢
HH. ATEATARIhRT THIAT STeafereh TTa st g
9. | ST heEET ST 30
R. F%'{Eﬂif 20
3. | ol T R
= ¢
HigATaTRT THEET Sreafireh Wi ST
oTH AfdeTeEE! foreqa seher

TopeTIEEHT HigTaTeR! TR ST T SAfthTTd STHwTS Hrarrtll STERIMETE 93 Heaqul qees
ISR U B | Ufee! Ueeh AieATaRT Yuufes seiTs STHewRT fo = Tmefar siftrerier feremiieser
(82.38%) STTH STTHICTS STHERRT TS TRERT B | J6T HATHT T SRSl SATH v T framers
Y S| fedies SR faeeent ag I 0.36% Wehl @ 9 drefiels 71 92.38% o
SR fAUeht o | STTeRISoR SUHT TEATHIATS H el T STHeRRT Tieuehl afaws, S forrmera T
TRTeTeREEeh! HogmRiicTaTeh! T T FoRTIRIGEHT TS, S AT Hehleioh! Hohd &1 6 |

AT & MU TET IS & HTEAH TIAh! STd (§¢.8¢%) o B Wl Tt ForTRiesHT
A TSI ST Hrar-eit JReweh S S92 ol qarss| 9 fehaiiies U2 ge, e ged
TE 28T g ST IR TEOTHTRG 18T UTUehT STUahT B, ST Soish Hehasiiieh! I+ e&eh!
HIGARIAATATS SRS |

154 Barun Journal, Volume 2, April, 2025



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

TR TREHTEA Ba1 vlo. 19% foRRTigEe! T @ITe SR 7T+ TR q Afe-Ta et STt
T I3 T ATHTOT AT STedt ot Guiara T fa wareey wfaferent v 1w <ures |
RINT STgEheh! ST § 0.8 0% ThRTIEE HTHHT Yol TasH, S TEhISH feaTeet HhRIcHe
FTVATE BT | T I TEEh! TTET HoiaHT L HLHEREHeh! STATHRATATS T98 TS |

IO T T SATERA Y, AIGTAR o HHEHT &£, 8 % FRTRIeea FTorall @ @ TREh! S, I
ST T T IRITEATS TTTohT HerT e TRe Hed T GTSoT SaeT & | ar, el fohemiieset arar
U RTel T HYURh @ §e T 3eeid TR B, 7 STEeANd SehicHeh dleiehl Ifiwe 8 |

forermererT wiEATaT STOAT & 4.8 0% foReTHiEEcT ArefieTs STHeR fom TRt & | |, wnfedt wre
STRINT TR SHETHT AT ST e forRITermT GUiard T HediT aTdTaoren! Hond e | J8et
TR IEEwT AfeTaRIATS ST ST FishaTeht SUHT fol ofTcieh! TIE Hohd 13- |

AT, SIS RIRIGEHT HieqTaR] vl IR AT TR STHHRT el T R
AT FHICHE STATH T AT 3757 O ASETIE qAT M 1 STTarwsh Wbl S@nuah!
B W1, TorerTer™ T o g & Getl HalTe T Sfeid Tereed fHren sireeas s |

Tt MSaTfersrT—&, 2t Hravft areafirer fommerasT e &, b, T ¢ AT 3t feremieee
TeIE HIHTE, Al T TR AW Hhad TTNTH! qeAieheh! sfuuame Te g
forrrareqeEeh! foreror Seqd TREH © |

Tfeelt Ueeh AigATaT HUsh! U HETS Wit

HigTATSTe! SR T HGRITE [ TS = Ui S ehehl STHTISTER T HiEahteh STaeTae
TTEI G 31 T8 U B| TRATHITTER, o ST SATHTTS Wl esh HieTaRIsh! T GATTeH!
<RGN THet STHTT GAT EHT FUHMT 7T Tes Teqd g1 FU US| I, ¢ STl ATHT
TS, b ST |efeTTs, T8 A uf foReTiiet TEaTTHTCTS a9 forsRmT STHehR A1qush SfaT |

ufEelt Ueeh AT STUCRT ST ATET UTSH TR

HIEATAT STUShT UTET TS STETRERT TESETHT, kT HTAT ST FSReahal HT 2ITeT Y13kl g 30
ST T | U2 g ¢ ST, THT 376l WL % ST, T 8T Gt AT STl AfeTaiishi oTetHt
WU T3 T AR |

AIEATARISRT ST ST TRTTA FREHRTS T FATETER SARITE

AT THIHT Ty T TEhEara-] aer forsguur et 3y ST fhiieser ana-aua
(ST %-& FUET) WT TS TN 7T TRehT TT5AT | & SHTCT SHSTeRT ST T TETS T T & |
T, AT 0 SRATTEwE el ST TR T2 Aokl |

Barun Journal, Volume 2, April, 2025 155



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

HUSTER! Fehtar a1

TRATATY TUshT THHT SR T FISTATS HHHAT GohTS] Srod A1 | Yo ST fohiRigeet
ST ST Yol T AT X ST SHATH STSHT ST YohIUeh! <Rl | T8t HTawhTs T Ty
ST ST ST Tl Hebd M9 |

AR R THIHT @Y &9

AIEATSRIhT ST FifeTed! THT Heard T fehaliesenl HSEAT 3o SHI D W UINUIgh T T ¢
ST B | e R ST ardl o gaTef e TReERT B | F6eT @I STEeh] Heel-aeht JRAT
SRR STTTIF Tooh! @S |

U GEAT AUATSURT SUTH

TfEATATLoRT SHRIHT U2 3T ATl Siiforel! TaTel fUs-ent HEeaT 34 SH1 el © | FE, 4 ST U2
TRl SR fore, /3 ST ATl aT T STSTRr SR 1 TehT q2 Ol Atk © |
FerermereraT ufgarar aoar 7 st

forerermT e AT Arefieits g % ST foheidl & v Rrereralts grs 28 ST ol
RN | ¥ SATer W B TR B TR A |

TR THATIRT TAT JTTATS IUTT

TIEATATIRT SHHHT STcafieh THATE 1 3o ST TATER e ST 3Ferd 318 | £ 0 SHTel TR o
TR STl S ere! FeT fore TR T Tamees Qe eleh! qge YT 9! ot ol |

R T AT

AT T ST T T AT e TS & fde 3 0 ST 317 9HIHT =T sIat ST
T T ATt QTS | & 0 STt W el STRIH Y SAfa HTHeRTST (el faueht 4 |

STYh FLEEIE, WHIM, T A T ARl ARATIR] e a1l U HT6waH o |
TSR AT U5 Sa13d, Tareed vawel ekl gfe 7 T amioes are aiedd e ot
ToRRTiEEaTTs T, SATcHTraTHT T T ST HediTT J=A13 | |

LEUE]

o

T AGHT {RRTEEHT g AATaTeR! TP ST T S fthTTd SEHTEeh! ST A1 ST
fepeTIiesHT g HieTard g weat ufeet ¥ Aferarient s e fog arfeen wowm e qamd e

156 Barun Journal, Volume 2, April, 2025



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

AT 1o B STHC & HIGHTARI%h! GHHT ST U He TTaT0Teeh! sITLHT SR SITH TR TTereh
TTAT STTET SATTYTS TET THeh! THEITATS THIHT = SAGETI THehT ATHT reid 378 | SHHT I,
AR FTET 3T Hor faae-dTetTs Hest TOHT Tesiehtul T Ter-] T Afe-Tamien! arsrermt
S-fTe® Gt ATHT AT, o, |refl T e A ST -ae e ol T W g Sied Tl Seedt
HTHEI TGS Ui HEANT T AT I THIA R FHT Tt T THT Wl HehRIcHsh SR
TorehTet T, Teqfetd @, ST QT SATATHT AT, 3o T TS, T aTawh Sta-ar
TTHeRT AT} R AT forerTeremT HIGHTa SaT o — et Sl GHTE T el FAeeeh! ST ST
T WD | ST AT o et e fo STrersareh el <fiaws |
= T FRIANIE TRATRIGEHT § ATHTIRIRT ST T AR TS arat-g I {33
T T e sfiarent AT STefesten G 7T fehe forfi Surrgea qd aarmT 3 st
AT TR ToRT e fersTa |
= TTEHEEaTs HANTh THY ST TS ST=IaTH e SRIsHH Helei ey 0 |
= TITERY f3TeTehehl ATSIHERT U THT-GHIHT A fosamT Yueh gae aveaf Sdwd,
TS |
= [T Here foreTer THeh! e TaaT S fago |
= forerTeTaHT AT GHIHT SN T 394 g WTeTsh! ST W18 Iuetsy TS
AT Talf-erd T faTTel FedRT U SRt TRt T feprert fomiy s1gme
T ST HTATHT TATE T el (-2 hIAshHeEE 78 T ATgTe TOHT - TS
TEANT T AT ol B |
Fad I Seoifiad FUEeHT TRl q Ut TRl gaeEeTe e vl Srere wrieE e
FCTST Tahh! GUSHT HTTGTARIeh! TRAEYeh THRAT Taeel T 0 ST T SAfAT SawTs
SITET TSR AT ST FHAWT Q@I e GHEATEEATS Ui T8l TqaT FHTE TR T
forstrefier e frmtor 7 @R |

Frreered

T ST [HRTEEHT HISTAR R TRIF¥h STeeeTe Hewequl SR S&H ! S| AieTart
feciiTesh gaT foRemieseT STHTETS St Wi T uTsuer! © i fadt T wrefiens uf Sheft gaem
forare Tt B | TEHATHTRT HehTeh! ST g | AfeTaTien! & g Hehd T FHET ST&d
TIAeh! AT, U2 GETS, TEHT &l T B | HieHTaih] HHeHT SAfchTTd EbTesh! ATH JH
X ToRRTHIEEET T 9f @ITe AT 7T oo 3o © X AieATaRT sl SATgfe aieht 315t
I B | HISHTATCHT ST THTEhT FUST ST G Ie Seierd ©, T herel ATGe! STt
GHTI STET T STV TTHTEehT B | TR W STEd FlTeTe! T AISURh AT €31 f23T

Barun Journal, Volume 2, April, 2025 157



ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

T AT GHerHT g U QTS T 311 YRtk ST JHTeeh! AT Gt o ST=ET S
fo o ST B |

TG HAPRA FRIMEEATS AR BRABISR! T, HieTaR! Trareft Tel T ATaeTie: SUTIes, a9
ek THTI T TaTeed HaTeh! U5 SeIe ST (ohl aWTUeh! © | AT Feaptct 79 & T 37
STHT TR T AT SHAETIHHT HE T T=1S §FTaT © |

gt

[=N

AUTAT TeiEE

SATHEER (0\0k) HiGATET TLEETE TSR | hitps://aamsanchar.com/2018/07/05/49889/

SirefY, = (R 0¢ %) TiRATaRIHT SLawIEH! Heca T STaET, TITEes GeufeHT |
https://swasthyakhabar.com/story/58268

o, T (R03%) AT HIEATARY : WITSHT shi-ad e T §i, FAtal aTet |
https://sunaulonepal.com/content/338980/

ugl, Rammee (R 0 ¢ %) Areafies formeramT sreaamra fheniesdT afeTam araref I, ey,
23(?), 34—%R | https://www.nepjol.info/index.php/kaladarpan/article/view/55242

oY, WTEAT (R0 ¢ 0) FeRaTHieeHT AfeTaTt ToresdT Heslfeer SR sTgar. Sheeil TeR |
https://www .kenjokhabar.com/details/5614

A TavEs

Dasgupta, A., & Sarkar, M. (2008). Menstrual hygiene: How hygienic is the
adolescent girl? Indian Journal of Community Medicine, 33(2), 77-80. https://
doi.org/10.4103/0970-0218.40872

Garg, S., & Anand, T. (2015). Menstruation related myths in India: Strategies
for combating it. Journal of Family Medicine and Primary Care, 4(2), 184—
186. https://doi.org/10.4103/2249-4863.154627

Kuhlmann, A. S., Henry, K., & Wall, L. L. (2017). Menstrual hygiene management
in resource-poor countries. Obstetrical & Gynecological Survey, 72(6), 356—
376. https://doi.org/10.1097/0GX.0000000000000443

Mahon, T., & Fernandes, M. (2010). Menstrual hygiene in South Asia: A neglected
issue for WASH (water, sanitation and hygiene) programmes. Gender &
Development, 18(1), 99—113. https://doi.org/10.1080/13552071003600083

158 Barun Journal, Volume 2, April, 2025


https://doi.org/10.4103/0970-0218.40872
https://doi.org/10.4103/0970-0218.40872
https://doi.org/10.4103/2249-4863.154627
https://doi.org/10.1097/OGX.0000000000000443
https://doi.org/10.1080/13552071003600083

ToRRTIRIEEHT B HISTARIehT SfFeh 3TaeT T AT SLEH3

Patel, V., Tanksale, V., Sahasrabhojanee, M., Gupte, S., & Nevrekar, P. (2006).
The burden and determinants of dysmenorrhoea: A population-based
survey of 2262 women in Goa, India. BJOG: An International Journal of
Obstetrics & Gynaecology, 113(4), 453—463. https://doi.org/10.1111/j.1471-
0528.2006.00874.x

Sommer, M., Ackatia-Armah, N., Connolly, S., & Smiles, D. (2015). A comparison
of the menstruation and education experiences of girls in Tanzania, Ghana,
Cambodia and Ethiopia. Compare: A Journal of Comparative and International
Education, 45(4), 589—609. https://doi.org/10.1080/03057925.2013.871399

UNICEF. (2019). Guidance on menstrual health and hygiene. United Nations
Children's Fund (UNICEF). https://www.unicef.org/documents/guidance-
menstrual-health-and-hygiene

Barun Journal, Volume 2, April, 2025 159


https://doi.org/10.1111/j.1471-0528.2006.00874.x
https://doi.org/10.1111/j.1471-0528.2006.00874.x
https://doi.org/10.1080/03057925.2013.871399
https://www.unicef.org/documents/guidance-menstrual-health-and-hygiene
https://www.unicef.org/documents/guidance-menstrual-health-and-hygiene

SRERT STHT HATHT IaaTS

T, wegw e
i s, RreireTre Tk, STSTeaTT (AUret)
T8V Y FTFIE, WiaaTR], GGG
Email: rsarbaharan@gmail.com
DOI: https://doi.org/10.3126/barunj.v2i01.78350
ORCID: 0009-00066747-2450

WEER

T SR W6, FHATHR W fepatgil foaRaa fieht ST st siaaret famaaent st
THHT h 50 Lol | STTAATEeRT STTUTCHT T8 STEHT TR eheish a1 Sahah! T1d el agaeHT
TSR TG HATHT FHTeRT TS S0T TTNUHT B | T ST FUiTH [Iferhl ST THUH B |
T ST T GHEITHT vl e e Heeheld Teaehiord i foferare el © T
Toredem perrerts wrefires amfien wuaT forguent © | Agrf~aer mur fmfor qer et sare,
T TOTshT AT SRITT TRTehT Bea] qedereeetTs T e SHufieht FaT fors Turtereh forferetrs @rer
ToTaT sHement =it TTREeRT © | foreneTent “SiehT STTHT JuTel] THTSHT foemT SITfad T cdeh SATRHT
forigenT ATEAWETE g RIS et TR SIS SfdaTal e 8 | e SR S qras
TR HfThehT AT SYcareTTeft aTeT SfcrehT 7 <1 fSiHT T 8o QT e srfaraent
TALTUTEE W T TeehT & |

VIeEEh : TIATE, HAe, HifdeaTs, THaeTT, Gararor
i

TG, hemehr et feergry forfaa <fiehi stmm e wrfoandt femaent @it AT e
G Hi~5d bl | AIfEcTATS GHTSIRT IUST WIS ATHTISI Temefert et sie faq, Safhes
THGATSHaT TSTh! ifereh fepraets et e fo Arrarens wfiars 9 (It T 31,
R06R) | FTferaTet seTehR fohet fa.@. 2R¢y st wrgdieprent o fuar == Srex =nferdr T grar
BT TRT ST TATehT EIHT TIeRUT STTETRIAT ST-AUEhT fIIT | SHehT =Rkl 19 THEL I =Tfod
U A TTTEIehRT ST 31 TeT forshetent ATHaTTe Tiferd & | Arfeceh fofsr= foremr sherd st
Torsherent et forerm oIy JTeT el © | ST formT S9mT (R088), TaT Teshah! 1T (08R),
HTST I ST T IS (R 0 3%), T32T @1 ¥aTSei ST EHAT (30 3Y), IHAT WIS (R0 34),

160 Barun Journal, Volume 2, April, 2025


mailto:rsarbaharan@gmail.com
https://doi.org/10.3126/barunj.v2i01.78350

HTRT ST HAHT TfdeTe

T, HIcTeh THEH T8 (30%3) TEUTHT HATEE (04Y) ST HATHGUEES BIUTH S W 3
B FHUATEE Ul FRTIRTA B [T FHTohIL THRT ToreheTehl T AT UTet] GHTSHT fore T S,
Aireh, ST, &1y fersigent &1 qTsieht ATk HHeTe®h! S 91575 (AT, 208 0) | 3T
HTHT FHATEEHT I STT<Iohl JTRT FATIATS FeTTcHsh THT HHoch ThT B | I SHHAT fofshetel
SATHT FHATEEHT s HTHTISI JATHATE, hal STTATETcHS JATTE!, i AT Furearet
EhIoT S TRERT B (3T, §. 2]&Y) | SIaTaehT STTHTRAT I STERT et forshereh! 2t
TEeheh! 1T HAT TSUCHT TSTRIA “FNehT STHT” FHeATohT TS50 TR B |

QTSI Saeh! TAATEIATE ShTT-aehIl ToehTaehT H-aaT FomoT 7 ¥ HTSiaar aemef g | goreiare;
ToTdaTgeh YRIACTHT HIHTE] g3i=eh! SISTRIUT UL TTfeTEshl TTAT U & (TaH, oL y)
TSI TR STTEFIh 3IAETEATs HTRIaTEe HTTCH ATRISTE! SaeeT, ST Saaed,
HIHETE] e, YS{TaTal sHaTeTuay] AHIeTal sATETRY e =0T frd TS TR & | STfdere
ARGk T3T ATfefcaresh TEhtoT 8 | Tfaract ST foragiEehTomest Sumt aued givsmq aHe
FHTSTRT ToohTe SToRAT T SEATE®eh! T <Ia, TeIq Seh! SATEAT T HTRHaTEATs [aehiieh!
B | WredaTEeRT g¥i 4 ifoskarg 2 | wTfaraent i eRrde grgTeh sitfderarg T UfRTiées
“iifersharTe T g8 AT forvieh Wbl © (R, 000)| FrgTeneh siifashane ATe Sfiemet 37gwd T
TrdteqorT SreTid i 21 | I SRIHSTTHR HHRERT Tedsh I TREd-Riet 5 T % i fersten!
TATHICT  Hl T IS AT STeraT TEeh STeehTeii ATATHT © el HT=IaT &8s (ST,
R0%8) | Ufcrerferes wifisharact @ TR SiaeRT sifrer storfq amfie, wieanfas dfiftufieesm
SIS fam | e Sfta qUT THeRT HTIEEHT STTThIaTSiTehT I T ScATETehT TGid  Helser
B BT Y A AR WIIGUE 384D | WIaTashl IR HTRaTashT HeTaeh forames wre
TSICH | Ao HTfecaea-dl AU 3 Sfare] A1feereh! §gTi=aeh auraet Hafor TRt
B (TAH, R04Y) | 3T FFEYhH! HHHT TSI WaT BT T Tl RI&fTehT Aiferd T AT
srTferaet anfecereret Tecaul faga T e WES | et Hfeere Tiadaree
IR FEATINT TG | SETfqaTaT Hfecdeh! HeT 3evd SHTHgEh! e, Jemefutsh Steft shif-aehrt
efTfieh STTSFeiesh! foie, HSERT avieh! JETqINUT T Teh WA= oqeeefTehl forier 7T 2ol aRe=s
(TR, R 000)| ST SHEAATHRATT foreheTeh! “<fiehT SATHT” SHATHT SHTIGETE STEFRI 7T ShHHAT ST(ATET
T forsworeRt i @i qer RgTerTs 9 AR A fordwor TREh |

TRl HITITcTeh, WIS, ST Tafehl T e T |TST Teeh fafr=T forapfa,
forargTiaeht STt ST 718 T2l UEIaTs SIS Tag el THT T shelTehTiehT ®9HT TR foshetert
FHATEEHT SICAT Tor= 00T TSI o orehT o JederesT TNUHIETehT fETuiies STH SaaTd i wifer
TEQA BreT T THgT=eRt SATERAT STeh! “Sish! STHT FHATRITIETET GIUhIUETE S 3T
U SRaT |

Barun Journal, Volume 2, April, 2025 161



HTRT ST HAHT TfdeTe

78 FavwT, THER Neaere THIAIEHT MW STEeRa HIgHTe SEaesy TTHe Jedeheh!
foreret T 73T Then! T ATHTRNTS =daT IfTveheh! TRGHT “SNGhT STTHT TTIHAeHT T ==t
TS HATHIL TESETE AT forhet F Fet STeIHT Tl H2oh! g THT o FHATHR g A~
TorIT e[l THRT 1 | STt TerehetehT heITHT BTHTISTe forehfd T STAHTaTeTS Heberarare fesror d
HeIATE STTraTaT giEet et T HifoTsh HIIeUSe ATUT SR T S T B (T8, 0%R) Wt
Il T B | I T forshetent el e 2R et forhetets am=t fommae s
ST Teh E=id ATHTISTeh FATaTe] ShefTeh HT=e ST ShATHT JuTet THTSishT foremm farfir=T wiwor
T T e} forsTur TERT forerR S TRERT B (Y1, 3. $R&Y) | o8 TRY “STfoad areft sherent
vafves” sfiderent formanfey siver sereermT Wt forehctent e TTeior qem TR TSR Iedifed
TR (FT, e, SATHY, T3, A1) 1 A1 HIgHeTsH, RaaT, Tfted 31fe Icdissh TrHes
TorsheTehT FHATHT TR T (TS, R 0 &) Tt Sooha TNehT A= |

ST HATAT ITATEATS ST ST ST T TS | T ST ST TRERT B ot 9 e
TES T IITH dRGarH | 3Ta: TIT forehereh! “SiehT ST HTHT STfaTal oo sherdt Jehe MUhT B2
Y SR HATHT STTTEehl TSl TR F8T ol STEITHT SehehelTehl Torswor T STeareHT el 78t
TSR I T AT W D |

TR STEIIaH! W TR i 3391 3e9es Tooh o

() “SThT STHT AT I Fermaeht @St T,

(@) TfaTaehT STTERAT SThT ST FHerreh fersmor 1 |

T TR W foehcent Sl ST AT TfdeTe et gar A fawe stemmen givar
e, IR Ta SRl Wbl B | A R SR TR et FHTHT SN
WO STfaTeeraet T JHeR! T8O g7 WU U A1 SR @IS ST &5
Hifareaqol Wbl s |

sregaa fafer

T FTETTAT U fferehl ST TRUT © | Seqd STeag=eheh! T&d SHEITET draf-ad
HrItehl Tgehel JEdehleria feferse TRush! © | 3o ArHifishl |l g3 Tohfement o :
serfien T fedtesh | aesht AT rafies |ra armie wuwt W fasagm fafsia aieht smr
AT Rl B W TecTren |ia Aot SUHT SihT STTHT FHeTehT TF-2HT I8 ST TR ST,
AT, T gwoT auT §FTi-aeh &AehT ATEiEE o B | wed T arft fasgwor fafeenr s
A STEAAATAT ISTSUHT FHEATRT T1Ieh THTERT AT Srferardt fagrmaans s sem

162 Barun Journal, Volume 2, April, 2025



HTRT ST HAHT TfdeTe

STSUHI ® | Sgshicrd AHITEEaTs Saael fgiden ST forsgwor i frshe s Tiasht
B | TR WIS FogTweh SATHRAT T STEFHT T forsqorehT ATIATS FHFTTam S
TR S -

() FIEEE T ST THET,

() T e,

(IT) AT THTT THAET0T

(51) WIS &, Safordra, gt STeweh! g Taq.
(S) TR T&TITSUT T TNk TTHT SIa€eTeh! forieT |

HATRT SATEAT T farsyryor

TSR ST T Hvawe T e SHTSIHT TTh! TehRIcH TSRS, SR THUET T &1 | T
TSR | FTHT ATC! FHTST SEHTINeh, SEITd 1 T Sgaih e U MU © | 78 T famT
T Tt FHTS SIS ST foraalte 7k g Wehehl B9 Wl TS TRt I8 HATATG S
TRGRT B | T T STTETE®HT hefTeh! TrswoT U -

9. TESHY T AT GHET

ST ST FHT FIEGEY T ST T el (-4 Ueh SR T 81 | Tl FHTS SgwITYH,
SRS T TG [k U Ik HUShTe! STSTeh! I8 TICIaaT i ~Telt §oTst S forvase
h g kel FUATS HATHR foreheret “SlIehT SHATAT SHeAmHIh STl Tkt &5 | Sfieht ST fe
TAThT UTA BT, ST THTGATATh] shied(-eh Ut STi Ii- Hexd UTueh! & | SehT AT T STTaeht
TSI AT TTIT 31 T ATTeh 5+ | ST feswshieh! HIHT Uf 3Tk Sk T Fea 3o
et foriel TRaRT B FHUTRR foreheted | I8T ST forsiaeht STTERAT SodTiord SHTSTHT - STTaeh!
sfoRrelt e aft I=a STdet A grareh! fosT et © | diveht ST 31 Affard wig ufy
HTRHTIY WUeh! AT sJgefl T caerehl fordrer o weff — < At e .. |ifth w1 o 3
AT foreT & e T, ST =t et af firfir (foehd, 08w @ uE) | 38 M T
Tfera a1 Ui S TR Gh STTHTCT ShTH TS T ShTHeh 3ferd TR THE Aa TTTehamH-= & eh!
Torrer e TR & | 3 ST T Taweht SRl SATHTERT SHTST S&d Sfa At halk S foh srermr fegar
WY ST STFEATATS AR foreheted Fet saeh T &+; “H e ==fra ui Tt qarsfet..
ST e S99 Weieh! d hideh! 1 S {3 .. Tt TR g @reat | .. ST BTdet Beh! 2o ST

Barun Journal, Volume 2, April, 2025 163



HTRT ST HAHT TfdeTe

HfEeT TSAATS WSS SATHT SAE G (ST HeaTw Fg7T daeft | ol ZhHT sheTeheiede] JoaToal
oo FHICeRTUShT BTeE T fiIsTeR wifshent Wi e o7 shefl aear (forshet, 08l : bs-4¢) |
ITER] HHATS HES TS T HH TS IR SIS Iearariyfer ferel sgw TehT B FHATHR
fore | Tt STTaeh wTaehT T SiehT TR formeft Tunfs 0] 57 | Tt af Saes o7 et
TS S+ | SThT SATHTERT HHATS BT & T IUATS B A5 WA Hlefoh foie TRUHT © | I8eh
el T IHeR! Hegufes 3 T STTcrht TUshic! IUATS WA AT hiord JeIilehl =+ @rereh! forier
TITERT  — “FT 37 AT Forardient rifer; THTTR BRI ARTeRT ST 3 THIE D T 7 B, Sehi e
ST 1 38 Il S | 376l T T hidioiet TErAT HgH &1 | TSRl Fell Sfidel B9 W o 747
(foht, R08 : §0) |

T ATEERT froeshT SROT 7 SITAeTs ST SRR T sl <iH STFRT TS W 7S
T T FOTT T | AT ST TTLhT SHTHeh! Tfdthel ITTRT T il Hie] W | 38 ol U™,
£ITCeRT T, TTEIeRT TSt T Tt G O SEehT AT BT g | TISHT SaIeeaTs TITER FaR T
EeHISaT, HehdTd e, SHeh! 8 GaTSaT Al Iel SITelTs Hd Tostial sl 7t fei 3= STeiT 3!
Tl T oI sTehl | FEL ST SHATERIHAT GfciehT TR HeleATS SNehT STTHT GTHT G- aTehl B
T IUHT Y IR Hel TS AT STATT TTHIAT Ioet STohT AT U ] S-eh! FATIATS
I FHATH TG TR B |

3. qATUEh St

foregertlar oreft arreftor aTsTeht el o7 €1 <iesht STTHT” HelT | GHISTHT SISl TR ST <feh
BTk S T T AHETCTS 6 GHERT T3S | FHTHT deehlei A SHTSTHT 3oel SHTfd T atel
T STt T ST TaR! STHE SaagTeh! a9el Fomor TREE! | JTsieh! T S Smsiia
SThT ST 3T €Y TEETHH T8 FHTSToR! e oh! HT TEhT T HTE 3T gaT i 3u=m
T UTS HEhT Stsht SATHTIIT HETTHIA Tohe TTd ca@shl SATCT=HT TehT B | 01 T 3= STTdeh!
SATERAT W8T T FeRoT 8 qoTemT e STerTs 98 ST SHTEUH! 575 H aumefas &
Ul e BT WO T 5 T T8elrs felie sirsiad fo vt giieh of sfeat | el wg @
o T, TR AT U T TS ATl 4 81 | T Achiel H SATHATS HEeRa gil 35T 3T |
HIreh! TaT, ST TR TSI | T SHish T FSfaTfieT STl foRTTaTeh! SRTHT etk fireit

3T 27 (forshet, R080: 4Y) |

FhT ST Tel! A USRI SHATehT ATTIRT S~ A T T 19 HaTs HUR! THISTHT glohueh!
AHTHRATATS - ST TSTqsh! STTS ATRIHT SHISHT H UTATS Siel L =T q@eien! a1 St
AL AT HI=TATS FATI A HT T IR S |

164 Barun Journal, Volume 2, April, 2025



HTRT ST HAHT TfdeTe

3. STk THTS TAAeruT

TG FHYTT decd! STkl AIHATE 3o SITdeRT AT TR ST T S1eT ST Taialrs
Tl TR © | Feehled = SHTSHAT Hel i FEeeht AT T coeelrs derd 9eM T e 5o 3=
TSI USRI T SITATS 3ot STTaet EHTTehd STTETHT JTTh! FATATS I HTHT HeTlcHe
TOHT T TR | A TISHT 38eh! THeH =er 3ol SITAaTs STTa¥eh Gl HalT ot g aX
SHeR! HTATHATAT G TR T ITaraieh! =7 HITSTATS T U S : “HATS T8 ATeT B,
HTSTohT AR T STHTHE BT FATI fog ST TS fSTeEaTs TS STHIHE I BT STHSATR
fégr aTeehT SfftehT TRt 3 21 | S8t RiTeeaTTs TTaen! Fueee AT STeam FTee Ssarall HEN
T o5, S8t oft weres et o, Behary T R s dreha siht g | e @ e g
i T [T (SFAHE U ST H &g § (fohet, 20810 : €0) |

TS AT IR Tfter TE 71 TEanT TEh! 815, ST SearesaTy LeRgER T,
HhaTd TN ATHT 3T FH G8 GaTUL TISeh! Hell TR o ETHHT aviver, STy A e qarsien]
ATHE ST g8 o1l ST 9 35 Hel SHehl I Seeet P TgH o 1S gafeients o
AT T THhT B | 3, STt 3 HTTiSTeh %fe, Straferamd T anfien sfrere 31 Sioreh forte
1S TARITHT ol BT FTGHT ST | T THEATS TS SIS WIS 1 3T HeF ool TITHT e
Wisd 3oo 1ffa g fiehdren! fosie TRuR |

¥. ATHTRT Bfe, sterfama, anfiies sreravent fomier

ITOThT AR Bfer & e | TeR THdeEe € T Heehfaeh! AT e aienr wfaeEh!
IO T AT575 | HIHT T ST STaeh! fiehl STHTC I 3T Recel 1S Heheh! 9 | TSELAT fash!
ST T STHT Yo qTerehl AT STTHT ST HUhTe 3 & =i sHeht & | ieht stmmee snfsfa
ICATEATE Felct SANT a1 T ol TohHehl ST, ik T HiEhicsh TFRTeT kel B 914 &
FEHT AT qiverd et e forret Ear uf IS Sfifer U= T JediT 7 o T HEhiaeh! I
TG i @IS AT TEhh! Toier sheTehiet shefTHT TRERT B : o=l oieiehl HaT TTush X,
G @M dARRg ¥ g@ret T arfages | foeit festt tasw, 3 feasw, aifer e @ afteret |
T TR STRET ST TS 7 3 Mol AT o e U187 (e, 208100 43) |

AT TR T FHTUHT AHTSTHT e = TSI T SRt €1 sl g7 | THT 13 el @
THHIYTER § Hel FhIcH T&Teh! feelaiehT ®IHT 35a SHTdct SATHATS SIS TR T At Falale
forre =1fe 7t SITAeTS SITCERT 13w | T STTeht SIS e 1T HRhT S| SR 7 3%
STTefter Ttk AT feRaTeht forier ufer hemehmet TehT & | ST STTHT 35K B HUsht Afeht 7 |
IEH HITATE 0T THITTEHT 1943 | JHT T k! Tihel SUHIT T et Arefar afd o
SHR! HUTeS I TATH et Ui T TG SFraforarersh! foie TRUH! & | 9T e, T o, AfeT

Barun Journal, Volume 2, April, 2025 165



HTRT ST HAHT TfdeTe

ﬂﬁﬁ,aﬁaﬁﬁwﬁ,@gmsd STEAT ShTH 3= SITdehT HIEATS Il a¥ HTHTISTeR <Id-THT
AHEATH=ST FTHTTSI &, 3rufaamd A anfifer ATereRdrs Tihie] SHISUHT SHeh! ATEATS
il BITHT & |

b, AIERTATTeRT TLITTTUT T 9ISk ATHT sqareerTeht famver

“Sieht 3T e T et SfiehT STTHTeRT STevlieh TaTeTTs THei TUehT T 2| IO TRY ST
T AT HHwTohT SATATeHT T B | T Sieht AOS99 TS T ereshl qiisriien
qf I eIt § W YRIATE T8 HHT 8- Teqd TRUR! B “orril eeiepl Hell TTeht 3,
ST @HEARRE § TETeT To ATfcteers foerdt fest Tawr, seifemr o1fer afg o aferef | 7
T TTe! A T, T 5 Mo ARG e+ 1g” (Frehct, 080 : 43) | Ffaieht ATfEeTs
I T HIETeRT TIHT TR T SHIEE foiTHT Gl Tehd=ie i TETe] eI oY sheshiel
SHATATS TRT B | TEhT ST o ety 7o arafy faer syosht omer 2 | TrdnT Steers sreat weaf
T T SIS TR HlohT Fel FHEAT THTE AT T2 | IHA TTSHT HlcATS 3807 THTEHT &= | 7
U GHTEATATR] ST ST3iehl g : “forrl &SI TTe W uf Skl shiehrent Trera uf wrgT
; % TSRS BT ST 15 (oo, 08l @ W) | J8 HTHT SHTSTHT ST T ST BT1eh
T T atyfer wrerufer T et aieTfey S=eaied Teht STHTE SereTeht aeed f<reror TRush |

fArsene @ SuTeEET

forarereht AT AT Tl FHTSHT formT SITiTa T @@ ST favigen ATemete g
HUEITATS qel T SHISUehIet THaTal el B | Sehl STHT I8 helehl T9E Il T qHTsHT e
STTfcre! T slisheh! AR BT | I6 HToh! HHTSIHT T8kl SEHSEIH I SATaeh! HI-ags =
ST Uk STETRHT T T S | T SHHAT SiNeh! STTHTR] IieaaTs SRaryg 3, 3fa
iR Afe, ael g Afe, 31 T @ @ fa ST ser@ T T TR B | 32 afed
T STy TERT STRIT T STATREATS S hT STTHT SHTHT ST eIt SHTSTHT SHTT <Tesh!
TS T | FE A FHATR! a0 a1 STaTaetTs 7ot TR sTSUeh! QRaws | HeTd: STl e
HreRTT SRITERT UT 21fth SRR Gi¥et SaTe e STareermT eS| arrTer STfwsid st
Ifehep! PR TS T8N THh! B | | SHHHT geiel THETS, Teel AR T 3o a9 i
T STt 3 T ST SIS HIHT=ehd STereTHT JETushT B | FHAThR frehercl GHTsieh!
T foremT Tohuefia T ferveehill H-=rdtenl @USH 11 HIHTIsh SHIScish! STHT FehTaars
S TERT B | ATl GHTSTeRT I, sTersiierent, e affar sifirep, forem, stare, e st
STTfer ST g TRT Hel TRt FIeT oIt TENEeTs Sa1e Haarth @St SEd 7T B |
LRI IAh] TE AT FATRRATTHreR! = S T GETER! AT SR | F6 HATT T
@ UTAEEATS Jfehel ATRT SHCERTIC a6 SR 7T =IaAT SHAThReT ST 7T 8k qraf
TR AEUTEE Tk B ] Toreerd FepTfeTusht © | STeqer aTeerermrm Toe ferehetent sfiveht ST

166 Barun Journal, Volume 2, April, 2025



HTRT ST HAHT TfdeTe

FHATeh! TTTraTal 3EhIVTSITE SATEAT, frgwoT THUEhT © | 27 STERA HTell STAqTe®ah! il Aegd
T TAT HERI ATEHR] AT AT T TS |

gt

IV, TEATIETE T 3T (FFIT), (R 010R) HATEHT T I6GehINT, FTE FFT FSTH |
TR, 3T (Ro\00) Hitah(Ioh STEATTHT HgT(~<Toh ST T HTURI, 7o, §3-¥E |
Tiaw, TTHETE (04 TUTET T, HISHTST |

ST, FHHETETGL (R 08 &) TLT HiTeedshl T d1e (Tl HEHIT), FHISHTE! |
N, Mg, (0 &) T fIeheTeh! STRATHINGT, T3, 26 (2), 22-33 |
TgATe, THER (0% R) FHICAEHT: TN HTeaRd HigT SfEdaw, HieHTe! |

TN, SIS, (R080), THIT forhetehl HATHT AATHATE, STYHIRTT faemaniiel wnewa=¢, e
foraforerer, HITAT, FHewTel |

foreret, THET (R 08L) AT Trgahah! Tid), AT |
ML, TEATY (.28 Y) TS, FHISHTS! |

Barun Journal, Volume 2, April, 2025 167












Planning and Research Management Committee (PRMC)

Barun Multiple Campus, Khandbari
Tribhuvan University
Sankhuwasabha, Kosi Province, Nepal
Telephone: +977-029-562195 / +977-029-562695
Email: barun.campus95@gmail.com
Website: www.baruncampus.edu.np



	_Hlk179718209
	_Hlk195599296
	m_9020724933158344356__Hlk186280226
	m_-7966239657208695626__Hlk196509878
	m_-7966239657208695626__Hlk196506726
	Capacity Building and Retention of Human Resource: The Challenges and Opportunities in Nepalese Community Campuses
	Mr. Bimal Bhattarai
	Cause and Consequences of Youth and Adult Migration 
	Nabaraj Bhattarai
	Keshav Thapa
	Evaluating the Role of Community Awareness and Screening Programs in Reducing the Breast Cancer Mortality Rates in Nepal
	Mrs. Sushila Giri Thapaliya
	Issues and Challenges in Implementing the SDGs in Nepal
	Dilli R. Prasai, PhD
	Junk Food Consumption Pattern among Undergraduate Students in Urban Regions of Nepal
	Mr. Nar Kumar Chuwan
	Problems and Challenges of Local Curriculum Development and Implementation in Nepal
	Indra Raj Raut
	Professional Development of English Language Teachers in Khandbari Municipality
	Dandapani Guragai
	Role of Social Media in Learning English Language
	Yog Raj Pokhrel
	Status and Application of Information and Communication Technology (ICT) in Barun Multiple Campus (BMC), Khandbari
	Mr. Rudra Nath Dahal
	अरुण उपत्यकामा तामाङ संस्कारगीतमा अनुप्रास अलङ्कारका लक्षणको विवेचना
	तारा बहादुर बुढाथोकी, मा.शि. (प्रथम श्रेणी)
	किशोरीहरूमा हुने महिनावारीको प्रारम्भिक अवस्था 
र व्यक्तिगत सरसफाइ
	टीका राई 
	‘वीरेकी आमा’ कथामा प्रगतिवाद
	राजेन्द्र सर्वहारा निरौला

